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Meet the Author of Step Up to Writing

My journey with Step Up to Writing started in a classroom filled
with eighth graders anxious to head to high school and nervous \_ -

about passing eighth-grade exams. The challenge of preparing

students to reach proficient or advanced levels on district and state writing
assessments forced me to rethink the way I taught writing.

I analyzed the skills that students needed to master and broke instruction into small steps.
Then, I taught these one at a time using direct, explicit instruction as well as a workshop
approach. Students participated in active, hands-on lessons after seeing demonstrations
on how to organize information, create topic sentences and introductions, and support
topics with facts, details, and elaboration.

Test scores validated the improvements I saw in the classroom. More importantly,
students were on task and willing to write. They liked the clear, simple directions that

Step Up to Writing 4th Edition

has been developed to meet

the rigor of the Common Core
State Standards for English
Language Arts (CCSS ELA)

while maintaining the same
explicit instruction and workshop
approach that first engaged and
improved the skills of my students
over two decades ago.

saved them time, provided a structure, and encouraged them to
share their ideas.

Word spread first among my fellow language arts teachers, then
to the rest of the school, and eventually outside the district.
Thousands of teachers in and out of the United States now use
Step Up to Writing strategies every day in K-12 classrooms.

My hope is that Step Up to Writing 4th Edition will inspire even
more teachers to make all lessons active and multisensory—
guaranteeing the academic success of students everywhere.
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Welcome to Step Up to Writing!

Proven Instruction in Writing
* Explicit, systematic instruction in all aspects of writing

* Multisensory strategies to address all levels of student writing ability from basic
skills in sentence and paragraph writing to developing research reports

* Emphasis on the use of standard English and formal style along with incorporating
academic vocabulary in writing

* Development of deep reading for analysis and reflection to support writing

* Rigorous formal assessments that focus on writing in response to authentic texts
similar to the new performance task standardized assessments

Focused on the

Common Core State Standards ELA
e In-depth practice for producing the Research An.‘:lly“r
three major text types—informative/ y

, Discuss |
explanatory, argument, and narrative | Hua

* Exemplar texts that reflect
grade-level, content-area topics Draft

* Strategies for peer review and

collaborative writing

* Techniques for evaluating the REvise

accuracy and credibility of
sources of information, online
and in print

Peer;, Review, Publish

* Instruction in the strategic
use of technology for research,
collaboration, and publishing

A Program for All Students

Step Up to Writing is for all students in grades 6-8

encompassing a wide range of abilities and learning styles. The program provides basic
foundational strategies, such as how to write effective sentences and paragraphs, to
more advanced strategies, such as how to write a logical argument based on reasons
and evidence. Differentiated, multisensory strategies can be used to develop students’
knowledge and abilities no matter what their levels of writing proficiency.

Present

Teacher Edition ¢ Grades 6-8 F8
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Research-Based Instructional Design

A Direct, Systematic Approach

Learning to write well is more important than it has ever been. Writing is the key means

students have to demonstrate what they know about a subject in addition to what they

may have thought, felt, or imagined about life’s experiences (CCSS ELA, 2011). Writing

depends on several processes that operate together (Hays & Flower, 1980; Berninger,

1996; Berninger & Swanson, 1994). Each of the critical steps of writing must be taught

directly (Gersten & Baker, 2001) and practiced repeatedly (Swanson, Hoskyn, & Lee,

1999) if students are to write coherently and fluently. Step Up to Writing provides a

systematic approach that breaks writing skills into smaller steps.

Each step is taught and practiced separately and then assembled With Step Up to Writing strategies
and practiced together to reach the ultimate objective of grades 6-8, students have multiple

composing a well-organized and engaging piece of writing. OpROMNIES {0 Colaburate with peersin
small groups or pairs in reviewing each

Step Up to Writing incorporates the best practices of explicit and ~ other's writing and working together
systematic instruction, collaborative learning, and scaffolded on projects.

teaching that are associated with improved outcomes as

identified in research (Gersten & Baker, 2001; Swanson, Hoskyn,

& Lee, 1999; Vaughn, Gersten, & Chard, 2000; National Reading Panel, 2000). Skills in

Step Up to Writing are sequenced, beginning with instruction and use of examples, then

eliciting frequent verbal response from students. Modeling, guided practice, both short

and extended interactive practice, and frequent feedback on student work ensure that

students experience success in writing activities.

Best Practices in Collaborative Learning

Students are provided numerous opportunities to collaborate with their peers by working
in small groups or pairs as they learn new skills. After working collaboratively with their
peers, students are able and willing to analyze and evaluate their own work (Boscolo &
Ascorti, 2004). This allows students to be actively involved in their learning, engaged in
problem-solving, and growing as writers as they plan, write, revise, and edit their work.

Teacher Edition ® Grades 6-8



A Comprehensive Writing Program

New Emphasis on Text Types and Research
Strategies in each of the Teacher Edition sections are generally organized from basic to
more advanced skills. The sections focused on the three text types—Sections 4, 5, and
6—have been organized by steps in the writing process. For grade-level implementation
plans, see the Step Up to Writing Assessment and Implementation Guide.

