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Meet the Author of Step Up to Writing

My journey with Step Up to Writing started in a classroom filled

with eighth graders anxious to head to high school and nervous

about passing eighth-grade exams. The challenge of preparing

students to reach proficient or advanced levels on district and state writing
assessments forced me to rethink the way I taught writing.

I analyzed the skills that students needed to master and broke instruction into small steps.
Then, I taught these one at a time using direct, explicit instruction as well as a workshop
approach. Students participated in active, hands-on lessons after seeing demonstrations
on how to organize information, create topic sentences and introductions, and support
topics with facts, details, and elaboration.

Test scores validated the improvements I saw in the classroom. More importantly,
students were on task and willing to write. They liked the clear, simple directions that

Step Up to Writing 4th Edition
has been developed to prepare
students to be proficient writers
for the 21st century while
maintaining the same explicit
instruction and workshop
approach that first engaged

and improved the skills of my
students over two decades ago.

saved them time, provided a structure, and encouraged them to
share their ideas.

Word spread first among my fellow language arts teachers, then to
the rest of the school, and eventually outside the district. Thousands
of teachers in and out of the United States now use Step Up to Writing
strategies every day in K-12 classrooms.

My hope is that Step Up to Writing 4th Edition will inspire even
more teachers to make all lessons active and multisensory—
guaranteeing the academic success of students everywhere.
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Welcome to Step Up to Writing!

Proven Instruction in Writing
* Explicit, systematic instruction in all aspects of writing

* A wide variety of strategies to address all levels of student writing ability from
paragraph writing to sustained research projects

* Emphasis on precise word choice and domain-specific vocabulary
* Development of deep reading for analysis and reflection to support writing

* Rigorous formal assessments that focus on writing in response to texts similar to
the new performance task standardized assessments

Preparing Students for College and Careers
* College and career strategies include
interviewing, writing a proposal, and writing
an application essay

* Instruction for producing the three
major text types—informative/
explanatory, argument, and
narrative

e Methods for giving constructive
feedback and leading group
discussions

* Research skills for evaluating
sources, quoting and
paraphrasing from sources,
and citing sources using MLA
or APA style

* Instruction in the strategic
use of technology for research,
collaboration, and publishing

A Program for All Students

Step Up to Writing is for all students in grades 9-12, encompassing a wide range of
abilities and learning styles. The program provides foundational strategies, such as how
to write effective paragraphs, to advanced strategies, such as how to write well-reasoned
arguments on substantive topics. Differentiated strategies can be used to develop
students’ knowledge and abilities no matter what their levels of writing proficiency.

Teacher Edition e Grades 9-12 F8
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Research-Based Instructional Design

A Direct, Systematic Approach

Learning to write well is more important than it has ever been. Writing is the key means

students have to demonstrate what they know about a subject in addition to what

they may have thought, felt, or imagined about life’s experiences (National Governors

Association Center for Best Practices & Council of Chief State School Officers, 2010).

Writing depends on several processes that operate together (Hayes & Flower, 1980;

Berninger, 1996; Berninger & Swanson, 1994). Each of the critical steps of writing must

be taught directly (Gersten & Baker, 2001) and practiced repeatedly (Swanson, Hoskyn,

& Lee, 1999) if students are to write coherently and fluently. Step Up to

Writing provides a systematic approach that breaks writing skills into With Step Up to Writing
smaller steps. Each step is taught and practiced separately and then strategies grades 9-12, students
assembled and practiced together to reach the ultimate objective of T2 LB Gl ies

. . . . i to collaborate with peers in
composing a well-organized and engaging piece of writing. reviewing each other's work

Step Up to Writing incorporates the best practices of explicit and participating in discussions, and
systematic instruction, collaborative learning, and scaffolded teaching making presentations.

that are associated with improved outcomes as identified in research

(Gersten & Baker, 2001; Swanson, Hoskyn, & Lee, 1999; Vaughn,

Gersten, & Chard, 2000; National Reading Panel, 2000). Skills in Step Up to Writing are

sequenced, beginning with instruction and use of examples, then eliciting frequent verbal

response from students. Modeling, guided practice, both short and extended interactive

practice, and frequent feedback on student work ensure that students experience success

in writing activities.

Best Practices in Collaborative Learning

Students are provided numerous opportunities to collaborate with their peers by
working with partners or in small groups as they learn new skills. After working
collaboratively with their peers, students are able and willing to analyze and
evaluate their own work (Boscolo & Ascorti, 2004). This allows students to be
actively involved in their learning and engaged in problem-solving. Consequently,
they grow as writers as they plan, write, revise, and edit their work.

Teacher Edition e Grades 9-12



A Comprehensive Writing Program

New Emphasis on Text Types and Research

Strategies within each section of the Teacher Edition are generally organized from basic
to more advanced skills. The sections focused on the three text types—Sections 4, 5, and
6—have been organized by steps in the writing process. For grade-level implementation
plans, see the Step Up to Writing Assessment and Implementation Guide.

Introduce writing by starting with the strategies in Sections 1, 2, and 3, and
continue to incorporate them when teaching each text type.

1: Writing to Improve
Reading Comprehension

2: Foundational Writing
Skills

Understanding the writing
process and producing
effective paragraphs are
basic skills.

3: Vocabulary Acquisition
and Use

Skills in deep reading support
the analysis and synthesis
that underlie effective
writing.

Writers need powerful
vocabularies to write skillfully
in the content areas.

Give informative/explanatory and argument writing
significant support and emphasis.

4: Informative/Explanatory
Writing

Writing to inform and explain

requires an understanding of

purpose, audience, and text
structure.

5: Argument Writing 6: Narrative Writing

Nonfiction and fiction
narratives convey a
sequence of events over time
and can inform as well as
entertain.

Stating a claim and
supporting it with valid
reasoning and clear evidence
is critical to college and
career readiness.

71: Research Reports

Research report writing
includes deep reading and
synthesizing information
from sources.

8: Speaking and Listening
Strategies for presentation,
discussion, and collaboration

can be taught with any
text type.

9: Writing for Assessments

Skills for understanding the
scoring guides and writing
for assessments can be
taught with any text type.

10: Writing in the Content Areas

Strategies can be used to support content-area writing in history/social studies,
science, math, and English Language Arts.

Teacher Edition e Grades 9-12
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A Comprehensive Writing Program (continved)

A Wide Range of Strategies and Tools

Step Up to Writing strategies grades 9-12 can be used to meet the grade-specific standards related to the Common
Core State Standards in English Language Arts (CCSS ELA) Anchor Standards listed below for writing, speaking
and listening, and language, as well as many of the standards for reading informational text and literature. In
addition, many strategies can be used for meeting Reading and Writing Standards for Literacy in History/Social
Studies, Science, and Technical Subjects.

.. . CCSS ELA Anchor
Step Up to Writing Sections Standards Grades 9-12

Wiriting to Improve Reading Comprehension

Step Up to Writing treats reading and writing as reciprocal skills: Writing helps students

analyze reading; reading provides models of quality writing. Strategies in this section teach: Reading: 1-6, 8-9
* Responding to texts and taking notes Writing: 9
e Summarizing text
» Making inferences and analyzing text

Foundational Writing Skills
Certain skills apply across all writing types. Students need foundational understanding of
what makes effective writing, whether informative/explanatory, argument, or narrative.
9 Strategies in this section include:
* Understanding the writing process and the three types of writing
* Writing masterful sentences and creating perfect paragraphs
* Learning conventions of standard English

1

Writing 4-6, 8
Language: 1-3

Vocabulary Acquisition and Use
Vocabulary is an essential literacy skill that improves reading comprehension and allows

students to clearly articulate ideas. Strategies in this section teach: Reading: 4
* Using vocabulary resources (e.g., dictionaries, thesaureses) Writing: 4
* |dentifying context clues and word relationships Language: 3-6

* Understanding and using figurative language
* Distinguishing nuances in meaning

Informative/Explanatory Writing: Stating the Facts
Learning effective informative/explanatory writing is an essential writing skill. Strategies in

this sectlc')r) teach: ' Writing: 2, 4-6, 8-9
* Prewriting and planning Lanquage: 3-6
o * Developing strong introductions guage:

* Using appropriate and varied transitions
* Selecting the most significant and relevant facts

Argument Writing: Making a Claim
Effective argument writing is an essential skill for college and career readiness. Strategies

in this section teach: o
6 » Making a claim and supporting it with valid reasoning and sufficient evidence 4 R 1_’ R
: . : . . Language: 3-6
* Developing claims and opposing claims fairly and thoroughly
* Establishing a formal style and objective tone
* Writing a proposal and an application essay

F1 1 Teacher Edition e Grades 9-12



.- . CCSS ELA Anchor
Step Up to Writing Sections Standards Grades 912

6/

Narrative Writing: Telling a Story
Step Up to Writing addresses the three types of narratives: imaginative, nonfiction, and
personal. Students learn to incorporate narrative elements into informative/explanatory and
argument text. Strategies in this section teach:

* Developing characters

* Beginning a narrative

* Employing narrative techniques (e.g., pacing, dialogue, voice)

e Using narrative transitions

* Ending a narrative

Writing: 3-6, 8-9
Language: 3—-6

7

Research Reports
Research reports have characteristics of effective informative/explanatory and argument
writing, such as strong introductions, logical organization and reasoning, and supporting
conclusions. Strategies in this section teach: Writing: 4-6, 8-10
* Generating research questions Language: 3-6
* Finding and evaluating sources
* Using quotations and paraphrasing
» Citing sources and avoiding plagiarism

Speaking and Listening

Speaking and listening skills are vital in any academic setting. Presenting information or

arguments clearly in a formal presentation or informal discussion is increasingly important.

Strategies in this section teach: 4 Speaking and
* How to organize and plan a presentation, including multimedia components Listening: 1-6
* Presentation and speaking techniques
* Collaboration and discussion skills
* Interviewing for jobs or college

Writing for Assessments
Writing for assessments is a fact of academic life. Strategies in this section teach:
» Skills for writing short answers, extended responses, essays, and narratives
* Understanding and using scoring guides
* Writing for timed tests and computer-based assessments
* Recording and monitoring progress

{ Writing: 10

Wiriting in the Content Areas
With the adoption of rigorous writing standards has come increased emphasis on writing
across all content areas. Step Up to Writing is designed to support content-area teachers, in
addition to English Language Arts teachers. This section includes: Writing: 1-10
* Quick Guides listing strategies to use in the content areas of math, science, and social
studies, as well as responding to literature
* A list of core strategies in Step Up to Writing

Teacher Edition e Grades 9-12 F1 2



A Comprehensive Writing Program (continved)

Using Two-Column Notes
for Character Analysis
Focused on 21st Century
. H Background: Uncle Tom’s Cabin by Harriet Beecher Stowe was a popular antislavery novel.
the ra cy s kl I Is Written a decade before the Civil War, it contributed to the abolition movement. The main
characters in the book are slaves, and the story follows events after their families are broken up

Step Up to Writing prepares students to be as members are sold.
competent writers for the 21st century.

Title = Uy
- I C -
With Step Up to Writing students can— George Hs Analyzing an Argument
When analyzing arguments, think about:
- - - « The author’s position or claim « Where the argument lacks evidence or
Wirite in response to a wide range of « The author's bias or tone support
= =g= « How the auth ts the claim with « How the author addresses opposing
domain-specific text How the author sppports the claim wi viewpoints
° Read deeply « The meaning of words or phrases
° Take notes Title = “Declaration of Conscience” by S .
S ) Analysis The Writing Process for
[ -
ummarize Claim: Senators must stop misusing step Up to wr’t’ng
° AnalYZe text their power in attacking peoples’
characters.

Planning Using an Informal Outline 1. Prewrite

Follow the _ : :
. Title = The Teen Brain: Work in Progress The Teen Brain: Work in Progress 2_ Plan
ertlng p rocess Introduction = Ongoing research indicates the teen brain Every teleﬂa.ger 1135 heard it at some POi'llti “What
. goes through major development that affects behavior and were you thinking?” The better question might be,
° Preerte prepares them for adulthood. “How were you thinking?” New and ongoing research
- — - indicates the brain, particularly the frontal lobe, 3 D ft
° Plan Introduction | Growth | Frontal | Transition | Conclusion develops and changes through the teen years. This has a . ra
spurts | lobeand |to great effect on teen behavior and prepares young people
° D raft behavior | adulthood for adulthood.
g A Growth spurts _ Used to think brain formed Recent research shows the brain goes through .
O ReVlse - P by age 10 two major growth spurts: in childhood and during 4 . ReVlse
. _ New research: brain not } the teen years. Until recently, scientists thought the
O Edlt fully formed until mid-20s human brain was pretty much complete in size and
. — New synapses forming structure by age 10 (Knox). But like a new house, the
O WI‘ ite ﬁnal during teen years outer structure may look complete while a lot of work 5 E d it
« Describe synapses is still going on inside. Imaging and other bio-medical .
COpY « Form due to new technologies now indicate the brain is not fully formed
- d i 1 £l L id 200 (Mahho)

® Proofread .
e Publish 6. Write final copy

Examples of Leads—The Blues
7. Proofread

F k Short In parts of West Africa, people still tell the story of the granddaughter of th|
ocus on tas 1 pu rpose: Narrative king of Zaria, a Muslim city state in what is northern Nigeria today. As a baby,
H she would creep into the court where the king would scoop her up and contingy
an d aud ience his consultations. In this way, Amina absorbed the ways of politics and leaders 8 Share and/or publish
° '1'1,1 e thr eet es while sitting in her grandfather’s lap. Queen Amina eventually grew into a .
Yp formidable warrior and leader, gaining the throne sometime in the mid-1500s.
of writing |
° POlnt Of view Question Everyone wants clean water aif . .
and good jobs. But what if those ¢ Formal Style and Objective Tone
o Formal Style and power plant where your mother h|
b o . breathe? Such dilemmas are at thq Informative/explanatory writing requires formal style.
(0] ]eCtlve tone balance between the needs of the « Write well-structured, organized paragraphs.
3 « Use academic language and third person (avoid I, we, you). Avoid slang and contractions.
° guag P y g
PreCISe Words « Properly cite information from outside sources.
® Flgur ative language Informative/explanatory writing requires an objective (nonjudgmental) tone.

