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Argument

Writing Projects

LANGUAGE! Live Level 1
Writing Projects

The eight major writing projects can be printed from the Teacher Resources online.

The projects were developed to lead students through the process of becoming
proficient writers while writing in a multitude of genres and styles.

Project 1: Basic Paragraph

Project 2: Shared Scientific Research

Project 3: Problem and Solution

Project 4: Firsthand and Secondhand Accounts
Project 5: Compare and Contrast Fairy Tales
Project 6: ° ematic Literature

Project 7: Argument

Project 8: Career Documents

Writing projects can be assigned periodically throughout the course of the program

or as the teacher deems beneficial based on state assessment calendars. Projects 1 and
8 are intended to take four to five 45-minute class periods, whereas the remaining
projects are intended to take eight to ten 45-minute class periods. Each project should
be given ample time for students’ thoughts and writing to develop. Students will

work to master objectives, not only in writing within the specific genres, but also in
grammar, analysis of text, peer collaboration, speaking and listening, research, use of
technology, and presentation. Facilitation of the writing projects, in conjunction with
Text Training and Word Training, will meet the necessary requirements for a full ELA
curriculum.
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Project Plan

Materials List:

Class Discussion Rules
poster (found in online
Resources)

Collegial Discussion
poster (found in online
Resources)

Driving Argument
video (found in online
Resources)

Driving Argument
audio (found in online
Resources)

Computers

Internet access
Research materials
Printing capabilities
Poster paper

Masterpiece Sentences
poster

Elements of Formal
Writing poster (found in
online Resources)

Notebook paper or
composition notebooks

Red pens (or color of
choice to be used for
editing)

Blogging platform

Audio/Video recording
equipment

Lesson 1 Lesson 2 Lesson 3 Lesson 4 Lesson 5

Writing Writing Writing Writing Writing

e Determine the ¢ Develop and e Write arguments | * Presentan e Conduct short
central claim of supportan to support argument thatis research
an argumentative opinionon a claims. supported with projects to
text. topic. o Use claims reasons and develop a strong

* Trace and e Cometo and objections evidence. argument.
evaluate claims discussion supported with ¢ Analyze how e Gather relevant
and counterclaims| prepared. evidence and a speaker information from
within an « Engage in rebp_ttals in presents and multiple sources.
argument. collaborative writing. supports a * Assess the

* Determine discussion. « Develop a strong | claim. credibility of
which claims are | « Foliow rules for thesis statement | ¢ Delineate an sources.
supported with discussion. and a conclusion [ argument. « Draw evidence
evidence. foranargument. | o petermine from print and

* Assess reasoning e Develop writing whether an digital sources to
and evidence appropriate to argument is support a claim.
used by an author the task and sound and e Cite credible
to determine if audience. supported sources to
itis sound and with sufficient strengthen an
relevant. evidence. argument.

* Identify * Use quotation
similarities and marks when
differencesintwo using words
texts on the same directly froma
topic. source.

e Evaluate the
advantages and
disadvantages
of using different
mediums to
present a topic.

* Engage effectively
in classroom
discussions.

Lesson 6 Lesson 7 Lesson 8 Lesson 9 Lesson 10

Writing Writing Writing Writing Writing

* Write * Develop and * Use shades of e Use technology | * Use multimedia
arguments— strengthen meaning that to publish and visual
including writing through clearly express writing and link displays
reasons, sequencing your emotion in to cited sources. to clarify
evidence, and ideas. writing. « Use technology information,
rebuttals—to * Connectideas * Develop and to collaborate strengthen
support claims. with appropriate |  strengthen with others claims and

* Develop writing | transitions. writing through about writing. evidence, and
appropriate to « Use language to revising and * Use technology add interest.
the task and create cohesion | editing. to present
audience. and clarify * Use a rubric claims and

e Establish and relationships in to guide and findings.
maintain a style writing. evaluate writing. | « Follow rules
in writing. of discussion

to respond

positively and
negatively to
a published
argument.
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Level 1

Lesson 2

Argument

Developing Arguments

Objectives
e Develop and support an opinion on a topic.
e Come to discussion prepared.
* Engage in collaborative discussion.

Follow rules for discussion.

Write the following quote on the board.

“Where there is much desire to learn, there of necessity will
be much arguing, much writing, many opinions ...