Introduce writing by starting with the strategies in Sections 1, 2, and 3 and
continue to incorporate them as needed when teaching each text type.

1: Writing to Improve
Reading Comprehension

Skills in deep reading support
the analysis and synthesis
that underlie effective
writing.

2: Foundational Writing
Skills

Understanding the writing
process and producing
effective sentences and

paragraphs are basic skills.

3: Vocabulary Acquisition
and Use

Writers need powerful
vocabularies to write skillfully
in the content areas.

When teaching the text types, begin with informative/explanatory writing.

4: Informative/Explanatory
Writing

Writing to inform and explain

establishes understanding of

purpose, audience, and text
structure.

5: Argument Writing

Making a claim and
supporting it with reasons
and evidence is critical to

college and career readiness.

6: Narrative Writing

Nonfiction and fiction
narratives convey a
sequence of events in time
and can inform as well as
entertain.

7: Research Reports

Research report writing
includes deep reading and
synthesizing information from
multiple sources.

8: Speaking and Listening

Strategies for presentation,
discussion, and collaboration
can be taught with any
text type.

9: Writing for Assessments

Skills for understanding the
Scoring Guides and writing
for assessments can be
taught with any text type.

10: Writing in the Content Areas

Strategies can be used to create ELA and content-area teacher partnerships.

Teacher Edition ¢ Grades 6-8
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Alignment to the Common Core State Standards ELA

A Wide Range of Strategies and Tools

Step Up to Writing strategies grades 6-8 can be used to meet the grade-specific standards
related to the Anchor Standards listed below for writing, speaking and listening, and language,
as well as many of the standards for reading informational text and literature.

.. . CCSS ELA Anchor
Step Up to Writing Sections Standards Grades 6-8

Wiriting to Improve Reading Comprehension

Step Up to Writing treats reading and writing as reciprocal skills: Writing helps students

analyze reading; reading provides models of quality writing. Strategies in this section teach: Reading: 1-3, 5
* Responding to texts, prompts, and questions Writing: 9
* Analyzing text and taking notes
e Summarizing text

Foundational Writing Skills
Certain skills apply across all writing types. Students need foundational understanding of
what makes effective writing, whether informative/explanatory, argument, or narrative.
Strategies in this section include:

* Understanding the writing process and the three types of writing

* Writing masterful sentences and creating perfect paragraphs

* Learning conventions of standard English

Writing: 4-6
Language: 1-3

Vocabulary Acquisition and Use
Vocabulary is an essential literacy skill that improves reading comprehension and allows
students to clearly articulate ideas. Strategies in this section teach the use of:

* Vocabulary resources (e.g., dictionaries, glossaries)

* Context clues and word relationships

* Figurative language

* Vocabulary note cards and maps

Writing: 9
Language: 4-6

Informative/Explanatory Writing: Stating the Facts
Learning effective informative/explanatory writing is an essential writing skill. Strategies in
this section teach:

* Using color coding, outlines, and frames to visualize organization

* Developing strong topic or thesis sentences and conclusions

* Using transitional words and phrases

* Including and organizing relevant and significant details

Writing: 2, 4-6,
9-10

Argument Writing: Making a Claim
Effective argument writing is a skill students need to employ throughout their academic and
workplace careers. Strategies in this section teach:

» Making a claim and supporting it with evidence

* Understanding the differences between opinions and claims

* Focusing on the audience to tailor argument writing

* Addressing an opposing claim

Writing: 1, 4-6,
9-10

Teacher Edition ® Grades 6-8



... . CCSS ELA Anchor
Step Up to Writing Sections Standards Grades 6-8

6

7

Narrative Writing: Telling a Story
Step Up to Writing addresses the three types of narration: nonfiction, imaginative, and
personal. Practice in this type of writing allows students to enhance their creativity and
voice. Strategies in this section teach:

* The types of narratives

* How to establish context and point of view and introduce a narrator or characters

* Narrative techniques (e.g., dialogue, description)

* Transitions and organization specific to narrative writing

* How to include reflection, such as in the ending or conclusion

Research Reports
Research reports have characteristics of effective informative/explanatory and argument
writing, such as a solid thesis statement, logical organization and reasoning, and a strong
conclusion. Strategies in this section teach:

* Generating a research question

* Assessing the usefulness, credibility, and accuracy of sources

* Avoiding plagiarism and using proper references and citations

* Elements of reports and steps for writing research reports

Speaking and Listening
Speaking and listening skills are vital in any academic or workplace setting. Presenting
information or opinions clearly in a formal presentation or informal discussion is increasingly
important. Strategies in this section teach:

* How to organize and plan a presentation, including multimedia components

* Presentation and speaking techniques

* Collaboration and discussion skills

Wiriting for Assessments
Writing for assessments is a fact of academic life. Strategies in this section teach:
« Skills for writing short answers, extended responses and essay, and narratives
* Understanding and using Scoring Guides
* Writing for timed tests and computer-based assessments
* Recording and monitoring progress

Wiriting in the Content Areas
With the adoption of the CCSS ELA has come an increased emphasis on writing across all
content areas. Step Up to Writing is designed to support content-area teachers, in addition
to ELA teachers. This section includes:

* Key principles in content-area writing

* A list of the core strategies in Step Up to Writing

* Quick Guides listing strategies to use in the content areas of math, science, and social

studies, as well as a Quick Guide listing strategies for responding to literature

Wiriting:
3,4-6,10

Writing: 4-10

Speaking and

Listening: 1-6

Writing: 9-10

Writing: 1-10

Teacher Edition ¢ Grades 6-8
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Alignment to the Common Core State Standards ELA (continuea)

Focused on 21st Century

Literacy Skills
Step Up to Writing prepares students to be
competent writers for the 21st century.