« Stick to the facts and avoid using words that show your point of view or judgment.
« Avoid unrealistic or drastic statements by using words such as likely, usually, largely.

Directions: Identify problems in Example 1 and discuss how they were corrected in Example 2.

Example 1 Example 2
Laying Down the Law in Versailles The Treaty of Versailles
Everyone has heard of World War I, right? It In 1919, nearly thirty countries, including the
L] doxtad har O o tatal lacl Iloitad Qiafy Ruitoin L. A Tial i
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Developing a Strong Claim

A claim states your position on a significant, debatable issue. Use these tips to develop a claim:
« Make sure the claim is debatable. (If no one would disagree, it is not a claim.)
« Check that your claim can be supported with a variety of elaboration and evidence.
« Avoid using “loaded” words (e.g., stupid, selfish) or stating personal feelings.

Directions: Read each set of claims. Using the tips, discuss which claim is stronger. |

Prompt Claim A Claim B Which Claim Is Stronger? Why?
Should the To help avoid the Whoever decided
minimum age | problems that come | that students
to open a credit | with debt, young should not have

card be raise]
from 18 to 2

False Reasoning

Evaluating an argument and its claims
« Helps prevent readers or listeners from being misled

« Helps writers craft arguments that are valid, logically sound, and effective
Sometimes, arguments slip into false reasoning or logical fallacies. Logical fallacies sound
convincing but are inaccurate or manipulative.

Types of Logical Fallacies
« Hasty generalization: drawing a general conclusion from insufficient evidence, often
as a result of oversimplification or bias
I can’t speak French and you can’t speak French, so no one in our class speaks
French.

ue

Checklist for Revising Research Reports

Report

a

Topic and length of report are appropriate to the assignment.
[:I Research question allows for an in-depth exploration of the topic.

D Report answers the research question knowledgeably.

[] Writing satisfies all requirements for argument or informative/explanatory
writing (for the categories Organization, Ideas/Content, Language/Style, and
Conventions/CUPS).

Sources

[ Mul

[

Works Cited Page—NMLA

[_] Put the Works Cited on its own page.

[ Title the page Works Cited (centered; no bold, italics, or underlines).

Develop well-reasoned arguments
e Claims

* False reasoning
* Opposing claims
* Quotations and Paraphrasing

Write substantive research reports
* Research questions and notes
* Types of sources
* Graphics and multimedia
* Citations and publishing

Make presentations and participate
in discussions
* Speaking techniques
* Audience engagement with multimedia
* Discussions
e Collaboration

Prepare for College and Careers

¢ Interviews

* Proposals

* Application essays

e Cover letters and résumés
[ ]

Writing for timed tests

[] List entries alphabetically. (If there is no author, use the title.)
[] Use a hanging indent for each entry. (All lines after the first line are indented.)

[ Ifthere is no date for a source, use the abbreviation “n.d” for no date.

Sample Entries for a Works Cited Page
Book Tracy, Brian. Eat That Frog! 21 Great Ways to Stop Procrastinatin,
and Get More Done in Less Time. 2nd ed. San Francisco: Ber
Koehler, 2007. Print.
Article from Sheers, Ali. “Talking About Stress.” Online Institute of Stress Stu
Website N.p., n.d. Web. 18 Oct. 2014.

Multimedia and Visuals in Presentations

Media Ways to Support a Topic and Enhance a Presentation

Photographs Provide images:
« Historical or contemporary figures
« Events and incidents
« Places, situations, environments, lab setups
« Objects, artifacts, historical documents, works of art

« Scientific, medical, or technical evidence

Provide visual representations of complex information:
« Charts, tables, and graphs showing data or statistics
« Maps
« Figures and diagrams

Diagrams/
Figures/
Animations

Volume

Pace

Precise Language

Body Language

Confidence

Speaking Techniques

« Speak loudly enough for everyone to hear.

« Do not rush your presentation. Speak slowly and clearly.

« Pause for effect (between important ideas, to create
suspense, to give the audience time to think, etc.).

« Avoid using filler words (e.g., um, uh, like).
« Use appropriate vocabulary for the audience.

« Speak clearly. Enunciate your words and avoid
mumbling.

« Make eye contact with audience members.

« Stand confidently (no swaying or fidgeting).

« Avoid distracting gestures or gestures that are unrelated
to the content.

« Know your material. Memorize material to avoid
reading word for word. Use notes to jog your memory if
needed.

« Practice using props or visuals so that the presentation
goes smoothly.

« Practice in front of others and get feedback. (You
can use the checklist on Tool T8-13b to have someone
evaluate your presentation.)

« Timelines of significant events
« Interactive, “clickable” images or animations

F14
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What Can Step Up to Writing Students Achieve?

Significant Growth in Skill and Confidence

Confidence in their writing ability

Students come to school with a wide range of writing abilities. Whether students write
at the below basic, basic, proficient, or advanced levels, Step Up to Writing's step-by-step
approach gives all students the means to write well-organized and engaging texts.

Expanded awareness of techniques for reading deeply

Reading well and responding to text in writing takes practice. Step Up to Writing students
learn hands-on techniques for marking text, taking notes, summarizing, and making
inferences and analyzing text.

Skillful use of the English language

Expressive and fluent use of language grows as students learn how to apply the
conventions of standard English and develop the craft and style of using word choice and
syntax to customize their writing to different audiences for different purposes.

Engagement and collaboration with peers

Partner and group work are an integral part of Step Up to Writing instruction. Additional
strategies teach students how to provide constructive feedback to others and how to
collaborate on group projects.

Presentation and speaking and listening skills

Step Up to Writing students can be prepared for impromptu as well as formal
presentations. They also learn methods for participating in and leading discussions and
interviewing with confidence for college and career opportunities.

Teacher Edition e Grades 9-12



Strategic use of technology for research and publishing

Step Up to Writing gives students tools for locating and evaluating online resources
for research reports and using graphics and multimedia to engage audiences in
formal presentations.

Preparation for assessment writing

Assessments are a fact of academic life. Step Up to Writing strategies prepare students to
take performance- and computer-based assessments by providing practice with evaluating

prompts, budgeting time, and identifying different types of assessment questions.

And

Blown

‘The wind tapped like a tired man,
ike a host, “C
Iboldly answered; entered then
My residence within

Comparing and Contrasting \
Literary Texts

The Wind's Visit

by EmilyDickinson

Wind Song

oy Car Sancburg
Long ago 1 learned how to sleep,
mein,” In an old apple orchard where the wind
swept by counting its money and
throwing it away,

Step 1
Step 2

‘These steps can help you quickly understand a complicated writing prompt and use the prompt
to write a focused, relevant, complete topic sentence.

~

Turning a Writing Prompt
into a Topic Sentence

Read the prompt carefully.
Reread the prompt and mark key words that tell you the topic of the writing
assignment, the purpose (e.g, explain, describe), the type of text, the length, and

He visi
‘Then, I
Again
And1

A rapid, footless guest,

To offer whom a chair
Were as impossible as hand
A sofa to the air.

No bone had he to bind him,
His speech was like the push
Of numerous humming-birds at once
From a superior bush.

His countenance a billow,
His fingers, if he pass,
Let go a music, as of tunes

tremulous in glass

In a wind-gaunt orchard where the limbs
forked out and listened or never
listened at all,

In a passel of trees where the branches
trapped the wind into whistling,
“Who, who are you?”

1 slept with my head in an elbow on
a summer afternoon and there I took a
sleep lesson.

‘There I went away saying: I know why
they sleep, I know how they trap the
tricky winds.

Long ago I learned how to listen to the
singing wind and how to forget and how
0 hear the deep whine,

Advanced level,

Understanding and Using Scoring Guides

Your work will be scored on the four categories listed below.

+ Use these questions as well as the scoring guide eriteria to assess your own work before you
submit it for grading.

+Keep in mind that the purpose of each scoring guide is to give you specific information about
how to revise and improve what you have written so that you can reach the Proficient or

N

Organization

« I there a clear plan and purpose for my writing?
« Are my sentences or paragraphs presented in a logical order?
« Do transitions link, clarify, and build ideas in meaningful ways?

any specific information that needs to be included.

helpful to include some of the key words in your topic sentence.

clearly explains the toic of your writing.

Example Prompt: You have examined two sources on the Boston Massac

Step3  Use key words from the prompt to help you write your topic sentence. It may be

Step4  Goback and check that your topic sentence addresses all parts of the prompt and

« Write an answer that addresses each part of the question.

Topic §f « Include details, examples, or text evidence to support your response.

Revere's engraving and John Adams’ speech at the trial of the Brit il
T soldiers. Write plains how each of these sources depicted
Ype oftext
the so-called massacre. Consider each author's purpose, and identify any
differing of the facts. T N
include this
information
Example Topic Sentence: Paul Revere and John Adams depicted the Boston Massacre .
in obviously conflicting ways.
Direch Great Short Answers—Example 1
Prompy  Tips
explains| « Identify the key words in the question, and use some in your response.
ashorte]  «Identify the expected length of your response, which may be indicated in the question
pollutios or by the writing space provided.

‘ Question: What s chlorophyll, and how does it contribute to the proc:

ss of photosynthesis?

« Have I used proper formattiny
and paragraphing?

+ If used, are sources cited pry

« Does my final copy show th
an this assigarment

informat

Examples of Quotations and Paraphrases: MLA

ing a Quotation: Introduce the quotation with a phrase or sentence that gives readers relevant background

. y orga i and wi 2
Does my organization fit my purpose and writing type ] Chlorophyllis the green pigment found in most plants. Its role in
- Informative/Explanatory: introduction, body, and conclusion 3 o et fromm e e "
~ Argument: introduction with claim, body, and conclusion 5% photosynthesis I to absorb light from the sun. This light energy begins
ijm_‘bc e e, and end » £= chemical reaction with carbon dioxide and water that creates energy in the form
s deginning, g < of carbohydrates (glucose) and oxygen.
~ Personal Narrative: introduction, beginning, middle, end,
and conclusion
£
\deas/Content |- Is my purpose obvious? Have I achieved my purpose? s Chlorophyll is the green pigment found in most plants. It absorbs light as part of
« Are my ideas developed with relevant detail claboration, or evidence? 5 a chemical reaction that converts sunlight into energy the plant can use to grow.
«Is the content accurate, interesting, and appropriate for the audience? o
« If appropriate, have | included text features, graphics,citations for sources,
or opposing claims?
2 Chlorophyll is what makes plants green. Its what changes the sunlight in
Language/ « Have I written in a style and tone appropriate to the audience? s photosynthesus
Style « Have I used precise words or figurative or sensory language?
« Have I varied sentence structures for meaning, interest, or pacing? —_
+ Are my voice and style consistent?
S ; are c .
Conventions/ |« Do I have correct capitalization, usage, punctuation, and spelling? S2 Chlorophylls in plants,ts why most plants are color green, for example
CUPS - -

Introduce a quotation with an incomplete sentence.

Include a comma if the introduction is a dependent clause.

Monrocs letter to the president warned that ‘American troops were
retreating—and they were outnumbered” (Kratz 36).
As Monroes letter to the president explained American troops were
retreating—and they were outnumbered” (Kratz 36).

Jess and be sure to water them! or there leaves will get

Introduce a quotation with a complete sentence followed by a colon.

In his letter to the president, Monroe described the situatiorf]
“American troops were retreating—and they were outnumbered”
(Kratz 36).

2. Proper MLA Citation for Quotations: Include the author’
can use the name of the text instead. Follow these rules:

‘s last name and page number if known. If there is no author, you

Put the author's last name and page number in the
end of the sentence, followed by a period.

aletter d & the chaos in the capitol
rican troops were retreating—and they were outnumbered”

I you mention the author’s name before the quotation, place only
the page number in parentheses at the end of the sentence.

‘Author Jessie Krats describes how officials in Washington knew
about the approaching danger: “Upon seeing the British advancing
toward Washington, Monroe dispatched a note to President

3. Proper MLA Citation for Paraphrases: You can paraphra:

but you must include the author's name (and possibly the name of the text) to let the reader know the source of the information.

se the ideas or main points of a text without using a direct quote,

Tfall the ideas you are paraphrasing came from a single page in the
text, include the page number at the end of the paraphrase.

(essic Kratg describes Monros letter o the president warning him
to remove important American documents from Washington before
the British arrived (36).

If you are summarizing ideas from many pages of the text, you do
not need a page number.

“An article by(jessie Kratg describes how vital American documents,
such as the Constitution, have been saved and relocated throughout
the years,

Wab. 19 Sopt. 201

Work Cited:Kratz. Jessi. 5. You Had Beter Asmovs the Recards'- EaryFederal Archives and he

e Warof 1812 1 3

: /
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How Does Step Up to Writing Support Teachers?

Assessments to
Track Student Growth

Assessment provides the data needed to
make informed instructional decisions
in order to meet student needs. The Step
Up to Writing assessment plan provides
Baseline and Summative Assessments
for each grade level and for each type

of writing (informative/explanatory,
argument, and narrative).

with California’s Indians”

Treaties

The Baseline and Summative Assessments
are designed as performance task
assessments similar to standardized
assessments. The assessments have students
(1) read selections of text on the same topic
from different sources, (2) answer five multiple-choice comprehension
questions, and (3) write a short essay based on a prompt.

The writing portions of the assessments are graded using the Step Up to
Writing scoring guides. These scoring guides employ student-friendly
language so that students can also use them in the assessment of their
own work.

A Digital Data Tracker is provided to make it easy to monitor student growth.
The Digital Data Tracker, assessments, and scoring guides are available at
www.stepuptowriting.com.

Flexible Implementation
There are many ways to implement Step Up to Writing. Teachers can
select strategies from any listed in the Teacher Edition table of contents
F1-F7) or by referri he chart of o h about the assessments and
(pages F1-F7) or by referring to the chart of core strategies in eac implementation plans, see the

section introduction. Step Up to Writing Assessment
and Implementation Guide.