—John Milton

Ask students what they think the quote means. Explain that when poet John Milton
wrote these words in 1644, he was making an argument against censorship. He
believed that the only way to get closer and closer to the truth was through sharing
and listening closely to different ideas.

To cling to an opinion without being able to support it with sound evidence doesn't get
us anywhere. To really communicate our ideas to those who disagree, we must know
why we think the way we do. Instead of just shouting our opinions at one another, we
must explain them and back them up. And

we must listen to each other too. We must

be willing to change our minds as we gain Prepare for Discussion
. Read this list of discussion topics. Circle two that interest you.
knowledge about a topic. « the length of the school day + soda machines in gyms
« the dress code « homework load
+ “meatless” Mondays in schools « off campus lunch
. 13 « class size « getting paid to attend school
Share Information on Topics " el phone e " e e
, Write the topics below. Then, research each topic. Write five facts about each topic on
3 the lines.
You've already started to gain knowledge T fopien
about topics that people disagree on. Let’s - Factl - Factl

share what we found out. Have students

consult their research notes on Blackline
Master page S7. Then, move through the
list of topics one by one. Have all students Source: Source:
who chose and researched that topic + Facts + o
present and discuss their facts.

Source: Source:

« Fact2: « Fact2:

Source: Source:

Ask whether students’ opinions on the R R
topic changed as they conducted research
or as they listened to other students’

findings. If so, have them tell which fact(s) - Faets: - Faets:
they found most persuasive.

Source: Source:

Source: Source:

Student Writing Project: Argument ~ S7
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As students share, encourage other members of the class to contribute knowledge they
possess about a topic. If students express opinions, ask them to support their opinions
with facts.

Later on, you will each write your own argumentative essay about one of the topics
you began to research. You will be required to do further research and cite at least two
sources. So, it’s a good thing you noted the source of each fact. This will give you a
head start later on, during the research phase of writing an argument.

Defend a Position
Write the following outline on the board.
o Ibelievethat .
o Ibelieve this because
o The evidence for what I believeis .

+ However,

Every sound, persuasive argument contains all of these components.

« It contains a clearly expressed opinion, or position. This opinion is the
central claim.

+ It contains reasons why the opinion is held.

« It contains evidence—facts, testimony, statistics—that show why the reasons
are true.

» It also acknowledges opposing points of view. Sometimes, it concedes or accepts
parts of the opposing argument, and other times it argues against them. It is
important to be familiar with the arguments against you in order to guide your
research. Even if it isn’t something you write about in your text, you need to be
familiar in case audience members ask questions.

Have partners use the sentence frames to tell about one of their chosen topics.

We will discuss these elements in greater depth in future lessons. For now, let’s have
a sneak preview of what the argument-building process looks like. One place where
people build arguments every day is a court of law. During a trial, an attorney, or
lawyer, argues a case. He or she makes claims and presents facts to support those
claims. His or her goal is to persuade the jury and judge to agree with the central
claim—that a person did or did not commit a crime.

Let’s play with some of the topics we discussed to learn how to build arguments. You
will argue your case, just as a lawyer does.

14 Argument ¢ Lesson 2



Choose one of the activities below. Explain it to the class and then facilitate it.

Note: The following activities create varying degrees of “commotion” in the classroom,
so choose an activity that best fits your teaching style and classroom environment. All
the activities should generate equal interest among students.

Activity 1: Stand and Deliver

This is a kinesthetic activity designed to help students

consider both sides of an issue. _:” ,f&,
i

+ Draw aline down the middle of the classroom.
Designate one side as “For” and one side as “Against”

2.3 é} e e
+ Choose one of the topics students reported on, and ? 'H ol "'ﬁj
turn it into a claim. For example, the topic off-campus ? nans
lunch might yield the claim Only seniors should be '
allowed to leave campus for lunch. Have students
number off, then tell the even numbers to stand on the
“For” side of the line and the odd numbers to stand on
the “Against” side.

~

FOR AGAINST

+ Partner a “For” with an “Against” Give each side one minute to offer one to three
reasons for their position. Opposing students give thumbs up for a valid/strong
point. Allow students to point out why a point may be weak. Switch.

+ Change topics and repeat the process.

Activity 2: Jigsaw
This is a mildly kinesthetic activity designed to generate “experts” on a debatable topic.

+ Choose one of the topics students reported on.