With Step Up to Writing students can—

Write in response to a wide range of

domain-specific text Jordam Romers, a Califd
L. deven dummits—the Y

* Read critically munal. of those mountal

e Take notes “WMMQ‘”W v when

. ML(L&UA,«?MM

e Summarize to got stramgen. Withim

Using Two-Column Notes
for Character Analysis

Title = The Tell-Tale Neart'
Character

Shacninti

Tlarrater

- Madman

« Apraid of the old mamy ey “Whemever

i fll upsm me, my blssd ram celd’

Jordam Remers Fimds Nis Everet

Summary

* Analyze text

Follow the writing process to
develop a topic

* Prewrite From Informal Outline to First Draft
¢ Plan Title = The Ancient Sumerians: A People of Firsts

O Draft First Outline Section

O ReVise ¢ Agriculture - Mesopotamia

a E dl t (Transition: key advances) « Present-day Iraq

« Includes Tigris and Euphrates Rivers
« Rich in fertile land

- Irrigation
« Brought water to farmlands

* Final copy
¢ Proofread
¢ Publish

« People could stay, grow crops, flourish

Draft Paragraph
The Sumerians had some key advances in agriculture. They lived in Mesopotamia in
the Mzddle East in present day Iraq ’Ihts area mcludes two rivers. The land between the

L Ll i

The Writing Process for
Step Up to Writing

1. Prewrite
2. Plan
3. Draft
4. Revise
5. Edit
6. Write final copy
7. Proofread

8. Share and/or publish

Focus on task, purpose, and audience
* The three types of writing
e Point of view
* Formal style

Narrative

they would soon be shooting at each other.

Examples of Leads—The Blues

Short On the streets of small towns and big cities, flags waved, drums beat, and
people cheered as men lined up to join the army. In the North and in the South,
nervous young soldiers were marching off to war. They were all Americans, but

The Civil War (1861-1865) left more United States soldiers dead than any other
war in U.S. history. before or since, About 620,000 soldiers lost their lives during

Topic Sentences and Thesis Statements

What Will be
Explained?

What is the Purpose for
Writing (Main Idea)?

e Precise words the conflict
e Tone and mood Question What h
. . In the re
L Flguratlve language result has b Examples
A B"".i or Aparrd | Environmental Science:
Startling smarter thy | More than 25 invasive fish
Statement

words, and| | species are damaging the
freshwater ecosystem in the
Great Lakes by interfering
with the food web, spoiling
the coastal wetlands, and
causing loss of plant diversity.

To give information about
damage caused by invasive
fish species

Three different ways
invasive species are
damaging the Great
Lakes ecosystem

Geometry: When the lengths

of two sides of a right triangle
1 tha Dol
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Facts or Opinions?

Directions: Write F next to each fact. Write O next to each opinion. Then
add your own fact and your own opinion to the list.

Claim = The public library should provide more public computers with access to
the Internet.

__ Free public access to the Internet in the library is a good use of tax dollars.

A national U.S. Library Impact Study showed that more than 45% of library
_ usersaccess the Internet from their public library.

Form logical, well-reasoned arguments
e Claims
* Reasons
e Evidence
* Opposing claims

C

i1 Argument Accordion Essays and Reports

scientific facts, expert opinions, and logic.

Prompt: Write a short one- to two-page essay on whether humans should
clone extinct animals. State a claim and provide reasons to support it using

Keep Woolly Mammoths Extinct
Introduction
Thesis Statement

wrongheaded.

Body Paragraph
Transition
Topic Sentence

of an organism. Cloning requires a healthy, whole genome to recreate the organism.

Elaborating

In 2013, Russian scientists discovered the frozen carcass of a woolly mammoth.
(Claim) The Plan  Because there was muscle and liquid blood still in the body, some people were hopeful
that science could bring these beasts back from extinction through cloning. The thought
of recreating extinct species may be exciting, but many experts and ethicists think it is

The biggest hurdle in reviving extinct species is the difficulty of cloning, especially
from the tissues of long-dead animals. An organism’s genome, which contains DNA,
is the blueprint for its development and growth. The genome exists in almost every cell

But when animals die, their cells break down very quickly. Since woolly mammoths
died off thousands of years ago, chances are slim that scientists will be able to find an

Collaborate with others

e Tasks

* Roles
Schedules
¢ Discussions
Presentations
Constructive feedback

Use technology strategically
* Locate information

Peer Review Roles

Directions: Work with a partner. Each person chooses a piece of his or her argument writing

to share. Together, decide whose piece to review first. Then both of you—the reviewer and the
writer—analyze that piece. Sit with the paper or electronic file between you so that you can both
see the text. After the first piece is reviewed, switch roles and review the other person’s piece. The
review can be oral, recorded on Tool $5-31b, or recorded on another scoring guide or rubric.

e Evaluate sources
Text features
Graphics
Multimedia
Publishing

Tips: Comparing Conflicting
Information from Sources

to decide which source to use.