For more information

When selecting strategies, it is recommended to begin instruction of
Step Up to Writing with Sections 1, 2, and 3 if students need to gain
familiarity with program terminology and processes, or if they need more foundational
skills. Then students are ready to apply the three types of writing. See the introductions
for Sections 4, 5, and 6 for suggested scaffolded strategy sequences for the three types
of writing.

The Step Up to Writing Assessment and Implementation Guide also describes how

to implement a sequence of instruction to meet standards for writing, speaking and
listening, and language, as well as many standards for reading informational text and
reading literature. Differentiation suggestions are also provided.

Teacher Edition e Grades 9-12



A Plan for Teachers

The Step Up to Writing program is filled with strategies, assessment materials, and data
tracking tools to help teachers provide instruction to meet the needs of students. The
Step Up to Writing Assessment and Implementation Guide provides an assessment and
implementation plan that teachers can use to ensure that they are helping students
achieve their goals.

Assessing Beginning Skill Levels with Baseline Assessments
* Use the Step Up to Writing Assessment and Implementation Guide for instructions
on how to administer the Baseline Assessments and use the data to plan instruction
appropriate to students’ needs and abilities.

Responsive Teaching

* Monitor students’ progress using the data tracking and progress monitoring
tools described in the guide to pinpoint areas of strength and concern and adapt
instruction.

* See the guide for suggestions on selecting appropriate strategies and making use of
the Differentiation suggestions that appear throughout the program.

Assessing Skill Mastery with Summative Assessments

* Use the Step Up to Writing Assessment and Implementation Guide for instructions
on how to administer the Summative Assessments and use the data to plan
ongoing instruction.

Baseline Responsive Summative
Assessment Teaching Assessment
Use data to plan Use data to plan
instruction Monitor instruction

Progress \

/

Analyze
Data

Adapt

Instruction ;/
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How Does Step Up to Writing Support Teachers? (continuca)

Step Up to Writing Classroom Materials

Step Up to Writing Teacher Edition

* Strategies [ Reminds teachers when
— Objectives to refer students to
— Step-by-step instruction Handy Pages
— Differentiation 34 Indicates strategies that have

professional development
videos that can be viewed
before teaching them

— Craft and Style tips

Teacher Edition

Handy Pages
e Student-friendly, consumable reference

e Useful reference for teachers to reinforce
instruction

* Support for the writing process and the
three text types

* Also supports content-area writing,
reading comprehension, and research
and presentation skills

Handy Pages s
: quecess :
write 108 MLA Style Quofations  posters
writing process and In-Text Citation e Colorful, informative
THE T e — classroom posters
/22?2“ .During the War of 18%2, the British seemed ® QuiCk references to
A Revise poised to capture the capital. Monroe sent Support Writing SkﬂlS

an urgent message to President Madison to

5. Edi
6. wiite il %

prevent sensitive documents from falling into
enemy hands (Kratz 36).

ad
1. Pmo‘\'e )

o P“b“s“

8. Share and/ message set off a scramble among government

es 0‘ \“‘ officials. . ” (36).

As Kratz explains in her article, “Monroe’s

e TV

—  that!
\{ \( __\Nfiting 1 at.
veIEX\!\anatow
\nforma! 0 e

o oG .
and eviden e ‘
__\Nfiting fhat tells@ real OF

e

NarratiV

Posters
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Step Up to Writing Assessment and

Implementation Guide

* Directions for using the Formal Assessments

* Progress-monitoring suggestions

Assessment and * Grade-specific, year-long unit plans

Implementation Guide

All the assessments, answer keys, scoring guides (rubrics),
and data-tracking tools are available online at

www.stepuptowriting.com.

Assessment and Implementation Guide

Online Teacher Resources

Online components are available at www.stepuptowriting.com.
A login to access the materials is included with the Classroom Set.

Tools (printable, student-facing materials)

Baseline and Summative Assessments for
each grade level with a Digital Data Tracker
to analyze assessment data

Writing prompts

Professional development videos

Scoring guides (rubrics to evaluate
student writing)

Correlations to standards including

CCSS ELA, TEKS, and other state

standards

Tools Directory, which shows all

program Tools

\

Student Name:*

Summative

org

Content

cuPS

TOTAL

Org__[ Content | Lang. | CUPS | TOTAL

HN/A

N/A

/A

HN/A

oA | oA | oava |oana | oenA

HN/A
Argument

HN/A

/A

HN/A

ana | oA | oava |oana | oenA

HN/A
Narrative

HN/A

/A

H#N/A

WA | #NA | aNjA | en/a | #N/A

Professional Development Videos

Digital Data Tracker
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A Guide for Using Step Up to Writing
in the Classroom

Step Up to Writing Strategies
After assessing student skills and planning instruction, select strategies that support

writing assignment goals and meet student needs. For help selecting strategies, see the
section introductions, the Step Up to Writing Assessment and Implementation Guide,

and/or the Table of Content

Strategies with a video icon have

S.

professional development videos
showing how to teach the strategy.

The strategy
Objective states
the expected
student outcomes.

strategy has
Encourage s

The Handy Pages icon indicates whether the

an accompanying Handy Page.
tudents to refer frequently to the Handy

Pages as they write independently.

Color-
Writing

oding the Elements of Argument

CCSS ELA
Grades 9-10

Objective

Students learn tle elements of argument writing by

Each strategy
lists which of

elefnent with a Traffic Light color. By

RI3,5 Wiace SL1®

associating eacl
col ing tt
and support clail

students learn to present
d organize writing effectively.

Grades 11-12

S @ RI3, 5 Wiace SLI

the standards
it supports.

Be

The Before Class
instruction indicates
which Tools need to be
downloaded from
www.stepuptowriting.com
before the lesson, as well
as any other materials or
necessary preparation.

The During Class section ————e Du
provides step-by-step

instruction to help teachers

model a skill, guide students

as they practice, and then

release them to independent

practice. Dark blue strategy

references indicate where to

find more information about

particular topics.

F21
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o ¢
fore Class 134 [@
1. Make display copies of Tool T5-2a and Tool T5-2c. (Student copies

are optional.)

2.
3.

Make a display copy and student copies of Tool T5-2h.
Have green, yellow, and red (pink) highlighters available.

Note: The color coding in this strategy helps students identify the basic
structure of argument writing. However, many other strategies in Section 5
go beyond color coding and teach more sophisticated writing structures
necessary for college- and career-readiness. If students struggle with the
basic structure of argument writing, continue to have them color-code their
own writing. However, as their writing becomes more sophisticated, color
coding may become less relevant or unnecessary.

4. (Optional) Have students’ own current argument writing available

for them to color-code.

ring Class
5. Remind students that the purpose of argument writing is to make
a claim and support it with valid reasons and relevant elaboration
or evidence.
. Display Tool T5-2a. Examine the characteristics of argument writing.
« Point out that a claim must be about a topic that is disputable; if
everyone agrees about the topic, there is no meaningful claim to
make (it would simply be informative/explanatory writing).
« Explain that strong argument writing includes opposing claims
and addresses, or considers, them fairly, but then challenges or
disproves them by using stronger evidence.

Tool T5-2a

Tool T5-2¢

323

Teacher Edition * Grades 9-12

Each Tool necessary for teaching the
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SECTION

Argument Writing: Making a Claim

Planning, Organization, and Structure

1. Display and distribute Tool T5-2b. Explain the elements of argument
writing in terms of the Traffic Light colors. Model and have students Craft and Style: L
use highlighters to color-code the essay as you examine the Tool. Opposing Claims
(An answer key is available at www.stepuptowriting.com.) Evidence that supports the

« Green means go.

— Explain that the introduction of an argument essay or report | claim:
includes the claim in the topic sentence and is green because | Some say that most 16-year-olds

/

author's claim can often be used
to address or counter an opposing

it tells what the writer is going to argue. have not yet formed their own
— Read the introduction and identify the writer’s claim. ideas on poltical issues, so they @ craﬁ and stVIe bOXBS
should not vate. However, if

« Yellow means slow down. 16-year-olds are old enough to pr0V|d e ‘t|pS a nd exa mples to

— Discuss that transition topic sentences introduce and ;‘;ngﬂlzﬁiz %ZZ;ZE["}; Zflf\/%zt h I | 5 h t d t
connect each key/star (big) idea, or reason. They are yellow tax money is spent. e p exp ain now stuaents
to remind the writer to slow down and provide support for may a p ply Cl'aﬁ a nd Create
the claim. L .

— Explain that transition topic sentences can also introduce key/star ideas a partl cu |ar Styl ea pp rOp rnate
that are opposing claims, and are also yellow. (When color-coding, to th e task p u rpose a nd

' '

underline opposing claims to differentiate them from ideas that support the

writer’s claim.)

audience.

— Read the body paragraphs and identify the transition topic sentences.

« Red means stop.

— Tell students that sentences used to elaborate or provide evidence for each
key/star idea are red to remind the writer to stop, support the claim, and
address opposing claims. (When color-coding, underline elaboration or
evidence that develops opposing claims to differentiate it from ideas that

support the writer’s claim.)

— Review the elaboration or evidence supporting each key/star idea.

« Green also means go back.

— Discuss how the conclusid
argument presented to wi
the claim. It might also ig

— Read the conclusion and'
argument presented.

8. Display Tool T5-2c. Review the e’
these to the color coding and te:
explanations:

« Planning before writing is ke’
way of planning key/star ide:
T5-7 Informal Outlines for Argr
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Each strategy includes ———— o
point-of-use Differentiation.

These offer suggestions on

how to support struggling

students or challenge those

who excel.

SECTION

The topic sentence expresses the writer’s claim. The plan sentence reveals how
the claim will be supported. Including a lead, or the Blues, in an introduction
can capture readers’ interest. (See strategy T5-8 Writing an Introduction to an
Argument.)

In argument writing, transitional words and phrases create cohesion and
clarify the relationships among claims, reasons, elaboration and evidence, and
opposing claims. (See strategies T5-18 Transitions in Argument Writing and T5-19
Using a Variety of Transitions in Argument Writing.)

Elaboration and evidence (the E’s: explanation, elaboration, experiences,
everyday life, examples, expert opinion, events, exact information, evidence,
effective illustration, and effective quotations) allow writers to fairly and
thoroughly develop both their claim and the opposing claims. (See strategy
T5-13 Elaboration—The E's in Argument Writing.)

A conclusion should wrap up the whole argument, emphasize the significance
of the claim, and possibly ask readers to take action. (See strategy T5-23 Writing
S ful Conclusions for Arg )

9. Ifappropriate, have students color-code a piece of their own argument writing.
Have them consider if they have all the elements represented in a logical order.
Discuss students’ results and talk about revisions they might make.

Differentiation: Color-Coding the Elements of Argument Writing

If students have difficulty color-coding, provide more practice using strategy T5-3 Elements of Argument
Essays and Reports.

If students have difficulty differentiating argument writing from informative/explanatory writing, use strategy
T2-1 Introducing Three Types of Writing.

If students have difficulty with multi-paragraph writing, start with paragraphs; use strategies in Section 2,
subsection Perfect Paragraphs.
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A Guide for Using Step Up to Writing
in the C|assr00m (continued)

Step Up to Writing Tools

Use the Step Up to Writing Tools regularly, both as directed in the Step Up to Writing
Teacher Edition and whenever helpful during writing assignments in any subject area.
Regular practice ensures that students master writing assignments. Tools take a variety
of forms.

Graphic Organizers Step-by-Step Instructions Exemplars [~ — — =
B ——
Types of Writing: Sample 1 ...,
\ ,T\ T i o fkecping Tied Ar I the nd,the e sdd with the sl rop o
. . . ‘people who disiked the sculpture and vore N
g Multimedia in Twelve Steps for Writing an Types of Vet pture and voted 4-1 10 take it down (Richrd Sera’s Tiled
: . o Mostofhe pe ey decide
Informative/Explanatory Writing Argument Essay or Report side with those who opy deoded o
Tilted Arc: Why many other people in 1 i —
Directions: Brainstorm and record ideas for digital media that may help you support your —— Tool
8 P .” ipport y Start with prewriting activitis: determine the topic and dlaim, purpose, and In 1981, 2 public sculpture called. “The only valid reaso Types of Writing: 24
e ; s e g i S| e 9: Sample 2
Titl feet into the air and 120 feet across of nota safety concern. It FOr w0 weeks in ey AHIStory of The Gaggs
- Step2 | Writea draft of your title rom local office 10 February 2005, e,
Mt 900 | 11t NoR% e g | S0 Information p from local office workers e the gove the walls of the surrouf Public ar proje YZ""-r‘mm.y..,;,nmmmm,,
Photographs , which includes a lead (optional) officalsshould not have been allowed  more about convenicn| Ltbrough Central g gy S @ Bgantic
Step3 1 » youwill and built. In dismantl rk Shets of sy
sl e omamlingh ] st e o cobred i
opinion of the community: Furthern to surrounding buildi -
— ot ot e e . gt
Aoy Step 4 d evidence that The government should not have should be removed b
relevant to audience and purpose. allowed to take dorwn the art becaus: taste ofa few people
Audio N b was the organization that approved { Tilted Arc.
stops | chvomet g i bty | Eersiee
major sections, and create cohesion. . Ve Fer since Tiled
_ T p——— -
ideos ot down ideas for your conclusion that follow from and support your claim anc <ase of Tilted Arc the
S8 | e et !t et Dimting i
o o [ERR T E———
T —— dsgn nd . P e
Webaie o
I o p— e -
P transitions, and organization. Project and make comments, Then tl
TP Stop | Edit your paper for erors n capialization, wsage, punctuation, and spelin, with the famous sculptor Richard Ses
Docu ol h cotrctand complac]
R P T SRR ——r—— o
o 10| R v e e S
i “pprn e ot et
fded stepn | proofread it projectin the firs p
Detuitons Jr eandpiy
Stop 12 | Publish your writing. Share it with your itended sudicnce ) pproved " . iic o e . P
people who disiked the scupture. 5 xRk iy O B i " e,
S including some government offciale, I\ g e O N
members had to say about the sulpture. POSp PEOPIES memope tallationg s came
- S disassempe
oy
k S— ] k —