+ Have groups brainstorm various positions or opinions related to the topic. Each
student should write a unique position, or claim, on a note card. (Alternatively,
give each student a unique position written on a card ahead of time.)

+ Have students meet with a member of another group with a similar position.
Together, they should brainstorm reasons for their position. They should write
their reasons (and any evidence they might be aware of) on the back side of their
position card.

+ Students then return to their original groups and take turns stating their
position and presenting their arguments (reasons and evidence). Other group
members should evaluate the strength or weakness of the argument and support
their own ideas with valid reasoning.

Activity 3: The Legal Team
This sedentary activity is designed to help students work collaboratively to develop
an argument.

« Divide the class into an even number of groups, and assign one topic to every
two groups. (If the class only has two groups, assign one topic. For four groups,
assign two topics.)

+ Assign each group a position related to the topic to defend. One group should
receive a “for” position, and the other “against”

Argument ¢ Lesson2 15



+ Have group members brainstorm strong arguments to support their position.
After choosing the strongest arguments, they should write them on note cards
and pass them to the “Lead Defense”

+ The Lead Defense students take turns presenting the group’s argument.

Suggest that students who are interested in writing on a particular topic take notes

during these discussions.

Explore Topics Argument Topic

Choose two topics and write them in the chart. Then, complete the chart.
Direct students to Blackline Master
page S8.

Earlier, you chose two topics and
began to research them. From the
activity we just completed, you
learned that it is best to be open to all

sides of an issue at the beginning of

the process. We're going to apply that

idea to the topics you chose, so that
as you do further research, you'll be
able to keep an open mind and try to
get closer to the truth of the matter.

What | need to research What | need to research

Eventually, you'll choose just one ahout thi topie ahout this topis
topic to write about. But keep
working with both topics for now.
You might not be able to find much
reliable information about one of the
topics, so it’s good to have a backup.

S8  StudentWriting Project: Argument

Write your topics in the top row of the chart. Then, complete the chart.

« First, fill in what you want to say about the topic—your current opinion
or position.

+ Next, list what you already know about it. These can be facts you researched,
or facts you learned during class discussion.

+ Finally, list what questions you still have about the topic. For example, I'm going
to write about soda machines in gyms. I already know that soda is bad for you
because it contains a lot of sugar, but I will need to know exactly how much
sugar is in a can of soda, and what that amount of sugar does to a person’s body.
I will make note of these questions in the last section.

If necessary, model filling out the graphic organizer. Have students complete the chart
independently or, if students are working on the same topic(s), in pairs.
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Level 1

Lesson 10

Argument

Creating a Multimedia Presentation

Objective
e Use multimedia and visual displays to clarify information, strengthen claims and
evidence, and add interest.

Review Multimedia Arguments

Replay for students the Driving Argument audio and video they viewed in Lesson 1.
Now that you know so much about the elements of an argument, what did you notice
this time that you did not notice before? (Responses will vary.)

Earlier, we discussed how important it is for an argument presented in various media

to be logically sound. Sometimes, we see videos on the Internet that are not grounded
in facts at all. Instead, they are designed to deceive viewers. They use emotional ploys
and half-truths to persuade viewers to buy a product or adopt a particular point

of view.

Today, you will have a chance to turn your written argument into a multimedia
argument. As you do so, you must stay faithful to the facts that you have discovered.
But you may present those facts in interesting ways—ways that appeal not only to your
audience members’ rational minds, but also to their senses. A word of caution about
multimedia presentations: only the most important points you are trying to drive
home should be included in print form on a screen. Too many words will only make
the presentation hard to follow.

Have students name the five senses, and list them on the board. Then, discuss how
a multimedia presentation about a given topic might appeal to a few of them. For
example, a multimedia presentation about soda machines in school gyms might
take the form of a slide show. It might appeal to audience members’ senses in the
following ways:

+ Sight: Viewers will see images of athletes drinking soda or diagrams showing the
amount of sugar in a can of soda.