1. Who is the author?
If so, this may mean the information is more reliable.
« Ifitis hard to identify who the author is, this source may not be as reliable.

positions, or opinions? Biased writing is less credible.

2. What is the date of publication?

update of a web page. Both print and digital information can become outdated.

When one or more sources contain conflicting information, weigh the following consideration

« Is the author an expert, or does he/she provide credentials? Is it a government agency, or]
reputable organization (.gov or .edu)? Is it a source that is published with expert reviewe|

« Does the author seem to be unbiased? Is the author using facts to back up statements,

R Collaborative Writing Planner
« Listen witl
writer read Group members:
notes to hy
« Begin you|
what you Team Member(s) . . .
o ! Tasks Responsible Date D Graphics in Informative/
« Ask quest - - =
Step 1 Brolnstorming Al Explanatory Writing
Prewrite Record plan on this sheet
Other: Review the types of graphics. For each type, write a few ways the graphics may be used in
writing informative/explanatory text.
Develop topic sentence or All . . . .
:lt:: 2 thesis Sfateﬁwm Graphics How to Use Graphics in Writing
Other: Charts, Tables, or Graphs
These graphics are good for showing and
Step 3 comparing numbers and percentages.

Maps

Maps are useful for showing locations

mentioned in text.

« Find the publication date of the book, magazine, or online article, or the date of the last

« Ifadate cannot be located for an online resource, it may be a less reliable source.
« Sources that are substantially more recent might include new information or discoveries

Teacher Edition ¢ Grades 6-8
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What Can Step Up to Writing Students Achieve?

Significant Growth in Skill and Confidence

Confidence in their writing ability

Students come to school with a wide range of writing abilities. Whether students write
at the below basic, basic, proficient, or advanced levels, Step Up to Writing's step-by-step
approach gives all students the means to write well-organized and engaging texts.

Expanded awareness of techniques for reading deeply

Reading well and responding to text in writing takes practice. Step Up to Writing students
learn hands-on techniques for marking text, taking notes, summarizing, and making
inferences and analyzing text.

Skillful use of the English language

Expressive and fluent use of language grows as students learn how to apply the
conventions of standard English and develop the craft and style of using word choice and
syntax to customize their writing to different audiences for different purposes.

Engagement and collaboration with peers

Partner and group work are an integral part of Step Up to Writing instruction. Peer review
is emphasized as an important step in the writing process. Additional strategies teach
students how to collaborate on group projects.

Presentation and speaking and listening skills

Step Up to Writing students can be prepared for impromptu as well as formal
presentations, and they learn methods for participating in discussions
effectively and confidently.

Teacher Edition ® Grades 6-8



Strategic use of technology for research and publishing

Step Up to Writing gives students tools for developing keyboarding ability, assessing
online resources for research, and incorporating multimedia into writing and
presentations.

Preparation for assessment writing

Assessments are a fact of academic life. Students can be prepared to take assessments by
learning how to evaluate prompts and create time budgets as well as learning strategies
for knowing how to approach computer-based assessments.

Turning a Writing Prompt into
a Topic Sentence

One 4,
Distinctions between Argument
Essays and Reports

Re
Search Note Carg
s

Step 1 Read the prompt carefully.
Step 2 Look for the key words: the topic, the verb or

andhat sp

Report

States the position the writer takes
ona particular issue. Includes a plan
sentence that states directly or implies

States the position the writer takes

whether s‘xmaﬁona\, on a particular issue. Includes a plan

si 3 N » sentence that states directly or impli
reveals 0N 0y how the writer will i at states directly or implies
below, Hightight \an;g,\_x‘a‘g:atc‘;‘a_‘m You hightighte et will support the clnm. how the \_vr;ter will support the claim,
e below- 1% d explal d&s information based on study
ad each PASSAEE 4 rify an ly
he margi®