Tool T4-32b Tool T5-4a

Vs

Information Scoring Guides and Checklists

e Do ToorTae . .
( Argument Essay and Report Scoring Guide H
Common Greek and Latin Word Parts Topic/Prompt = ”'
. o Credit 07 Soiow Baie 1 [T Pt AT Avaneea @ [seor
and Their Meanings m——— -
Greek ]
WordPart| _ Meaning Examples Name: Dae \
der the Traits of
auto sl same, one___| autocrat, autograph, automobile " s
P [T pre——— Effective Writing
demid peopl & demographic, cpid ections: for each trait writing as well as the H T .
ethn/ethno | nation, people, race | ethnic, ethnocentric, ethnology work of other writers g et e s
ool cuphemsm, cuphonious, uphoris i =
Kinesis | morion, moment | kinestheic, kineti, photokinesis, = T Name Date
optic rlsted o ey sight_| optialaptics, optican -
. - purpo " A c lusion Checkli
phobos fear claustrophobia, phobia, phobic o
phob f laustrophobia, phabia, phobi . . build to a whole?
poyche | mind, consciousnes | psyehic,poychology, pychotherapy s | - .
T D |l e e e ‘
" § |+ Does the structure o thewriting it the weitng type? i vt
Latin S body, and c
WordPart | Meaning Examples Argument: introduction with claim, body, and conclusion (22 Doesthe conclusion summrize the min points of the argument?
anim lite,sprit anima, animat, equanimity ~ Narratve: beginning, middle,and end (22 Doesthe conclusion remind eaders why theclaimis signifcant?
formfforma_| shape conform, formaion,reformatory | Docsthe piec it the asgament and scive s purpore? (Why should it mattr o them orthelarger world?)
v ight inweight___| elevaion,clevator, leverage 35 [+ 15 the comtentapproprist for the audience? (22 Does the conch dintrod v topc o ne
loquilocs | speakc eloguent, interocutor, solloquy 2§ |+ Doesthe picce start and end n an inteesting way? (22 Doesthe conclusion maintain a fir and abjecive tone?
luc light elucidate, lucid, translucent . with (Avoid making inaccurate or impossible statements.)
mal oad, il wrong | malady, malcontent, mlicious s |- dforefect, Tips
TR ErYe Be |- e o Tool T5-39a ettt o o, el )
= P P ———— 28 | arerchand aun o ot e condon s o o e
5 . the conclusion to
vacua empty evacuate, vacant, vacuum ’
. « fapproprise, convince readers o ake acton
veriveritas_| verity, veritable, verty 3 | Pt in B ) hopet
Vivhivifiva | live e evitlize vivacious, vivid Sp | Pl
ES |- Are paragraphs properly formatted?
£3
H « Are any sources that are used properly cited?
38
K -

Tool T5-24a

F23 Teacher Edition e Grades 9-12



Using Paper Folds

Some Step Up to Writing strategies can be made multisensory by following directions for
using folded paper to help clarify a step or process. The folds divide paper into sections
for organization and may be adapted to any type and size of paper. The following
illustrations show examples of each type of fold.

Hamburger Fold Hot Dog Fold Burrito Fold
(vertical half-fold) (three-column fold)
Two-Column Fold Accordion Fold
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Schoolwide Implementation

Setting High Standards

Using Step Up to Writing throughout the school will improve writing and test scores as
well as comprehension in all content areas. Students become proficient writers more
quickly because of concept reinforcement and additional skills practice. Schoolwide
implementation helps teachers:

* Teach and reinforce writing and literacy skills in all subject areas and grade levels
by establishing a common language for talking about and teaching writing

* Establish common high standards for assessing writing and other academic skills

Support for Content-Area Writing Sl @ s Tl e

Step Up to Writing encourages writing in the content grade-level exemplar texts in
areas by including exemplars written about content content-area topics, including

. 1. . . . history/social studies, science,
area topics in history/social studies, science, math, and .

. ; math, and English Language Arts.

English Language Arts. Exemplar texts are included
in the sections devoted to the main three writing
types—Sections 4, 5, and 6. Section 10 lists strategies that support writing in particular
content areas, including math, science, history/social studies, English Language Arts, and
technical subjects. See Section 10, pages 621-628, for more information. The strategies
listed help students apply the structures and writing tips learned in other sections to
content-area assignments.

English Language Arts teachers who want to focus on literary analysis skills may also refer
to the Section 1 exemplar texts, which emphasize response to literature.

Teachers using Step-up fo Witingfind tremendous value in using a writing
process that is desighed with different learning styles in mind. The scaffolding
embedded in each lesson engures that students will not only put their thoughts in
writing ih an organized manner, but present it in a way that engages the reader.

Tonia Thompson
Assistant Superintendent for Curriculum, Instruction and Accountability
Binghamton City School District
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Step Up to Writing and Other Literacy Initiatives

Step Up to Writing complements core literacy programs and other writing curricula,
such as 6+1 Trait® Writing or Writer’s Workshop.

Step Up to Writing: The “How To” Behind 6 +1 Trait® Writing

Step Up to Writing grades 9-12 aligns with the 6+1 Trait® Writing model, preparing
students for the 6+1 Trait® Writing assessments. Step Up to Writing strategies provide
the detailed instructions, or “how to,” that help students progress in the traits: idea
development, organization, voice, word choice, sentence fluency, and conventions.

It also helps students with the “plus one” presentation, whether print, digital, oral,

or a combination.

Step Up to Writing: The “What” Inside Writer's Workshop

Step Up to Writing grades 9-12 is organized around the writing process, in keeping with
the structure of the Writer’s Workshop. Step Up to Writing strategies provide the “what,”
or the direct instruction, for discrete skills within each step of the writing process. Step
Up to Writing provides practice in the basic steps of the writing process in Section 2, and
provides instruction practice by writing type in Sections 4, 5, and 6.

Above ol\, Temember Yk

Ster Up 4o Whiting Shatesies
: and Matenals are adaPtable .

= %e. Cceaxwe (

- / ————
~ Use Yhem tn any way thot
~meets Vour Studewts’ needs.
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SECTION INTRODUCTION

Foundational Writing Skills

The Importance of Foundational Ongoing Practice in

P : Foundational Skills
Writing Skills Hneat '

Step Up to Writing students grow as
Sentences serve as an important foundation for all types of writers when practice in foundational
writing—informative/explanatory, argument, and narrative. writing skills is incorporated into every
Only with well-crafted, logically organized sentences can writing assignment.
students produce effective paragraphs. Strategies in Section 2 can be used
. . with strategies in Sections 4, 5, and 6

In addition to sentence and paragraph writing, there are other to ensure that students follow the steps
critical foundational elements of writing. Students need to of the writing process and apply solid
learn how to approach writing by understanding the three sentence and paragraph writing skills to

types of writing and their distinguishing characteristics, the every type of writing,

steps of the writing process, the vital roles that audience

and purpose play in all writing, the use of standard English

conventions, how to collaborate with others on a writing project, and how to
publish using technology.

Teaching Foundational Writing Skills

Practice in foundational writing skills can be incorporated into every writing assignment.
However, students do not need to write a complete composition to practice or strengthen
skills. Focusing on a single step or skill, such as brainstorming, creating sentence variety,
elaborating in a paragraph, or exploring variations in standard English grammar and usage,
gives students concentrated practice with skills that they can then more easily apply to longer
writing assignments.

When teaching foundational writing skills:

* Provide adequate models of all steps of the writing processes.
e Tell students what good writers do, and show students what good writing is.
* Model using technology and foster students’ use of technology to produce writing.

* Develop students’ in-depth understanding of standard English grammar and usage.
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INTRO DUCTIO N (continued)
aadli, Foundational Writing Skills

Differentiation

See the Differentiation box in each strategy for suggestions on modifying instruction to
support students with diverse needs, readiness levels, and/or learning styles.

Progress Monitoring and Formal Assessment

See the Progress Monitoring subsection for Section 2 (page 150) for a strategy and Tools that
support neat paper rules and writing effective sentences.

See the Step Up to Writing Assessment and Implementation Guide for materials to conduct
baseline and summative assessments to help evaluate student proficiency with informative/
explanatory, argument, and narrative writing.

Developing Masterful Sentences

The following list provides a possible scaffolded sequence for teaching sentence mastery.
Strategies should be selected and taught in an order that best serves students’ needs
and abilities.

Scaffolded Strategy Sequence Sentence Writing Focus

@ Recognizing Fragments, Run-Ons, and Complete Sentences Correct Sentences
ZD Parts of a Sentence: Subject and Predicate

@D Sentence Kinds and Structures Sentence Structures
@ Sentence Variety and Variety
@ Better Sentences Improving Sentences

@ZD Choosing Precise and Concise Language

Writing Perfect Paragraphs

The following list provides a possible scaffolded sequence for teaching paragraph writing.

Scaffolded Strategy Sequence Sentence Writing Focus

@ Planning Paragraphs with Informal QOutlines Planning

@) Topic Sentences Topic Sentences

@D Accordion Paragraphs Building Paragraphs
@ED Using Transitions Effectively Transitions, Elaboration,
@ Learning about Elaboration and Conclusions

@ Connecting the Conclusion to the Topic

@ Wiriting Cohesive Paragraphs Improving Paragraphs
@ Analyzing a Paragraph
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SECTION

CCSS ELA Key
- = RL = Reading Literature
M eetl n g ng orous 9_1 2 Sta n d a rds Rl = Reading Informational Text
= W = Writing
Common Core State Standards for English Language Arts Y
Every strategy in Step Up to Writing aligns with specific Common Core State L = Language
Standards for English Language Arts (CCSS ELA). The CCSS ELA box at the 4

beginning of each strategy lists the reading, writing, speaking and listening, and language
standards that the strategy supports. Strategies for Section 2 focus on the following College and
Career Anchor Standards for Writing and Language.

Anchor Standards for Writing
Production and Distribution of Writing

4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task
purpose, and audience.

5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.
6 Use technology, including the Internet, to produce and publish writing and to collaborate with others.
Research to Build and Present Knowledge

8 Gather relevant information from multiple print and digital resources, assess the credibility and accuracy of
each source, and integrate the information while avoiding plagiarism.

Anchor Standards for Language
Conventions of Standard English
1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

2 Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling
when writing.

Knowledge of Language
3 Apply knowledge of language to understand how language functions in different contexts, to make effective
choices for meaning or style, and to comprehend more fully when reading or listening.

For alignment of the Common Core State Standards for English Language Arts, Texas Essential
Knowledge and Skills (TEKS), and other state standards to Step Up to Writing strategies, see
www.stepuptowriting.com.

Literacy in History/Social Studies, Science, and Technical Subjects

Section 2 strategies can also be used to meet the reading and writing Common Core State Standards
for Literacy in History/Social Studies, Science, and Technical Subjects. To meet these standards,
assign reading and writing topics that are discipline specific.
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padllL, Foundational Writing Skills

Introduction to Writing

9. Asa class, examine each of the writing samples and have the _— —
groups share their analysis of each text. The students should
identify the samples as the following:

The Wall

Sample 1: Argument

Sample 2: Nonfiction Narrative

« Sample 3: Informative/Explanatory

Sample 4: Imaginative Narrative

Note: You may wish to point out that the argument, nonfiction narrative,
and informative/explanatory examples all include a Works Cited list.
Whenever students write in these types, they should cite the sources
they use.

Differentiation: Introducing Three Types of Writing and T2-1i

If students need more practice, have them identify types of writing as they encounter new texts in
different subject areas, or collect additional texts for students to classify.

ts for Three Types of Writing

identify key words about the topic, purpos

(ra?® Prompts for Three Types of Writing

Argument

wshave proposed |-

Objective CCSS ELA

Students learn to recognize prompts for each | Grades 9-10
type of writing: informative/explanatory, W4, SL1
argument, and narrative. Students identify key
words that point to the purpose, format, and | Grades 11-12
topic of the writing. W4 S/

Tool T2-2a

Before Class [@
1. Make a display copy and student copies of Tool T2-2a.

During Class
2. Remind students that a writing prompt gives directions for an assignment. Explain
that writing prompts can be general or specific, but they usually direct students to
perform a particular type of writing. Sometimes the type of writing will be directly
stated; sometimes students must figure out the type of writing based on key words
in the prompt.
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SECTION

3. Display and distribute Tool T2-2a. Choose a few prompts on the Tool, and have
students identify words and clues about the following:

» Topic: Underline key words that explain what the writing should be about.

o+ Purpose: Circle verbs that explain the goal of the writing, such as describe,
explain, propose, defend, or narrate.

Note: Ensure that students understand that when the prompt uses verbs that indicate
they should write an argument, they should take a side and clearly state their position.
They should only explore both sides of an issue equally if the prompt explicitly asks for
that.

o Format: Underline words that signal what the structure of the writing should
be, such as essay, editorial, critique, letter, narrative, or story.

« Audience: Underline key words that signal whether there is a specific
audience, such as your community, a senator, a peer.

4. Remind students that prompts will not always have explicit directions about the
format and audience. Sometimes they will need to infer (e.g., if the prompt asks
them to compare and contrast, the assignment implies an essay or report—not a
narrative).

5. Have students independently read the remaining prompts on Tool T2-2a, circling
verbs that explain the goal of the writing and underlining words and phrases that
give direction about topic, format, and audience.

6. Review answers as a class. Discuss which prompts on Tool T2-2a require an
introduction, body, and conclusion and which require a beginning, middle, and
end. (See also strategy T2-1 Introducing Three Types of Writing, or refer to Tool T2-1a,
which identifies these structures.)

1. Discuss how students would use the words they marked to brainstorm and plan their
writing. (For example, if the prompt is to compare and contrast, they should use
their key words to set up a Venn diagram or chart to make notes about similarities
and differences. If the prompt is for an argument, students should identify the two
opposing views and brainstorm ideas for both sides of the issue before writing.)

8. If desired, present students with additional prompts from the Step Up to Writing
website (at www.stepuptowriting.com).