+ Sound: The slide show might use sound files of a person dropping coins in a
soda machine and the soda dropping into the chute; or amplified, slow-speed
sound files of a person gulping a drink.

o Touch: While the slideshow is being presented, a small sack containing the
amount of sugar in a soda may be passed around for audience members to weigh
in their hands.
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Audio and video Plan a Multimedia Argument

recording equipment
Discuss with students the media available for their use. If possible, create and provide

a menu of media options. If your classroom is not technology enabled, include on the
list possibilities such as the following:

Computers

+ musical instruments or recordings of music or sounds
+ objects to hold and pass around

« samplings of food to taste

+ substances to smell

+ photos, posters, charts, graphs, or other images to display

Next, have students gather in small groups
and summarize their arguments for

Level 1

Plan a Multimedia Presentation

one another. Ask each group to choose Our topicis
the argument they think will lend itself i ———
best to multimedia presentation. Then, Visuals Sounds Other

direct students to Blackline Master
page S21. Have students use this page to
plan a multimedia presentation of their

Reason #2 is

We will communicate this reason and supporting evidence in these ways:

argument. Remind them to create realistic Visuals Sounds Otter
plans. Provide these questions to guide
their thinking:
One objection to our claim is
. What multimedia components Wlll We will communicate this objection and our rebuttal in these ways:
. Visuals Sounds Other
help the audience understand the
ideas, thoughts, and feelings we are
tr YIIlg to COl’lVGY? Ideas for a closing:
Visuals Sounds Other
+ Are the components we want to use ‘
readily available?
o If not, how much time will it take to .
create them?
. Who Will be in Charge Of What? 2016 Voyogor Soprs Leaing, . Allighs resrved Student Writing Project: Argument ~ $21

+ What kinds of equipment will we
need? Where will we get it?

« How much rehearsal time will we need? When and where will we rehearse?
Encourage students to take discussion and planning notes.

Even though you are using different media to present the argument, your presentation
must still flow logically. You must present your central claim early on. Then, you
should present your reasons and your evidence, and at least one objection and
rebuttal. Each of these components can be presented in a creative way, but your ideas
must be clear. Audience members who know the elements of an argument should be
able to identify those elements with ease as they view your presentation.

When students have finished planning their presentation, give them time to create and
rehearse it, or assign presentation preparation as homework.
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Present

Allow students time in class to present their multimedia arguments. After each
presentation, ask audience members to name one thing that made the argument
persuasive.

Congratulate students on transforming honest, logical, well-grounded arguments into
a feast for their audience members’ senses. Encourage them to continue approaching
projects in similarly creative ways throughout their lives.

Wrap-Up
You have worked very hard to complete all phases of this writing project. You have

read and analyzed written arguments and multimedia arguments. You have written
arguments and produced multimedia arguments of your own.

You've also learned to consider opinions that differ from yours. You've learned that it’s
okay to change your mind as you learn more about a topic. And if you don’t change
your mind, you've learned that it’s okay to “agree to disagree”

Ask students how their approach to texts they encounter in daily life has changed.
Do you think more critically about texts you read or advertisements you hear? Have
students give examples. Encourage them to continue searching for the facts behind
claims they hear. And when they are promoting their own ideas, remind them that
having an opinion isn’t enough. Always be prepared to support your opinions with
factual information. And when you're expressing your views, use a respectful, open-
minded tone. We're all in this together. We all want to learn what’s true and live
accordingly.

Extension

Provide students with a persuasive text about a current event. Have them read and
discuss the text and decide whether it is a sound argument, and why.
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Six Traits of Writing: Argument

Organization

Voice and Audience
Awareness

Word Choice

Sentence
Fluency

Language
Conventions

4 Clearly states a position on | Introduction clearly states Strong sense of person and | Words are specific, | Writes complete Capitalization & Punctuation
the issue. Fully develops position. Ideas logically purpose behind the words. accurate, and sentences with No errors. Indents paragraphs.
reasons with evidence, sequenced. Transition Brings issue to life. vivid. Word choice | varied sentence

. s . Grammar/Usage 0—1 error
examples, and explanations | sentences link ideas. enhances meaning | patterns and
that are compelling. No Conclusion ties essay and reader’s beginnings.
irrelevant information. together and gives reader enjoyment. Spelling 0-1 error
something to think about.
Follows required format.

3 States a position on the Introduction states position. | Some sense of person and Words are Writes complete Capitalization & Punctuation
issue. Develops reasons Ideas mostly logically purpose behind the words. | correctly used but | sentences with 1 error. Indents paragraphs.
adequately with some sequenced. Some linkage Sense of commitment to may be somewhat | some expansion.