. Read
Directions: Re 4 A
dramatic, OF verbal-

posed © Lady ‘Bracknells daughte® Ar "ment wrlm'g
prol

n
\d are ‘10“7- injon that @ mal

1 (Jack Wor' ) has oS
es! 1 Worthi T t

e .. How ! n of opin’ 4
By prackoell - e at Ve RIS PG G o youknor®
Twenty-nine: e tobe YYmne (hing Of pothing:

ces no effect™

P oscar Wikde, The

Your writing a| 5
the writing prd Hiaureen Auman
E
1Py Readers Mark ext
: You read you should be active, engaged, and focused! Marking text as
Tunes of Writ] ) ad is one way to stay actively engaged. Use some of these strategies to
. track of central ideas and important details.
You can write t© a n d
e is "
Each of thes y ages joht or Underline .
3 G Identify central ideas | o o
R torma | rades 6 8 and important details. ne of the most frightening and destructive
Mark only wordsand | 215 of nature is a severe earthquake. An
T phrases. | earthquake s the sudden, rapid shaking of the
. - NTENTS . Mark only what is | Barth. Earthquakes are caused by the breaking
Topic Sentence ——* orm "
opic " 1ting to Improve Reagin usefkult. ivs hel;:r to | andshifting of underground rock as it releases
Key/Star Idea or 5 Beesa00a0eg gnark too few than strain that has accumulated
@) Foundag, Joo many. | mulated over time,
Herders </ Foundational syiys For hundreds of mil
y B ek a1l merks nest, millions of years, geological
Sates, ) Vocabuis, | forces have shaped Earth. Theffuge plates that
~ ry. ... "
o o = ook - Bircie Once, | (form Earth’s surface/Slowly move over, under,
unoraton cultur (@) informatiye, Explanatory nderiine Twice | and past each other. Sometimes, the movement
 Dotails ry Writi . .
= fearle} ® arga fiting ... * Circle rl‘he central r:dea | isgradual. At other times, the plates are locked
b 3 ment Writing :‘ 9:°| Fafﬂgfﬁ: | Logether, unable to release accumulated energy.
) - = . * Underline two details
Peo }'asl’ TT" (6) Narrative - by | When the stored energy becomes greater than
oo Who are| = h ing. . . ol ‘ the plates’ resistance, the plates break free. This
decide h i { 7) Rosearch Reports One-Word Response causes an earthquake.
“ Ta P + Identify the central | Many people in the United States believe ~ widespread
Argument f: \&/ Speaking ang Listening . idea in each | that earthquakes occur only on the West Coast,
et s o 2009 paragraph. | However, there are actually 45 states and
. ef . i
o Gt el :E ;h:a E;g'.:h"fﬁlf | territories throughout the United States that are
: evisi " ., o
nd Progrmgape 1 8nd Eing Gord thatstates | “tmoderate-to-high isk for arthquakes Ifan
Topio Sentence —— W ° g the central idea. carthquake occurs in a populated area, it may
4 | cause many deaths and injuries and extensive
F | property damage.
y ~l How do you like to mark text when you read?
Elaboration
or Details
Handy Pages e 65
jvestock need. Due 1o Tes -
2 \d change their nomadic way of ife- =F
Tuareg should ¢! 2 Handy Pages » Grades 6-8
8 Handy Pages + Gades 68

Handy Pages and Tools
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How Does Step Up to Writing Support Teachers?

Py
Step Up to Writing: READING DATA TRACKER (optional) (%)

Assessments to
Track Student Growth

Assessment provides the data needed to make
informed instructional decisions in order to

meet student needs. The Step Up to Writing

assessment plan provides rigorous baseline = B s
and summative assessments for each grade
level and for each type of writing (informative/ .
explanatory, argument, and narrative).

uuuuuuuuuuu

Step Up to Writing: ARGUMENT WRITING DATATRACKER | ;ﬂl I

The baseline and summative assessments are
designed as performance task assessments =
similar to new standardized assessments

aligned with the CCSS ELA. The assessments e T T T
have students: 1) read selections of authentic o o T o Coon oo Do oo o 1o
text on the same topic from different sources, 2) answer win | wn | wn | wn | on | wn | s | mn | wn |
five multiple-choice comprehension questions, and 3)
write a short essay based on a prompt. Aol D Ll

Step Up to Writing: Student Progress Report

The writing portion of the assessments are graded using the Step Up to Writing Scoring
Guides, which are aligned to the CCSS ELA for grades 6-8. These Scoring Guides employ
student-friendly language so that students can also use them in the assessment of their
own work.

A Digital Data Tracker is provided to make it easy to monitor student growth.
The Digital Data Tracker, assessments, and Scoring Guides are available at
www.stepuptowriting.com.

Flexible Implementation

The Step Up to Writing Assessment and Implementation Guide describes  For more information

how to implement a sequence of instruction to meet all of the CCSS ORI N EREERTMAIIS Al

ELA for writing, speaking and listening, and language, as well as man implementation pians, see the
& Speaxing an 18> guage, as wel Y Step Up to Writing Assessment

of the standards for reading informational text and reading literature. and Implementation Guide.

Differentiation suggestions are also provided.

However, there are many other ways to implement Step Up to Writing.
Teachers can also select strategies from any listed in the Teacher Edition table of contents
(pages F1-F7) or by referring to the chart of core strategies in each section introduction.

When selecting strategies, it is recommended to begin instruction of Step Up to Writing
with Sections 1, 2, and 3 if students need to gain familiarity with program terminology
and processes, or if they need more foundational skills. Then students are ready to learn
the three types of writing. In middle school, it is important to focus on informative/
explanatory and argument writing, as these have been identified as important for college
and career readiness (CCSS; The National Assessment of Educational Progress, 2011).