Differentiation: Prompts for Three Types of Writing

If students struggle with analyzing writing prompts, have them convert a specific writing prompt into a
topic sentence. Or, have students create writing prompts from text they encounter in class. Ask, “What
would be the prompt that ‘prompted’ the writer to write this piece?”

If students easily analyze writing prompts, challenge them to create their own writing prompts for writing
assignments in an area of interest.
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il Foundational Writing Skills
Introduction to Writing

The Writing Process for
Step Up to Writing

PP The Writing Process

1. Prewrite
Objective CCSS ELA > Plan
Grades 9-10
Students develop a deeper | w4 5. $/1 1 3 Draft
understanding of each step 4. Revise
in the writing process. Grades 11-12 ‘
gp W4,5 S/L1 5. Edit

6. Write final copy

Before C|aSS m 7. Proofread

1. Make display copies of Tool T2-3a and Tool T2-3b. (Student copies $. Share and/or publish
are optional.)

P Y

Tool T2-3a

2. Make a copy of Tool T2-3c and cut apart the eight sections so that you

have eight slips of paper to distribute to student groups.
Du rlng CIass The Steps of the Writing Process
3. Remind students that the writing process includes specific steps that | R
writers follow to move from general ideas to finished, well-written a

pieces. Writers use the same steps for all types of writing: reports,
essays, stories, blog posts, research reports, etc.

4. Display Tool T2-3a. Read the steps aloud.

« Point out the circular arrows in the middle of the Tool. Remind e
students that writing is a process and that writers often draft,
revise, and edit multiple times.

7. Proofread | +

5. Display Tool T2-3h. Read each step. Underline or highlight important
words to help students remember what happens at each stage. e

« Emphasize that during prewriting, writers may sometimes need \ TIT23b
00 -

to change, broaden, or narrow their topic if they cannot find
sufficient information during research. rorese "\
. . Identifying the Steps of the
« Remind students that although they may be tempted to finish Writing Process

writing as quickly as possible, it is worth their time to draft and

revise several times, especially when they receive feedback from
peers or the teacher. It is also important to proofread in order to
catch small, unintentional errors.

o When reviewing the edit step, remind students that they may
not be able to memorize all the grammar rules. Remind them
that writers frequently consult usage manuals, dictionaries, and
other reference materials to ensure their writing is correct. e et oS | et o

Note: The subsection Conventions of Standard English includes o
numerous strategies that can help students master grammar and
usage rules.

Tool T2-3¢
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6. Display Tool T2-3a again. (Or, if students need more support, leave Tool T2-3h on
display.)

1. Distribute the cut-apart strips of Tool T2-3¢c to groups of students. Have students
work with their group to read the scenario and identify which step of the writing
process it represents.

8. Have group members read their scenario to the class, share their answer, and
justify their choice. (An answer key is available at www.stepuptowriting.com.)

Differentiation: The Writing Process

If students need more guidance and structure as they complete a writing assignment (especially an
extended assignment), encourage them to create a checklist of the tasks they need to accomplish at
each step of the writing process, and have them check off each item as they complete it.

P - = Graphic Organizers that
P&y Prewriting: Brainstorming nstorming
Objective CCSS ELA
Students learn foundational prewriting skills Grades 9-10
to use before developing an outline. Students W45 S/LI
understand how brainstorming supports
comprehensive idea-gathering as well as the Grades 11-12
initial development of structure. W4,5 S/L1
Before Class [
1. Make a display copy of Tool T2-4a. (Student copies are optional.) T
2. Select a discipline-specific essay topic to brainstorm during instruction. Tool T2-4a

During Class
3. Briefly review the steps of the writing process (prewrite, plan, draft, revise, edit,
write final copy, proofread, and share and/or publish; see strategy T2-3 The Writing
Process). Remind students that prewriting is getting ready to write, such as by
thinking about or discussing the topic or collecting ideas.

4. Point out that brainstorming is part of the prewriting step. Remind students
that brainstorming is producing or capturing as many ideas as possible without
sorting or judging them. Emphasize that the most effective brainstorming is truly
a free and nonjudgmental flow of ideas. Only later do writers evaluate the results
of brainstorming, organize ideas, and move toward the plan step.
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N \

Understanding the Traits of
Effective Writing

lrZP Recognizing the Traits of Effective Writing

Directions: U for each trai to evaluate y writingas well as the

Objective CCSS ELA
. . Grades 9-10
Students learn about the traits of effective | 45 SLI1
writing and practice evaluating writing

using questions related to the traits. Grades 11-12
W45 S/L1

Trait Questions to Ask

set a clear purpe writing?

Ideas/
Content

Style

Before Class [
1. Make display and student copies of Tool T2-6a and Tool T2-6h.

During Class e

2. Remind students that all effective writing has certain qualities or Tool T2-6a
traits. Knowing what those traits are helps writers develop their

writing successfully. =)

Conventions/ | Language/
cups.

Evaluating Writing
Using the Traits of Effective Writing

3. Display and distribute Tool T2-6a. Discuss the headings and content.

» Acquaint students with the four categories of traits in the
first column of the chart. Talk briefly about what each of the
categories means in light of students’” experience.

« Examine the questions that identify traits in each category.

« Explain that these categories and traits align with those that
appear on the revision checklists and scoring guides used in
Step Up to Writing.
4. Display and distribute Tool T2-6h. Read the first prompt and
paragraph. Evaluate “Paragraph 1” for traits of effective writing.

o Identify the type of writing (argument) and the likely audience.
This information plays a vital role in some of the questions on Tool T2-6a.
(For support on the types of writing, see strategy T2-1 Introducing Three Types
of Writing.)

Tool T2-6b

o Model using the questions on Tool T2-6a to evaluate the paragraph.

« Mark up the text, such as writing notes in the margin, drawing arrows to
suggest reorganization, circling effective words or phrases, or underlining
words or phrases that need improvement. Have students do likewise.

 Gradually release responsibility to students for answering the questions and
giving suggestions about what to mark.

+ Use the following considerations to supplement conversation:
Paragraph 1 (argument)

— Clear topic; no claim stated in introduction (claim stated in conclusion)
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Foundational Writing Skills

Introduction to Writing

— Answers prompt, though perhaps lacking detail (e.g., legal aspects
of graffiti)

— Opposing claim mentioned in the introduction, not addressed in detail
— Tone somewhat informal (e.g., I, fair game)

— Good word choice (e.g., deface, scrawled, furious, tolerate)

— Spelling error: promblems

5. Have students analyze the traits of effective writing for either “Paragraph 2” or
“Paragraph 3” on Tool T2-6h.

o Discuss with the class the type of writing each prompt calls for, and the
likely audience.

o Ask half of the class to evaluate “Paragraph 2” and the other half to evaluate
“Paragraph 3.”

o Tell students to mark the text to reflect their evaluation, and to refer to it when
explaining their evaluation.

6. When complete, discuss students’ evaluations of each paragraph on Tool T2-6b.
« Have students share their answers to the questions on Tool T2-6a.
o Ask students to refer back to the text and their markup to support their answers.

o Use the following considerations to supplement conversation:

Paragraph 2 (informative/explanatory)

— Introduction has clear topic; conclusion omitted

— Lack of transitions; doesn’t build to a whole (e.g., no comparison words)
— Addresses part of prompt: topic relates to cultures, but not “one element”
— A number of sentences start with In [place] and They

— Many detailed examples

— Vague word: thing

— Tone somewhat informal (e.g., exclamatory sentence, use of you [has
limited use in this writing type with rare exceptions, such as instructions])

— Spelling error: its

Paragraph 3 (narrative)

— Has a beginning, middle, and end; end is abrupt

— Ideas flow, have transitions, and build to a whole

— Good sentence variety; possible overreliance on Tecumseh as sentence subject

— Lacks some detail (e.g., the role of the Confederacy, Tecumseh’s later years,
detail that would bring Tecumseh “to life” per prompt)

— Some weak verbs (e.g., was, wanted, went, finding)
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1. Remind students that they can use Tool T2-6a to develop effective writing in all
subject areas.

Differentiation: Recognizing the Traits of Effective Writing

If students struggle with assessing the many traits of effective writing on Tool T2-6a, have them
evaluate just one category, such as organization, at a time.

If students excel at recognizing and using the traits of effective writing, have them use Tool T2-6a to
identify how mentor authors (of any writing type—informative/explanatory, argument, or narrative)
accomplished the traits.

If students need more practice identifying conventions errors, use one of these strategies (by text type):
* T4-39 Editing Informative/Explanatory: CUPS
* T5-30 Editing Arguments: CUPS
* T6-31 Editing Narratives: CUPS

Guidelines for Collaboration

[rZ® Collaborative Writing

Objective CCSS ELA

Students learn strategies for collaborative Grades 9-10

writing and working toward a common writing | W45 S/L1a-d

goal. They learn to effectively plan, hold Grades 11-12

discussions, and divide up work in groups. W4, 5 S/lad
Before Class [

1. Make display copies of Tool T2-7a and Tool T2-7c. (Student copies
are optional.)

Tool T278

Tool T2-7a

Make a display copy and student copies of Tool T2-7h.
Make student copies of Tool T2-7d.
4. Select a writing prompt or assignment. The topic and task should:

« Encompass multiple possible perspectives, for practice with effective
discussion and collaborative decision-making.

« Allow groups to develop a full-length essay or report.
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SECTION INTRODUCTION

Argument Writing: Making a Claim

The Importance of The Special
Argument Writing Place of Argument

. . . . Strategies in Section 5 assist Step Up
Argument writing states a claim on a subject or issue and to Writing students in learning the
supports that claim with valid reasoning and relevant critical skills associated with writing
and sufficient evidence. It may be similar in structure to sound arguments based on an analysis

informative/explanatory writing; both involve conveying and ~ ©f substantive topics and texts. Making
P Y & ying logical arguments supported by facts and

explaining information. However, argument writing goes . . ;
.. .. . evidence, which also address opposing
beyond conveying information; it aims to convince a reader claims fairly, is particularly reinforced.
to accept a Flalm as a.ccuratfe and valid, even in consideration o sy sl et
of substantive opposing claims. An argument may also ask the  the importance of argument writing

reader to take some action based on the evidence it presents. across content areas in order for students

. . to attain college and career readiness.
Argument writing can have a variety of forms and genres,

including familiar academic writing, such as essays,

interpretations of historical events, and literary analyses; and technical and workplace writing,
such as proposals, critiques, editorials, and application essays. All argument writing requires a
formal style and objective tone in addition to fact-based evidence, statistics, and/or quotations
to support claims.

Teaching Argument Writing

Argument writing is increasingly important as students progress through the grade levels.
When teaching argument writing skills:

* Make certain that students understand how to develop a strong claim, based on valid
reasoning and sufficient and relevant evidence.

* Support students in understanding how to address substantive opposing claims fairly
and objectively.

* Help students distinguish various types of false reasoning from valid reasoning.

* Encourage student to incorporate narrative elements into arguments, as appropriate.
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Argument Writing: Making a Claim

SECTION

Differentiation

See the Differentiation box in each strategy for suggestions on modifying instruction to
support students with diverse needs, readiness levels, and/or learning styles.

Craft and Style

Use the Craft and Style tips and examples to show student writers how Craft and Style:
they can apply craft and create a particular style that is appropriate to the
task, purpose, and audience. With these tips, writers can express themselves
in grammatically correct ways while achieving a unique style suitable for a
specific writing genre or type of text.

-

Formal and Objective
Tone in Argument Writing
A topic sentence must be formal
and present an argument using a

P fair and objective tone. Arguments
Progress Monitoring and Formal Assessment el L e

See the Progress Monitoring subsection for Section 5 (page 402) for a when they are presented formally

strategy and Tools that guide the evaluation of argument writing skills. and in a manner that does not
offend readers who may not agree.

See the Step Up to Writing Assessment and Implementation Guide for I\
materials to conduct baseline and summative assessments to help evaluate
student proficiency with informative/explanatory, argument, and narrative writing.

Introducing Argument Writing

Begin argument writing instruction with strategies that give students an overview of the text
type and present the essential elements of argument writing. The following strategies lay

the groundwork for further instruction in specific skills and strategies for writing argument
essays and reports.

Step Up to Writing Strategies Reading Focus

@ Establishing a Claim Elements of Argument Writing
@ Color-Coding the Elements of Argument Writing
@D Elements of Argument Essays and Reports

@ Writing Argument Essays and Reports Step by Step
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Writing Argument Essays and Reports

The following list provides a possible scaffolded sequence for teaching essay and report
writing. Strategies should be selected and taught in an order that best serves students’ needs
and abilities. See the Step Up to Writing Assessment and Implementation Guide for unit and
lesson plans designed to meet the Common Core State Standards for English Language Arts
for writing, language, and speaking and listening for grades 9-12. Additional support for
research-based writing is provided in Section 7: Reseach Reports.

Step Up to Writing Strategies Essay and Report Writing Focus

@ Prewriting for Argument Writing Planning
@ Informal Qutlines for Argument Essays and Reports

@D Writing an Introduction to an Argument Introductions
@ Stating a Claim in a Topic Sentence or Thesis Statement
@D Introducing a Claim and Adding a Lead

@D Transitions in Argument Writing Transitions
CZD Transition Topic Sentences in Argument Essays

and Reports
@ Using Obvious and Subtle Transitions in Argument Writing

@ Avoiding False Reasoning Elaboration and Evidence
GZD Elaboration—The E's in Argument Writing

@ Selecting the Strongest Elaboration for Argument Writing
@ Adding Quotations and Paraphrases to Argument Writing

@ The Opposing Claims Addressing an Opposing Claim
@D Supporting the Claim in a Conclusion Conclusion
@D Writing Successful Conclusions for Arguments
@ Revising Argument Writing Revising/Editing
@D Using Formal Style and Objective Tone in
Argument Writing

@D Editing Arguments: CUPS
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Argument Writing: Making a Claim

SECTION

CCSS ELA Key
- - RL = Reading Literature
Meeting Rigorous 9-12 Standards RI = Reading Informational Text
- W = Writi
Common Core State Standards for English Language Arts S
Every strategy in Step Up to Writing aligns with specific Common Core State L = Language

Standards for English Language Arts (CCSS ELA). The CCSS ELA box at the

beginning of each strategy lists the reading, writing, speaking and listening, and language standards
that the strategy supports. Strategies for Section 5 focus on the following College and Career Anchor
Standards for Writing and Language.