. . . . o . Grammar/Usage 2 errors
evidence, examples, and among ideas. Conclusion the issue. Text may be too general and Limited variety.
lanations. Limi i her. Foll 1 for th . ific. .
.@6 m:mco.:m _5;.2_ ties m.mmMQ together. Follows casual for the purpose unspecific Spelling 2 errors
irrelevant information. required format.

2 Does not state a clear Introduction may not state a | Little sense of person and Word choice Writes mostly Capitalization & Punctuation
position on the issue position. Ideas not logically | purpose behind the words. limited. Words simple and/or 2 errors. May not indent
and/or does not support sequenced. Transition Very little engagement with | may be used awkwardly paragraphs.
reasons with suy cient sentences missing. reader. Text may be too inaccurately or constructed

K . o . Grammar/Usage 3 errors
evidence, examples, and Conclusion may be missing. | casual for the purpose. repetitively. sentences. May
explanations. May be too Does not follow required include some run-
repetitious or too much format. ons and fragments. | Spelling 3 errors
irrelevant information.

1 Does not address the Text has no evident No sense of person or Extremely Numerous run-ons | Capitalization & Punctuation
prompt OR does not structure. Lack of purpose behind the words. limited range of and/or sentence 3+ errors. May not indent
develop a position. organization seriously No sense of audience. words. Restricted fragments interfere | paragraphs.

Elaboration lacki interfe ith ing. bul ith ing.
aboration lacking or interferes with meaning vocabulary with meaning Grammar/Usage
unrelated to the issue. impedes message. . . .
4+ errors interfere with meaning
Spelling 4+ errors
Value
Comments
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Anchor Text
Homework: A S+i‘ﬂin9 Problem

Homework. This may be the most dreaded compound word uttered to kids across the
counJrry. Homework is 9iven by many teachers and hated by a |or9e mqjorH‘y of students.
The impor+on+ cLueerion we need fo ask is, "why? ’ V\/hy is the homework so wide|y 9iven,
and does it ochua”y imProve the |ecrning and Performonce of students? The answer is
no. Excessive homework is ccusing undue stress to both students and families and is not

signiﬂccnﬂy con+ribu+ing to educational 9row+h and imProvemen+.

Homework has had unnoticeable effects on a student's Performance, but Profound
effects on a student's mental health. Excessive assignmenJrS lead to cnxie+y. Some high
school students have 175 hours (more than three hours per nithr) of homework per
week. Trying to fit this into an o|reody busy schedule causes stress and cnxie+y. A
Stanford researcher found that students in high—achieving communities who sPencI too
much time on homework experience more stress, Physico| health Prob|ems, alack of
balance, and even alienation from socieer. More than two hours of homework a ni9h+
may be counJrerProdchrive, occording to the erudy. Students lose out on extracurricular
activities and leisure time in order to comp|e+e busy work, further exacerbaﬁng the
Prob|em because what little time +|1ey do have left to erljoy life is tense and cnxie+y—ﬂ||ed

beccuse +hey were denied +|’1€ Jrlme neecled 'I'O bIOW O'F'F s+eom.

Homework volume has become so 9rea+ that it occupies all of a student’s wo|<in9 hours
at home. Children are weighed down by Poinﬂess cssignmenJrS, keeping them isolated from
famﬂy. Being denied time with fami|y, time for leisure. and the abi|i+y to engage in stress-
re|ieving activities causes domage to the students. and in turn to the families to whom
Jrhey be|on9. E xcessive homework—Prescribed by educators across the nation fo close
the achievement 90P—is ochuo”y doing more to deerroy families than to he|[:> students
achieve. Teenogers are often a needed source of assistance to their fami|y, either
mone+ori|y or Physico”y When a student cannot find the time to he|P around the house
or earn money. ParenJrs must carry the burden alone. This creates fee|ings of resentment
that des+roy the fibers of fami|y. According to one research erudy. it was repor+ed that
over|>/ +ime—consumin9 homework led to children ‘not rneeJring their deve|opmen+o| needs
or cuH‘ivoﬁng other critical life skills” Both of which are necessary to be a Produc+ive

member of a fomi|y.
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Anchor Text (cont.)