Teacher Edition ® Grades 6-8



A Plan for Teachers

The Step Up to Writing program is filled with strategies, assessment materials, and data
tracking tools to help teachers provide instruction to meet the needs of students. The

Step Up to Writing Assessment and Implementation Guide provides an assessment and
implementation plan that teachers can use to ensure they are helping students achieve the
rigorous goals set by the CCSS ELA.

Assessing Beginning Skill Levels with Baseline Assessments
* Use the Step Up to Writing Assessment and Implementation Guide for instructions
on how to administer the baseline assessments and use the data to plan instruction
appropriate to students’ needs and abilities.

Responsive Teaching
* Monitor students’ progress using the data tracking and progress monitoring
tools described in the guide to pinpoint areas of strength and concern and adapt
instruction.

* See the guide for suggestions on selecting appropriate strategies and making use of
the Differentiation suggestions that appear throughout the program.

Assessing Skill Mastery with Summative Assessments
e Use the Step Up to Writing Assessment and Implementation Guide for instructions
on how to administer the summative assessments and use the data to plan
ongoing instruction.

Baseline Responsive Summative

Assessment Teaching Assessment

Use data to plan Monitor Use data to plan

instruction ¢ JProgress \ instruction
N )
Analyze

Data
Adapt

Instruction ;/
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How Does Step Up to Writing Support Teachers? (continuca)

Step Up to Writing Classroom Materials

Grades 6-8

Maureen Auman

QW VOYAGER SOPRIS

Teacher Edition

Handy Pages

e Student-friendly, consumable reference

e Useful reference for teachers to reinforce

instruction

* Support for writing in all content areas

e Support for the writing process and the

three text types

e Also supports content-area writing,
reading comprehension, and research
and presentation skills

1 prewrite
7.Plan
3. Draft
4. Revise
5, Edit

6. Write final cOPY
1 proofread
publish

oo
wason® odam
1;;:9“‘“:,::.,“#“"‘"“ e
s s

.o
g oV
nlorimate
a st onton " e
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Step Up to Writing Teacher Edition

* Strategies
— Objectives
— Step-by-step instruction
— Differentiation
— Craft and Style tips
e Alignment to CCSS ELA

Organization is the key.
Use informal outlines and traffic light colors to plan a
paragraph, essay, o report.

Topic sentences
are the heart.

The topic sentence/thesis statement tells readers
‘what you are going to explain. In argument writing, a
topic sentence/thesis statement reveals the claim you
are making.

Transitions are the glue
for the key/star ideas.

Slow down to make clear, smooth transitions when
‘you introduce a new key/star idea or new reasons
| and opposing claims in arguments.

\ Elaboration (the E's)

\are the meat.

and explain. The E's support your key/star ideas.
e support reasons and address opposing claims
arguments.

nclusions tie it all
ether with a ribbon.

o your topic. A good conclusion reminds
of the purpose of your paragraph, essay,
.

ﬁ Reminds teachers when
to refer students to
Handy Pages.

34 Indicates strategies that have
professional development
videos that can be viewed
before teaching them.

Handy Pages

Posters
¢ Colorful, informative
classroom posters

® Quick references to
support writing skills

Posters



Step Up to Writing Assessment and
Implementation Guide
* Baseline and summative assessments
* Progress-monitoring suggestions
* Implementation plans and differentiation
Implementation Guide
* Assessments, Scoring Guides, and Digital

Data Tracker available online at
www.stepuptowriting.com

W\ VOYAGER SOPRIS

Assessment and Implementation Guide

Online Teacher Resources

Online components are available at
www.stepuptowriting.com. A login to access the
materials is included with the Classroom Set.

e Tools (interactive, student-facing materials)

¢ Baseline and summative assessments for each
grade level

* Writing prompts

* Professional development videos

Write a Meaningfdl

® Quick Guides -
¢ Correlation to the CCSS ELA

pal Outlines

T

i3

N

Professional Development Videos
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A Guide for Using Step Up to Writing
in the Classroom

Step Up to Writing Strategies

After completing the appropriate grade-level baseline assessment and initial planning,
use the strategies in the Step Up to Writing Teacher Edition to instruct students. To
select strategies, see the Step Up to Writing Assessment and Implementation Guide for
implementation plans, and choose a sequence of strategies appropriate to students’ needs
and abilities.

Strategies with a video icon have The Handy Pages icon indicates whether the
professional development videos strategy has an accompanying Handy Page.
showing how to teach the strategy. Encourage students to review the associated Handy

Page as you teach them the strategy.