Anchor Standards for Writing
Text Types and Purposes

1 Write arguments to support claims in an analysis of substantive topics or texts using valid reasoning and relevant
and sufficient evidence.

Production and Distribution of Writing

4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task,
purpose, and audience.

5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.
6 Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.
Research to Build and Present Knowledge

8 Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each
source, and integrate the information while avoiding plagiarism.

9 Draw evidence from literary or informational texts to support analysis, reflection, and research.
Anchor Standards for Language
Knowledge of Language

3 Apply knowledge of language to understand how language functions in different contexts, to make effective choices
for meaning or style, and to comprehend more fully when reading or listening.

Vocabhulary Acquisition and Use

4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues,
analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate.

5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

6 Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient for
reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in
gathering vocabulary knowledge when encountering an unknown term important to comprehension or expression.

For alignment of the Common Core State Standards for English Language Arts, Texas Essential Knowledge
and Skills (TEKS), and other state standards to Step Up to Writing strategies, see www.stepuptowriting.com.

Literacy in History/Social Studies, Science, and Technical Subjects

Section 5 strategies can also be used to meet the reading and writing Common Core State Standards
for Literacy in History/Social Studies, Science, and Technical Subjects. To meet these standards, assign
reading and writing topics that are discipline specific.
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Choose the strategies that best meet the needs of your students.
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SECTION

Establishing a Claim

Objective CCSS ELA

Which Claim Is Stronger? Why?

Students learn the characteristics of a strong Grades 9-10

claim for argument writing, including that it is Wia d SL1d L6
debatable, can be supported with elaboration and | grades 11-12
evidence, and avoids personal bias. Wia d SL1d: L6

Before Class

1. Make display and student copies of Tool T5-1a and Tool T5-1h.

During Class

2. Tell students that the goal of argument writing is for a writer to Tool T5-1a

explain a position on an issue and then support that position with

Name Date

logical reasons and evidence in order to convince readers that the
position is valid. Argument writing begins with an introduction that

Developing a Strong Claim ..

includes a claim, or the formal statement of one’s position on an issue.

be needed claim.

Elaboration o
Clalm (e.g., Data, Statis

nd Evidence Needed
i

tics, Everyday Examples)
ds

3. Display and distribute Tool T5-1a. Discuss the tips for writing a

ing people (e.g. What kinds of

strong claim. Make these points:

o A claim should be based on a significant issue that affects the o
larger world. A writer could write an argument essay claiming

that people should spend more time making paper airplanes, but
readers are not likely to think the topic is relevant to their lives.

« A claim should be debatable, meaning that there should
be opposing views on the subject. A claim should not be a

statement that is generally agreed upon or accepted as general \

knowledge or fact. Tool T5-1b

o Writers must be aware of their personal biases (unfair, unsupported,
inaccurate beliefs) as they develop their claims. Writers should avoid
expressing their own biases, and stick to claims that can be defended with
elaboration and evidence. Avoiding bias and personal feelings can help
maintain a fair and objective tone.

4. Analyze the first set of claims on Tool T5-1a as a class to determine which is stronger.

5. Have students work independently to analyze the strength of the remaining claims
on Tool T5-1a.

« Discuss answers as a class, including students’ justification for why one claim
is stronger than another.

Teacher Edition e Grades 9-12

321



SECTION

322

Argument Writing: Making a Claim

Planning, Organization, and Structure

6. Display and distribute Tool T5-1h. Discuss the importance of
thinking about the kinds of evidence and examples that would be
needed to support a claim.

« Point out that after a writer has drafted a claim, he or she should
determine what elaboration and evidence would be needed
to support the claim. If the writer cannot think of substantial
elaboration and evidence, it may be necessary to revise
the claim.

o+ Read the first claim in the chart and the list of possible
supporting evidence that would be needed to support it
(e.g., data, statistics, examples from everyday life).

+ Have students work in partners to complete the rest of the chart.
o Discuss answers as a class.

1. Have students develop their own claim for a piece of argument
writing. If applicable, provide them with a relevant topic or prompt.

Differentiation: Establishing a Claim

Craft and Style:

Independent and
Dependent Clauses

To introduce a claim, writers can
construct an Occasion/Pasition
Sentence. A dependent clause
states the occasion, or topic, and
an independent clause states
the position or claim that will be
explained:

If students are to be ready for
modern careers, schools need
to do a better job of preparing
students with engineering and

computer technology skills.

N

To help students see how a claim fits into the larger structure of argument writing, use strategy T5-3

Elements of Argument Essays and Reports.
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..... T\

Avoiding False Reasoning

Objective CCSS ELA

Students learn to identify false reasoning | Grades 9-10

in argument text. They evaluate theirown | BI1.& W1b,5 §/13; L6 "
writing to develop claims fairly with valid | grades 11-12 . ety ot e o e s
reasoning. RI1; Wib5 SL3; L6

Before Class D¢ [
1. Make display copies of Tool T5-12a and Tool T5-12h. (Student copies
are optional.)

Make a display copy and student copies of Tool T5-12c.

Ensure that students have a piece of their own argument writing
available for practice.

During Class
4. Remind students that an effective argument supports its claim
with valid reasoning. It is important for students to identify false
reasoning in others’ arguments and to avoid it in their own writing.
Make these points:

False or Sound Reasoning?

Example 1

les: Do they show
I

« False reasoning is unsound reasoning based on inaccurate or
insufficient evidence. Writers may fall into false reasoning due to
personal bias. False reasoning weakens an argument.

« Identifying false reasoning in opposing claims is also an effective
way to challenge them.

5. Display Tool T5-12a. Read the descriptions and examples of types of
false reasoning. Discuss other examples students have encountered.

6. Display Tool T5-12b. With students, read the directions, the e\

False or Sound Reasoning?

argument, and the callouts. T e
o Identify the claim.

« Discuss the remaining circled sections of text, and decide
whether they are sound or false reasoning. If false, discuss what
kind. Gradually release responsibility to students.

Tool T5-12b

 Have students find other instances of sound or false reasoning.

o Discuss the writer’s bias, and how it may have affected the
reasoning.

 Have students suggest ways the writer could provide more valid
reasoning to support the claim more fairly.

« Review the source: does it seem credible?

Tool T5-12¢
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Argument Writing: Making a Claim
Developing the Topic/Elaboration

1. Display and distribute Tool T5-12c. With students, read the

directions and the argument. Craft and va)'le:
 Have students work in partners or small groups to identify the Strengths ar!d Limitations
reasoning in the circled sections of text, as they did for . of Ewdencg
Tool T5-12b. Writers can use elaboration and
evidence either to support their
o When completed, discuss, as a class, the reasoning in the own claims or to point out the
argument and the writer’s bias. false reasoning in opposing claims.

Similarly, writers can point out the

8. Have students review a piece of their own argument writing to strengths or limitations of evidence

identify and correct any false reasoning. Remind students to to bolster their own claim or
consider their own biases that may affect their reasoning. \Challenge opposing claims.

Differentiation: Avoiding False Reasoning

If students have difficulty identifying personal bias and opinion, use strategy T5-1 Establishing a Claim
for support.

Challenge advanced students to identify and share additional examples of false reasoning.
Advertisements, letters to the editor, and political debates are rich sources of examples.

- e\

IEREY Elaboration—The E’s in Argument Writing

CCSS ELA

Objective

Students learn how relevant elaboration and Grades 9-10
evidence support claims in argument writing. Wib, 5 SAL1
Stu.dents add effective g!aboration and evidence t0 | grades 11-12
their own argument writing. W1b,5 S/L1
Before Class [
1. Make a display copy of Tool T5-13a. (Student copies are optional.)

2. Ensure that students have a piece of their own argument writing
available for practice.

During Class
3. Remind students that effective argument writing supports each reason (key/star
idea) with convincing, relevant elaboration. There are many different types of
elaboration (explanation, elaboration, experiences, everyday life, examples, expert
opinion, events, exact information, evidence, effective illustration, and effective

quotations). Students can remember elaboration as “The E’s” because each type
starts with an E.

Tool T5-13a
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SECTION Argument7Writing: Making a Claim

Types of Argument Writing

lEEZP Writing an Application Essay

CCSS ELA

Grades 9-10
W1, 4; S/L1

Objective

Students analyze prompts for
application essays and practice

Types of Prompts for Application Essays

writing an essay that meets a
prompt’s requirements.

Grades 11-12
W1, 4, S/L1

Before Class [
1. Make display copies of Tool T5-37a and Tool T5-37b. (Student copies
are optional.)

2. Ahead of time, invite students to bring in an application essay
prompt for an opportunity to which they are applying. For students
who do not bring a prompt, select one from Tool T5-37a, or use a
current one from a college application (provide a display or student
copies).

During Class
3. Explain that an application essay is an essay that students write and
include as part of an application for a college, scholarship, job, or
other opportunity.

4. Display Tool T5-37a. Read and discuss the example prompts.
« Point out that students should analyze the prompt before
writing by:
— Determining the topic, purpose, format, and audience
required by the prompt
— Assuming the format is a multi-paragraph essay, unless

otherwise stated, and the audience requires a formal style
and objective tone

— Looking for important key words, length requirements, or
other requirements

 Analyze and discuss a few prompts on the Tool.

— Mark words that indicate topic, format, audience, or other
important information.

— Point out the different purposes of the prompts (e.g., to learn
about the student’s values, why the student is applying to
that particular opportunity, or about the student’s ability
to reason).
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Tool T5-37a

Name Date:

Application Essay—Example

Tool T5-37b

Craft and Style:

Point of View

\Writers must analyze a prompt
for an application essay carefully
to determine an appropriate point
of view. In general, third person is
the most formal choice. However,
application essay prompts often
ask about personal experiences or
beliefs that must be shared in the

first person.

o




SECTION

— Point out that none of the prompts require the writer to address an
opposing claim, which is common for application essay prompts.

— Discuss which prompts would allow for mixing of text types.
Note: Application essays often require writers to mix text types. This could mean

adding a short personal narrative to an argument or framing an argument within a
personal narrative, as in Tool T5-37h.

5. Display Tool T5-37b. Read and discuss the prompt and the application essay.
 Analyze the prompt (if it wasn’t analyzed in Step 4).
« Point out that this prompt is fairly typical for a college application essay.

« Discuss how well the essay meets the requirements of the prompt (e.g., selects
a quality, shares a related personal experience).

« Discuss elements of the essay that are argument writing (e.g., topic and claim,
elaboration and evidence supporting the claim, conclusion that follows
from and wraps up the writing) and those that are narrative elements (e.g.,
beginning, middle, and end).

6. Have students use what they have learned to write an application essay in response
to the prompt they brought in or the one you selected.

1. If possible, leave time for students to conduct a peer review. (See strategy T5-26
Peer Review and Revision in Argument Writing.)

Differentiation: Writing an Application Essay

If students need support analyzing prompts, use strategy T2-2 Prompts for Three Types of Writing.

If students need support mixing narrative elements into their writing, use strategy T8-3 Including a
Narrative in a Presentation and have students apply that strategy to their planning for the essay.
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SECTION INTRODUCTION

Research Reports

The Importance of Writing Evaluating and Synthesizing

R h R Information from Sources
esearc epo rts With Section 7 strategies, Step Up to

Research report writing is the culmination of many skills: deep ~ Writing students learn how to find,
reading, questioning, note taking, location and evaluation analyze, and synthesize information

. . . into clear, well-organized research
of sources, and understanding the elements of informative/ & .
reports that demonstrate their

explanatory writing and argument writing. When students understanding of the topic under

learn higher-order research and report-writing skills, they investigation.

answer self-generated questions by investigating a topic in How to conduct advanced searches, as

depth; gathering and synthesizing information from multiple well as proper paraphrasing and citing

sources; and drawing conclusions based on research. of sources, is also stressed, as well as
using technology strategically when

A good research report has the characteristics of the writing developing and presenting reports.

type that is at its core, either informative/explanatory or

argument. Characteristics include logical organization and

reasoning; a solid thesis and introduction; transitions that clarify relationships among ideas;
elaboration and evidence based on relevant, accurate information from multiple sources;

and a valid, strong conclusion. In addition, in successful research reports, proper credit is
given to paraphrased information and quotations, and sources used during research are cited
properly using either MLA (Modern Language Association) or APA (American Psychological
Association) style.

Teaching Research Reports

Research reports will be either informative/explanatory writing or arguments, so it is
important to foster student proficiency with essays and reports for informative/explanatory
and argument writing.

Students benefit from both short and sustained research tasks. Shorter research activities
allow practice of individual strategies or discrete skills. Longer research projects give students
the opportunity to explore answers to a self-generated question, synthesize information from
multiple sources, and demonstrate their knowledge of the topic under investigation.
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INTRO DUCTIO N (continued)
Research Reports

SECTION

Differentiation

See the Differentiation box in each strategy for suggestions on modifying instruction to
support students with diverse needs, readiness levels, and/or learning styles.

Progress Monitoring and Formal Assessment

See the Progress Monitoring subsection for Section 7 (page 539) for a strategy and Tools
that guide in the evaluation of research report writing skills.

See the Step Up to Writing Assessment and Implementation Guide for materials to conduct
baseline and summative assessments to help evaluate student proficiency with informative/
explanatory and argument writing.

Synthesizing Information and Writing
the Research Report

The following list is one possible course of instruction based on the writing process. Strategies
should be selected and taught in an order that best suits students’ needs and abilities. See the
Step Up to Writing Assessment and Implementation Guide for unit and lesson plans designed
to meet the Common Core State Standards for English Language Arts for writing, language,
and speaking and listening in grades 9-12.