In the same way the fomi|y unit is suffering. |earning is stifled when |or9e amounts of
time are sPen+ doing homework. TheJoy is sucked out of |earnin9. The cLuo|i+>/ of the
work 9iven and the qyonJrier of time the cssignmenJrS take make intellectual 9row+h and
improvemenJr impossib|e. While moderate and high—in+eres+ homework may be beneficial
1o one's educational experience, the arbi’rrory and tedious ossignmenJrS 9iven by many
teachers are mere|y ex+inguishin9 a desire for |eorning. In 2006. Alfie Kohn wrote “The
Homework My+h: V\/hy Our Kids Get Too Much of a Bad Thing.” He suPPorJrs the idea
that homework may have benefits, but Jrime—consumin9 and Poor|y P|onnec| ossignmenJrS
do not contribute Posi+ive|y to |eornin9. Hours of homework has not been proven to

lead to improved test scores or classroom performance. What's more is the erpe of
homework often given recLuires very little comp|ex, creative, or critical H1in|<in9. In fact,
the on|y Jrhing re%uired to comp|e+e the tasks is an excessive amount of time. Creo’rivier

IS ac+uc||y bein9 scLuoshed by homework.
Educational exper+sJus+ify the need for homework by ciJring information about

American schools and their "Poor Performcmce in math and science. They contend that,
by increasing the Pqperwork load, the United States will improve their Per‘Formcnce

in the g|obo| mcr|<e+p|oce agoiner countries like China. There is data that the United
States is ranked 25th in science and 2Ist in math compcred to other countries. This
leads to concern among educational leaders. However, it should be noted that, in recent
comporo+ive studies, other countries are beginning to redlize that increasin9 the

volume of homework does not u|+imq+e|y increase the skills of students. The French
PresidenJr Francois Hollande Proposed a no-homework Po|icy last year in his P|ans for

educational reform.

The old odqge "Prochice makes Perfec+" is the driving force behind many advocates

for homework. They believe that, when students deve|op au+oma+ici+y of certain skills
‘H1rou9h rePe‘HJrion, +hey will be more successful. The Jrheor‘y is that the more students
rehearse an academic skill—such as voccbu|ory, spe”ing, or mathematics—the more rote
it becomes, thus bui|c|in9 a foundation for future |eornin9. While there may be truth to
these assertions, there is no Proof that countless hours of this Prochice are any more
beneficial than shorter, more focused Periods. “This kind of busy work, by its very nature,
discouroges |eornin9 and instead PromoJres doing homework simp|y to 9e+ PoinJrs," Stanford

researcher Pope s+a+ed.
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Anchor Text (cont.)

It is also or9ued by teachers and PorenJrs that the expechaJrion of homework |’1e|Ps teach
students discip|ine and focus. Some adults say. “We adll have Hﬁin95 in life we don't want
to do but are recLuired to do onywoy." Homework is the earliest exemp|or of this idea. If
students learn ear|y to comp|e+e undesirable tasks, Hwey may be more |i|<e|>/ to deve|op
Jrenc:cier as Jrhey age. There are Paren+s who also agree and believe that homework he|Ps
their children learn time manogemen+, P|onnin3 skills, and Prob|em so|vin9 erroJregies. Mony
feel that, by fo”owing +hrou9h on homework ossignmenJrs, children deve|op life s+rc+e9ies
that lead to business and Persona| success as Jrhey mature. However, the level of stress
that homework causes should be considered. as well. In the aforementioned Stanford

S'I'Udy, "|_ess ‘Hmn one Percen+ O'F 'H'le s+uden+s SGid hornewor|< was no+ a s‘|‘ressor."

Homework is an in+e9ro| porJr of the educational sstrem. It begins in Kinder90r+en

and continues Jrhrough the high school years. While there are many orgumenJrs for the
continuation of homework, there are cautions that need to be addressed. To ossign work
1o be done at home, there should be “a purpose and benefit, and it should be designed

to cultivate |eornin9 and deve|opmen+," occordin9 1o one researcher. The arbi‘h‘ar‘y
assignmenJrS that take numerous hours and cause stress and strife in households need to

be eliminated.

While some homework may be beneficial in Jreoching skills and exponding |<now|ed9e, it
should not lead to health Prob|ems, social isolation, and fami|y turmoil. Students should
have the oppor+uni+y to delve into self-driven |eornin9 experiences and have enough free

time that Hwey can iden+ify and pursue their own areas of interest as well as maintain

their mental health and contribute Produc+ive|y to the fabric of fomi|y.
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