The_ Strf_itegy SECTION 0 Informative/Explanatory: Stating the Facts
Ob]e(:tlve states Planning, Orfjanization, and Structure

the expected
student outcomes.

od|ng the Elements of
| htiie/Explanatory Writing
CCSS ELA

Each strategy

lists which of the
Common Core
State Standards for
English Language

Students learn the of informative/
explanatory wrifing by associating each part of a
paragraph with b Traffic Light color. By color-coding
paragraph students learn how to
convey i ion i} well-organi

W 6.2a, 6.2f e

W7.2a, 7.2

W 8.2a, 8.2f

The Before Class LK , Arts (CCSS ELA)
: o oo — o Before Class ¢ [@ it supports
Instruction Iin d Icates 1. Make display copies and student copies of Tool $4-1a and Tool $4-1b. BT )
Wh | Ch Tool s are req u | red 2. ;{ave gcll'een, yellow, and red (or pink) highlighters available
or students.
for the strategy, aslwell During Class
as a ny Other materia IS or 3. Refn.ind. stude'nts .that the purpose of inf.or.mative/explanatory
necessary preparation. autcome of s poring v o log epot ot cosssand

effects of air pollution, this type of writing has the same elements.
4. Tell students to relate the different parts of a paragraph to the
Traffic Light colors green, yellow, and red.
« Green means go. Topic sentences and thesis statements are
green because they show what the writing is going to explain.

« Yellow means slow down. The sentences that introduce the
key/star ideas (big ideas) are yellow to remind writers to slow
down and provide support for the thesis statement.

Tool $4-1b

« Red means stop. Sentences used to elaborate and add examples or
explanations are red to remind the writer to stop, explain, and add evidence.

« Green for the conclusion reminds students to go back and remind the reader
of the topic.

5. Display Tool $4-1a and further elaborate on the Traffic Light method. For extra
visual support, have students color the illustrations and highlight the text with
the appropriate colors. For each point on the Tool, provide this additional
explanation.

268 Teacher Edition » Grades 6-8

Each Tool necessary for teaching the strategy appears as a
thumbnail image. Color coding is also shown on the tools in the
Step Up to Writing Teacher Edition for easy visual reference.

F21 Teacher Edition ® Grades 6-8



— The During Class instruction explains how
to model and guide instruction and release
students to independence. Dark blue strategy
references indicate where to find more
information about particular topics.

Lon 0

Organization is the key. Planning before writing is key to a writer’s success. All writers
plan, whether they are students or published authors. Using the Traffic Light colors while
making informal outlines is a visual strategy that will help students organize their ideas.
(For more about informal outlines, see strategy $4-3 Planning with an Informal Outline.)

« Topic sentences are the heart. Color the heart green. Tell students that
the topic sentence or thesis statement is the heart of a paragraph; it gives
the paragraph its shape. It tells readers where the writer is going. (For
more about topic sentences, see strategy $4-10 Defining Topic Sentences and g——!
Thesis Statements.)

Transitions are the glue for the key/star ideas. Color the glue yellow.

In informative/explanatory writing, transitions introduce the sentences

that contain key/star ideas (big ideas) that support the topic sentence. The
transitions are like glue; they hold ideas together. They are yellow to remind
writers to slow down and make those transitions. (For more about transitions,
see strategy S4-24 Definition and Function of Transitions.)

Examples, evidence, and explanation are the meat. Color the meat red.

Examples, evidence, and explanations support each key/star idea. They are red

so that writers remember to stop and explain. (For more about elaboration, see

strategy S4-16 Paragraph Elaboration—the E's/the Reds.) /

Conclusions tie it all together with a ribbon. Color the ribbon Craft and Style: p
green. A conclusion should give readers something to think ratt an yle:
about. Green should remind students that the conclusion needs What is a Key/Star Idea?
to be tied to the (green) topic sentence or thesis statement. The The key/star ideas are big ideas or
writer needs to go back to the topic sentence and make a strong, | broader categories that support
meaningful connection to it—not just copy it. (For more about | the topic or thesis. Key/star ideas

conclusions, see strategy $4-32 Conclusions—Defining Terms.) ws\X/g\?efraCirtfﬁr,g:rS{t)giIg;rllj\f 2

6. Display Tool $4-1b. Encourage students to color and highlight the differentiate the three types of
illustrations and corresponding text as a visual reminder of the witing, reasons are used largely

Traffic Light colors and elements, in argument, facts in informative/
8 : explanatory, and details in

7. Have students use highlighters to color-code the paragraph on narrative. *~—T Cl'aft al‘ld style bOXGS |n
Tool $4-1h on their own while referring to the Traffic Light colors as Sectl ons 4 5 a nd 6 O.I: the
Yy

needed. When they are finished, model the correct color coding on your display
copy and have students check their work. The color coding should be as follows: Step Up to ertlng Teacher

« Green: First and last sentences (introduction and conclusion) e . .

« Yellow: The three sentences with transitions and key/star ideas Ed Itl on prOVIde tl ps a nd

« Red: All other sentences that are elaboration, explanation, examples, examp|eS tO help eXp|aIn
how students may apply
craft and create a particular
style appropriate to the task,

L 269 purpose, and audience.

SECTION Informative/Explanatory: Stating the Facts

Planning, Organization, and Structure

Note: Though yellow is for slowing down and making transitions, the yellow highlighting should )
appear on the entire sentence that contains the transition, even though the sentence may also
contain some elaboration.