Step Up to Writing Strategies Research Report Writing Focus

@2 Generating Research Questions Selecting a Topic

@ Types of Sources: Primary and Secondary Finding and Evaluating Sources

@2 Using Online Searches Effectively

@D Assessing Sources

GED Research Notes Gathering Information and

GZD Synthesizing Information from Sources Documenting Research

@D Steps for Writing a Research Report Planning

@ZD Informal Outline for a Research Report

@2D Using Quotations Drafting

GZD Paraphrasing Information from Sources

@ZD Using a Standard Format

GZD Revising, Editing, and Finalizing a Research Report Preparing a Final Report and
Presenting
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SECTION

CCSS ELA Key
- - RL = Reading Literature
Meeting Rigorous 9-12 Standards RI — Reading Informational Text
o W = Writing
Common Core State Standards for English Language Arts $/L = Speaking and Listening
Every strategy in Step Up to Writing aligns with specific Common Core State L = Language
Standards for English Language Arts (CCSS ELA). The CCSS ELA box at the 4

beginning of each strategy lists the reading, writing, speaking and listening, and language standards
that the strategy supports. Strategies for Section 7 focus on the following College and Career
Anchor Standards for Writing and Language.

Anchor Standards for Writing

Production and Distribution of Writing

4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task,
purpose, and audience.

5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

6 Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

Research to Build and Present Knowledge

8 Gather relevant information from multiple print and digital sources, assess the credibility and accuracy of each
source, and integrate the information while avoiding plagiarism.

9 Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing

10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time

frames for a range of tasks, purposes, and audiences.

Anchor Standards for Language

Knowledge of Language

3 Apply knowledge of language to understand how language functions in different contexts, to make effective
choices for meaning or style, and to comprehend more fully when reading or listening.

Vocabulary Acquisition and Use

4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using context clues,
analyzing meaningful word parts, and consulting general and specialized reference materials, as appropriate.

5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

6 Acquire and use accurately a range of general academic and domain-specific words and phrases sufficient for
reading, writing, speaking, and listening at the college and career readiness level; demonstrate independence in
gathering vocabulary knowledge when encountering an unknown term important to comprehension or expression.

For alignment of the Common Core State Standards for English Language Arts, Texas Essential
Knowledge and Skills (TEKS), and other state standards to Step Up to Writing strategies, see
www.stepuptowriting.com.

Literacy in History/Social Studies, Science, and Technical Subjects

Section 7 strategies can also be used to meet the reading and writing Common Core State Standards
for Literacy in History/Social Studies, Science, and Technical Subjects. To meet these standards,
assign reading and writing topics that are discipline specific.
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SECTION

CONTENTS
Research Reports

Choose the strategies that best meet the needs of your students.

Research Reports: Overview
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Sources ........iiiii e 522
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Report ............ooooi il 524
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SECTION

Basic Research Report Format—MLA

Basic Formatting Rules

ALY Using a Standard Format
Objective CCSS ELA

Students learn formatting requirements for | Grades 9-10
standard styles (MLA and APA), including | W4 5. 6.8 L3a

(e, Times New Roman, 12-point font).

Al sides of the paper.

the Works Cited page.

eft comer of first page: name, teacher's name, lass, date.

«h page, P

end of your report that lists al

text formatting and proper citation of Grades 11-12
sources. W4,56,8 L3
Before Class [@

1. Review the Tools to determine which are most appropriate
for students. Make display copies and student copies of the
appropriate tools. =

Tool T7-16a
MLA Style ~
« Basic Research Report Format—MLA (Tool T7-16a) Works Cited Page—MLA

« Works Cited Page—MLA (Tool T7-16h) 3
 Using Quotations and Paraphrases in MLA Style (Tool T4-21a)

"t Tool T716

APA Style
« Basic Research Report Format—APA (Tool T7-16¢)
o References Page—APA (Tool T7-16d)
+ Using Quotations and Paraphrases in APA Style (Tool T4-21b) e

1t

i Works Cited It
MLA style guide (print or online).

Note: The MLA (Modern Language Association) format is usually used
in English and humanities classes. The APA (American Psychological
Association) format is generally used in science and social studies classes.

t Tool 7160

During Class Tool T7-16b
2. Explain that research reports (especially those written in e
college and workplace settings) must follow a standard
style and format. Following a standard style (e.g., MLA or
APA) ensures that research is presented professionally and
sources that were used during research are properly cited.

Using Quotations and Paraphrases in MLA Style
Ci ) aut

thor last name and page number: (Smith 124). All citatio
d

3. Explain which style you expect students to follow for their
research reports (e.g., MLA or APA).

Tool T4-21a
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il Research Reports

Writing a Research Report

MLA Style

« Display and distribute Tools T7-16a, T7-16b, and T4-21a. Explain
that these Tools explain the formatting rules for MLA.

— Tool T7-16a outlines the basic format requirements for the
whole research report. Students can use the checklist to
ensure that each part of their report is formatted correctly.

— Tool T7-16h explains the basics of how to format a Works
Cited page. Students can use the checklist to ensure that their
Works Cited section is formatted correctly.

— Tool T4-21a is a quick guide for properly formatting in-text
quotations and paraphrases. All ideas from other sources
must be properly cited and formatted to avoid plagiarism.

« Examine the sample research report on Tool T7-16a and discuss
the formatting requirements (e.g., margins, spacing, title of
paper, headings).

« Encourage students to consult an MLA style guide (available
in print and online) for additional help formatting an MLA
research report.

APA Style

« Display and distribute Tools T7-16¢, T7-16d, and T4-21b. Explain
that these Tools explain the formatting rules for APA.

— Tool T7-16¢ outlines the basic format requirements for the
whole research report. Students can use the checklist to
ensure that each part of their report is formatted correctly.

— Tool T7-16d explains the basics of how to format a
References page. Students can use the checklist to ensure

Basic Research Report Format—APA

Basic Formatting Rules
page with the title of the paper, your name, and your class name. This
the page. (D L all caps, or underlines.)

Neme ____ pae

e United States, but compared to service in other c

weford, 2014; Isaacson, 2013
‘The Need for Speed

US. demand for Internet bandwidth and speed continu

stream and download large files with musi

moveal

Tool T7-16¢

Name Date:

References Page—APA

[ start the Refere:

cally 1 ther

tothe
118, 2016)]

K fictis it fodedoc ey A—— P 7160

Tool T7-16d

that their References section is formatted correctly. -

— Tool T4-21b is a quick guide for properly formatting
in-text quotations and paraphrases. All ideas from

Using Quotations and Paraphrases in APA Style

this order) author last name, year of publication, page number.
the quot

other sources must be properly cited and formatted

to avoid plagiarism.

« Examine the sample research report on Tool T7-16¢ and

discuss the formatting requirements (e.g., margins,

spacing, title of paper, headings). Point out that a cover

page is not shown in the sample.

« Encourage students to consult an APA style guide

(available in print and online) for additional help
formatting an APA research report.
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SECTION

Differentiation: Creating Reference List Entries

If students struggle to incorporate information from sources into their own writing without plagiarizing the
ideas, use strategy T7-15 Avoiding Plagiarism.

If students need additional support incorporating quotations, use strategy T7-13 Using Quotations.

If students need additional support paraphrasing ideas from sources, use strategy T7-14 Paraphrasing
Information from Sources.

SR
Checklist for Revising Research Reports

LERYP Revising, Editing, and Finalizing a
Research Report

Objective CCSS ELA

Students develop and strengthen their Grades 9-10

writing by learning and practicing the W5,6,7; L1,23

steps for revising, editing, and preparing a | grades 11-12 ’
final copy of a research report. W5,6,7;, L1,23

Before Class
1. Review the Tools to determine the most appropriate content and
pacing for students. These Tools can be taught over the course of
more than one session.

Tool T7-17a

e e

Checklist for Revising
Informative/Explanatory Writing

Revising
« Make a display copy and student copies of Tool T7-17a.

o Make a display copy and student copies of the Tool that
corresponds to the type of writing that students are producing
in their research report.

— ChecKklist for Revising Informative/Explanatory Writing
(Tool T4-33a)

— Checklist for Revising Argument Writing (Tool T5-25a)
Editing
« Make display and student copies of Tools T4-39a through T4-39d
(the CUPS Tools). N

Tool T4-33a
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SECTION INTRODUCTION

Writing for Assessments

The Importance of Writing Using Scoring Guides
Step Up to Writing scoring guides have

fO r Assessments criteria that align with standardized

Effective writing is essential for demonstrating proficiency on test formats.

assessments—both in content areas and in English Language When students practice using scoring
Arts. In both informal and high-stakes assessment situations, guides to assess their own writing, they

d b d duce hich i . become familiar with the type of criteria
students must be prepared to produce high-quality written reviewers consider as they score

responses that show evidence of their knowledge, depth of student work.
understanding of a concept, logical reasoning and organization, Strategies in Section 9 also provide
analysis of text selections, and mastery of writing and students techniques for preparing for
language conventions. and taking timed or computer-based

» » ' assessments.
To facilitate successful writing on different types of assessments, 4

the Section 9 strategies focus on teaching strategies that help

students practice and develop familiarity with standardized testing formats; scoring rubrics or
scoring guides; consistent and effective study methods, such as the two-column study guide;
and how to manage timed or computer-based testing situations.

Teaching Writing for Assessments

Familiarize students with writing expectations, as assessed on rubrics used for evaluation. Use
the Step Up to Writing scoring guides or any other similar rubric that aligns with the relevant
standards. Scoring guides for each type of writing are found in the Progress Monitoring
subsection for each of the three writing types—informative/explanatory (page 309), argument
(page 402), and narrative (page 488). Provide students with models of Proficient and Advanced
writing, and give students opportunities for revision and improvement, using their assessment
results to help them set goals.

Provide practice in writing in response to texts, which is an increasing feature of many
standardized tests and the Common Core Standards for English Language Arts. Use strategies
in Section 1: Writing to Improve Reading Comprehension as needed to reinforce deep
reading and note-taking skills. The Step Up to Writing Assessment and Implementation Guide
provides baseline and summative assessments that are text-based.
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SECTION

588

INTRO DUCTION (continued)
Writing for Assessments

Differentiation

See the Differentiation box in each strategy for suggestions on modifying instruction to
support students with diverse needs, readiness levels, and/or learning styles.

Progress Monitoring and Formal Assessment

Step Up to Writing offers several important resources for writing assessments:

The Progress Monitoring subsections in each section of this Teacher Edition include
strategies and Tools for teachers to use in evaluating student work. In particular, scoring
guides are provided for evaluating complete writing pieces of the specific writing types:

Step Up to Writing Scoring Guides

@& Summary Writing Scoring Guide 59
@D Informative/Explanatory Paragraph Scoring Guide 151
@ Informative/Explanatory Essay and Report Scoring Guide 310
@& Argument Essay and Report Scoring Guide 403
@D Narrative Scoring Guide 489
GED Research Report Scoring Guide 540

Many other Tools in prior sections can serve as formative assessments of particular skills that
can be used for student self-assessment, peer review, or teacher assessment.

The Step Up to Writing Assessment and Implementation Guide includes materials to conduct
baseline and summative assessments to determine student proficiency in informative/
explanatory, argument, and narrative writing. These performance task assessments align to
the Common Core State Standards for English Language Arts and associated standardized
assessments.

A comprehensive list of prompts for different text types, available at
www.stepuptowriting.com, also can be used for progress monitoring purposes.
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SECTION

Short Answer Responses and Standardized Writing Assessments

Familiarize students with scoring guides. Then teach specific skills for test questions.
Strategies should be selected and taught based on students’ needs and abilities.

Step Up to Writing Strategies Wiriting/Assessment Focus

@D Understanding and Using Scoring Guides Using Scoring Guides and Recording
@ Recording and Monitoring Progress Progress
@ Great Short Answers Short Answers and Responding to
@D Levels of Questions Text
@D Extended Responses and Essay Questions Extended Response
@ Simulating Standardized Writing Assessments Writing for Standardized Tests
GZD Writing for Timed Tests and Assignments Writing for Timed and Computer-
D Computer-Based Writing Assessments Based Test Formats
CCSS ELA Key
i i RL = Reading Literature
Meeting Rigorous 9-12 Standards Rl Reading nformatonal Text
= Writing
Common Core State Standards for ELA S/L = Speaking and Listening

: 940 q . . L=L
Every strategy in Step Up to Writing aligns with specific Common Core I

State Standards for English Language Arts (CCSS ELA). The CCSS ELA

box at the beginning of each strategy lists the reading, writing, speaking and listening,
and language standards that the strategy supports. Strategies in Section 9 center on the
following College and Career Readiness Anchor Standard for Writing:

r

Anchor Standard for Writing

Range of Writing

10 Write routinely over extended time frames (time for research, reflection, and revision)
and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes,
and audiences.

For alignment of the Common Core State Standards for English Language Arts to specific
Step Up to Writing strategies, see www.stepuptowriting.com.

Writing for Assessments in the Content Areas

Use Section 9 strategies to help students demonstrate content-area mastery in their written
responses to assessment questions, such as constructed response, response-to-text, or essay
questions. See Section 10: Writing in the Content Areas for suggestions on using writing
strategies in specific content areas.
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Writing for Assessments
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Choose the strategies that best meet the needs of your students.
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590 Teacher Edition e Grades 9-12



SECTION

Writing for Assessments

@ Computer-Based Learn strategies to help prepare for the writing 617 | T9-11a
Writing Assessments | portion of computer-based assessments
Recording and Learn a system for recording writing assessment 618 | T9-12aand
Monitoring Progress scores in order to track progress and areas T9-5d
requiring improvement

Quick Check for Short Answers z

fthe

 The bos with the most check marks indicates the score;

Great Short Answers

CCSS ELA

Grades 9-10
W 4, 9a-b, 10

Objective

Students learn to write clear and coherent short
answers that are appropriate to the task and
purpose and show evidence of knowledge and
understanding of a subject or text.

Grades 11-12
W 4, 9a-b, 10

Before Class

1. Make a display copy of Tool T9-1a. (Student copies are
optional.) -

Tool T9-1a

e\

Great Short Answers—Example 1

2. Review the following Tools to determine the most appropriate
content and pacing for students. These Tools can be taught over the
course of more than one lesson or grade level.

o Great Short Answers—Example 1 (Tool T9-1b). This is a science-
related short answer.

@)

Proficient  Advanced

@

tfound in most plants. It absorbs light as part of
at converts sunlight into energy the plant can use to grow.

 Great Short Answers—Example 2 (Tool T9-1¢) and Literary
Text—Poetry (Tool T1-27¢). Tool T9-1c shows a short answer in
response to the authentic text on Tool T1-27c.

Chlorophyll is what makes
photosynthesus

plants green. Tts what changes the sunlight in

Basic
@

sic (1)

Chlorophyll s in plants, its why most
jungles, trees and grass

plant’s are color green, for example

Below
Basi

3. Make display copies of the selected Tools. (Student copies are
optional.)

No Credit
()

4. Select or create a short-answer, constructed-response question for
students to respond to as practice.

During Class
5. Ask students to identify situations in which they are expected to write a short-
answer response (e.g., textbook questions, reading responses, assessments,
scholarship and job applications). Writing great short answers is a skill students
can use in all content areas and in many areas of life.

H
H
i
g
El

Tool T9-1b

592
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6. Display Tool T9-1a. Examine the scoring levels. Explain that students

should use these criteria to evaluate their own short answers and
identify areas for improvement.

o Draw attention to the continuum of scores, which shows that
there is always room for improvement.

 Explain that short answers may range from one sentence to
a brief paragraph, depending on the question and the space
provided; students should fill any space provided (unless
otherwise indicated in the question).

« Read the descriptors for Proficient and Advanced, noting that
they should be the goal for students” work.

Great Short Answers—Example 1 (Tool T9-1h)

« Display Tool T9-1b and review the tips at the top for writing great

short answers.

o With students, read and identify key words in the question.
Point out that the question has two parts.

— Remind students that, if they’re able, it can be helpful to mark

the key words in the question or prompt.

« Examine the sample student responses. Have students compare

them to the criteria on Tool T9-1a as needed to understand why
each answer received the score indicated.

« Have students practice writing a great short answer.

— Provide the question you selected or created, and have
students write a response on their own paper.

— Display Tool T9-1a, and have students score their response.

SECTION

- oo\

Great Short Answers—Example 2

Tool T9-1¢c

Literary Text—Poetry

Tool T1-27¢

— Allow students to make revisions, as needed, until their score is Proficient

or Advanced.

Great Short Answers—Example 2 (Tool T9-1c) and Literary Text—Poetry

(Tool T1-27¢)

« Display Tool T9-1c and review the tips at the top for writing great short answers.

 With students, read and identify key words in the question. Point out that
the question has two parts, and as a response to text, it requires text evidence

as support.

— Remind students that, if they’re able, it can be helpful to mark the key

words in the question or prompt.

« Display Tool T1-27¢c. Read and discuss the poem “Ozymandias” by Percy

Bysshe Shelley.
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SECTION

594

Writing for Assessments

« With students, examine the sample student responses on Tool T9-1c. Compare
them to the criteria on Tool T9-1a as needed to understand why each answer
received the score indicated.

« Have students practice writing a great short answer.

— Provide the question you selected or created, and have students write a
response on their own paper.

— Display Tool T9-1a, and have students score their response.

— Allow them to make revisions, as needed, until their score is Proficient
or Advanced.

Differentiation: Great Short Answers

If students need support with writing and scoring their responses, have them
write on Tool T9-1d.

If students need support analyzing prompts to find key words, use strategy
T2-2 Prompts for Three Types of Writing.

L2 Not All Responses Require a Formal R byl

N\

Conclusion Required Conclusion Not Required

Conclusion

Objective CCSS ELA

. Grades 9-10
Students analyze prompts to determine W e 2 10; S/L1

which responses require a formal

conclusion and which do not. Grades 11-12

W 1e, 2f, 10; S/L1

Before Class
1. Make a display copy of Tool T9-2a. (Student copies are optional.)

During Class Tool T9-22

2. Remind students that a conclusion follows from and supports the ideas in the
introduction and the rest of the writing. A conclusion could be a sentence or
two, or an entire paragraph. Many writing tasks require a conclusion; however,
some do not. Tell students they will learn tips for determining whether a prompt
requires a conclusion.
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Bl Wiriting for Assessments

N \

Tips for Standardized Writing
Assessments

L&) Simulating Standardized Writing Assessments

Objective CCSS ELA

Students learn the features of standardized Grades 9-10
writing assessments and practice budgeting | W4 9.10; SA1
time, reading and citing authentic text, and Grades 11-12

planning writing. W4,9,10; S/L1

Before Class

Note: The sample assessment used in this strategy mimics the format of the Step
Up to Writing assessments, available at www.stepuptowriting.com. These e
writing assessments require students to read and respond to authentic texts within Tool 992

a single class (approx. 50—60 minutes). If desired, you may adapt this strategy by
replacing the Step Up to Writing assessment with a different writing assessment. e e

t Treaties with California’s Indians”

1. Make a display copy of Tool T9-9a. (Student copies are optional.)

2. Make a display copy of the assessment: Tools T9-9h, T9-9¢, T9-9d,
and T9-9e. (If you are preparing students for a different writing
assessment, prepare a display copy of the assessment.)

3. Assemble an assessment packet for each student, which should
include student copies of Tools T9-9h, T9-9¢, T9-9d, and T9-9e. (If
you are preparing students for a different writing assessment,
create a sample assessment packet for each student using applicable
assessment materials.)

4. Ensure that students have several sheets of lined paper available to
draft their responses to the question or prompt.

During Class

5. Remind students that they cannot discuss the details of a
standardized assessment during the assessment, so it is helpful to
ask questions and prepare tips or strategies for taking the assessment
ahead of time.

6. Display Tool T9-9a. Discuss the tips for preparing for a standardized
writing assessment.

« Help students familiarize themselves with an upcoming writing
assessment by answering each of the questions on the Tool for
the upcoming assessment. Have students write notes on their
own paper.

Tool T9-9¢
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1. Display the assessment, and hand out the student assessment

8. Have the class work together to answer a few of the test questions

10.

SECTION

packets (Tools T9-9b, T9-9¢, T9-9d, and T9-9¢). Explain that this is a J—
sample test to help students familiarize themselves with the format
and questions on the test.

o Read and discuss each section of the test.

« Review the types of questions, and discuss tips for answering
each type (e.g., direct questions, questions that require
inference, two-part questions).

o Discuss tips for marking the sources during reading (e.g., 5
underlining main ideas, marking key words, writing questions
or comments in the margins). (See strategy T2-2 Prompts for
Three Types of Writing.) N

Note: Some standardized assessments may not require students to
read sources or may not allow them to mark the tests.

 Read the prompt for the writing assignment(s). Have students
analyze the prompt or question by identifying the following:

— The type of text required (informative/explanatory,
argument, narrative)

Planning Space: Use the following space to plan your writing

— The expected length of the response
— 'The topic and purpose of the writing

— Any other requirements (e.g., Do they need to include
citations for sources or texts? Should it be written in a
particular point of view?)

— Grading criteria (e.g., rubric, checklist)

e

Tool T9-9e

(Tool T9-9d) or brainstorm ideas for the writing assignment
(Tool T9-9¢).

» Asneeded, model strategies for answering questions, planning writing, etc.
Have students work independently to complete the assessment.

 To help students practice time management, provide them with a time limit
for the assessment that represents the actual time allowed.

Collect students’ assessments or have students self-assess their work. If you are
using the sample Step Up to Writing assessment (Tools T9-9b, T9-9¢, T9-9d, and
T9-9¢), see the following charts for guidance on scoring.
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Writing for Assessments

Question 1: According to source #1, what was the main purpose of treaties between
American Indians and the U.S. government in California?

®

to protect American
Indians’ lands

While the treaties did offer American Indians some land in
exchange for giving up their native land rights, the main purpose
of the treaties was for the U.S. government to gain land, not to
protect it.

to trick American Indians
into forced labor

The article mentions that American Indians were forced to labor
under Spanish and Mexican rule, but not by the U.S. government.

©

to take away American
Indian reservation land

The treaties moved American Indians onto reservations; it did not
take away their reservation land.

to move American Indians
to less desirable land

The article explicitly states that the treaties moved American
Indians to “areas that were not desired by whites.”

Question 2: According to source #1, what was one reason some California treaties were
rejected by the Senate?

It was unclear if the
treaties were legal.

One reason the treaties weren't ratified is that there was question
about whether Mexico (from which California was obtained)
recognized native land titles. If it did not, then, according to the
Senate, American Indians in California didn’t have any legal rights
to the land.

The treaties would cost
too much money to
enforce.

Although it may have cost a lot of money to ratify the treaties, the
article doesn’t state this was a reason the treaties weren't ratified.

The American Indians
refused to hand over
native land titles.

The source makes no reference to American Indians resisting or
refusing to comply with the treaties.

The senators did not have
access to the full treaty
documents.

While the beginning of the article does mention that the Senate
meetings were sometimes secretive, there is no indication that the
senators at any point had incomplete or missing treaty documents.

612
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Question 3: PART A: What is Senator Bard’s main argument in source #2?

to ratify the treaties with the
government.

@ | American Indians should Bard does not discuss moving American Indians out of the
be moved out of Southern state. Instead, he is advocating for them to get additional land
California. inside California.
@ | American Indians should be | When Bard describes American Indian land, he notes that they
given higher quality land. are “starving” because there is “nothing there except rocks.”
He also mentions that “lands which are of any value have been
taken by whites.” He argues that American Indians should be
given “a few more acres . . . to maintain them.”
(© | American Indians should be | Bard argues the opposite. He says that “what is desired is not
given large quantities of land. | to furnish them with large quantities of land,” but rather to give
them “a few more acres, here and there” (emphasis added).
(@ | American Indians should fight | Bard does not want American Indians to ratify the treaties made

with the U.S. government. In fact, he points out that the treaties
unfairly left American Indians with very little habitable land.

Question 4: PART B: What can you infer about Bard based on his argument in source #2?

Indians, but only in a limited
way.

@ | He believes none of the land | Bard requests limited land for the American Indians. The details
in California is suitable for do not support this inference.
American Indians.
He is an American Indian. There is no evidence to indicate that Bard is himself an
American Indian. In fact, he is likely white.

(© | He wants to get the treaties | Bard mentions that the treaties were never ratified, but does
stricken from Congressional | not make any statements implying that the treaties should be
records. removed from government records.

@ | He wants to help American | Bard wants to give the starving people “a few more acres, here

and there.” However, he makes a point of saying that he does
not want to give them too much: “what is desired is not to
furnish them with large quantities of land” (emphasis added).

SECTION
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Writing for Assessments

Question 5: What conclusion could be reached based on the information in all
three sources?

attempted to reserve land for
American Indians.

@ | The U.S. government In source 1, the author states that the “treaties were never
purposely kept the treaties truly secret.” The author also mentions that “white Californians
with American Indians strongly objected to the treaties,” meaning they were aware of
hidden from senators and the | the documents.

American public.

@ | Even if the government According to source 1, the treaties required the American
had approved the treaties, Indians to give up land rights in exchange for reservation
American Indians would land. Source 3 shows that the reservations were considerably
still have lost large amounts | smaller than the original land holdings. And source 2 notes
of land. that the reservations were nothing other than “little patches

of arable land.” This implies that even if the treaties had been
accepted, American Indians would have lost their high-quality
land and moved to less desirable land.

(© | Both the U.S. government There is no evidence that American Indians profited from the
and the American Indians gold rush. In fact, source 1 states that American Indians were
profited from the California driven from their land by gold miners.
gold rush.

@ | The U.S. government never | All sources have evidence that the treaties did in fact have land

reserved for the American Indians. Even though the treaties were
never ratified, the U.S. government did map out reservations.

Essay Scoring

Note: Because the writing prompt calls for informative/explanatory writing, student responses
can be scored using the rubric on Tool T4-52a (Informative/Explanatory Essay and Report Scoring
Guide).

For a full score, students’
essays should discuss
some combination of the
following information:

* Causes of the treaties: The California gold rush brought new settlers
to the area; the U.S. government wanted rights to the land, especially
because it became more valuable during the gold rush.

* Effects of the treaties: The treaties were never ratified; without ratified
treaties, the American Indians had no legal rights or protections;
they lost their land and were forced into areas that, for the most part,
couldn’t be farmed or used for basic living.
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Differentiation: Performance Tasks

If students need help budgeting their time for each section of the assessment

or need additional support navigating the reading and writing portions of the
Step Up to Writing assessments, use Tool T9-9f.

If students will be required to answer multiple-choice questions about grammar
and writing, use strategy T9-8 Multiple-Choice Questions about Writing.

If students need more support writing extended responses, use strategy \

T9-6 Extended Responses and Essay Questions or strategy T9-7 Extended
Narrative Responses.

Tool T9-9

Writing for Timed Tests and Assignments

Objective CCSS ELA

. . Grades 9-10
Students learn to budget time wisely W4, 10 SL1

Do

« Practi

Tips for Timed Writing Tests

ice using the same amount of time you will have for the real test.

when planning and drafting responses

for timed writing assessments. Grades 11-12
W4, 10; S/L1

Before Class
1. Make a display copy of Tool T9-10a. (Student copies are optional.)

2. Select a writing prompt from www.stepuptowriting.com or one
representative of standardized state or district tests. Or, prepare a
prompt based on a topic from students’ content-area studies.

3. Ensure that a clock or timer is available for students.

During Class

DON'T

Tool To-10

Tool T9-10

4. Discuss students’ experiences with timed writing tests or assignments. Tell them
that planning how to use the allotted time and practicing following their plan will

give them confidence and help them achieve better results.
5. Display Tool T9-10a. Read and discuss each of the tips.
o Add ideas to the Tool, as appropriate.

« Point out that computer-based tests often include a “time remaining” feature.

6. Asa class, create a budget on the right side of Tool T9-10a for a timed writing test.

« Use a number of “Total Minutes” that might be expected for a real test.
(College entrance exams often run 25 or 30 minutes; the Tool shows sample
budgets for each of these times.) Or, use a time frame that reflects other

upcoming writing assessments.
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