Differentiation: Color-Coding the Elements of Informative/Explanatory Paragraphs

If students are having difficulty identifying the elements of informative/explanatory paragraphs, have them
practice color-coding paragraphs they have written or example paragraphs from classroom materials,
online sources, and magazines. In addition, remind students to put the strategy to work whenever they
develop informal outlines (see strategy S4-3 Planning with an Informal Outline).

Each strategy includes point-of-use Differentiation. These offer
suggestions on how to support struggling students or challenge
those who excel.

Teacher Edition ¢ Grades 6-8 F22



A Guide for Using Step Up to Writing
in the Classroom (continuea)

Step Up to Writing Tools

Use the Step Up to Writing Tools regularly, both as directed in the Step Up to Writing
Teacher Edition and whenever helpful during writing assignments in any content area.
Regular practice ensures students master writing skills and are ready for the next level
of instruction. Tools take a variety of forms.

Templates Step-by-Step Instructions Exemplars

Tool S2.1¢

Types of Wrmng: Sample 2

Salt
Name Name ool ssr1m Fo— Caravans of the Tyareg
VIR, Camels ang gy 7,
. p L. . in West Afyi uareg owners
F for Infor y Writing the Introduction Name A These trbaneq g o BRI Timbuiy g,
To P 0d prepare o IS €am up with ary city
'@ grueling mjgs; imily and frie,
Writing Informal Outline The Claim and the Plan Afticas L PBIBISion They i gy riends in carayag
) Types o BT 0 e g s sctionsof e g
Title = A dlatmisa position that a writer takes on a particular issue. In argument nclude dozens —eve g " other goods, Mgt of e “ehara,
writing, the claim is stated as the topic sentence or thesis statement of a Theasi Is—of camels, e salt carayans
ic = aragraph, report, o essay. OV Sets out i the
Topic paragraph, rep y “The Tuareg are a wandering esperienced Tuareg i v MMW‘”’"’""‘"‘“"”“'M@uH
A plansenence givesan indicton (ithr sated or impled) ofhe keystar s lrgest desert. et o TR e, 5 oo g e VS a0 e g
X - t their distinctive trads The ca considered tough enoug e deser. For
2 paragraph, report,or essay. e ———— i dnve s, N may ke o 88 0 take part i e oy
. he world
. <A slvalcdvyhn sentence lists the key/star ideas. Type] The e Tool $21b
« An implied plan sentence does not list the key/star ideas and may use P
clue words, avelived on-the-go for cens T
- e word: camps wheree ‘:" I‘ Types of Writing: Sample 1
|—! ways want to spit} e here are pl . "
. Example 1—Stated Plan Lalvay grains,salt,and other goods| Time for the Tuareg to Stop Wandering
. Online vs. Classroom Education they show up to picka the Tuareg way of lfe
Ithough online learning offers the es offlexibility and omad would dare  of life poss For centuries,the {he Sabara, Af
N . ne learn R tough and havethe stamina) st dert eave lived s traders and herd
- aruninwithasa argest deser raders and herders
. ot ! A e ha . conditions. — ol
d professional relationships—by the online Amateurs. [fve Tuareg cul § -
. experience cannot offer. guys would be vl N eg cultural traditior however, the 1o survive. Their
astelike the inside scinating. They have a e life cannot osing in on them.
- " ste like the i backs of camels with swort
Example 2—Implied or Subtle Plan plastic watr botles o : h Bad reltions with
. ., Online . Clsstoom Education “Goat brain for i . ;'"["1:““""“*"5 ways. Theirtraditional territory crosses the borders of Algera, Niger (NEE:zher), Mali,
Ithough onll rs ul lue People” because of thf
. it has significant drawbacks. The numerous benefits of classroom learning far “These tourists shot giving them blue hands and other countries in Northwest Africa. They do not always obey the laws of these
X - outweigh the convenience online learning provides. twice as sharp. o, the Tuareg
. N Many Tuareg sl keep) often compete d land. More and
Myrider on A
. ’ struggle for survival in an ‘more, this competition has led to conflict and even deadly battles,
. XROROWARA them so fascinating,
Conclusi speak, and el The
onclusion = L0 rub my throat Years of spread,
hima ral noma drying up 110 dust where
- = osering s har or lantsthei livestock need to survve.
accidentally, of ¢ The
Tool S4-3a Tool S5-11a madagu here and loss o their proud culture is sad in many ways. But the changes they face are
d it is time for them to adapt. 1ges
than fght change, thy can honor thei proud past while having more say in shaping
heir uture, I they dont,thir culure could soon disappear beneath the sands of
Tool $5-22 the Sahara.
- —
Information "\ K

Transitions for Argument Writing

JET—— Tools S2-1b-e

« Connect reasons (keystar ideas) and supporting evidence.

Basic Transitions Sets “Transition Words for Likenesses
One. The other or Differences
3 . . One. Another Similarly In contrast
P within First of all « Also. On the one hand  On the other hand
Type of Punctuation Examples A To begin » Next Both Neither
ne - Equally imp The same as But
. 1 e ended - - - -
LT L e e g | b2 Scoring Guides and Checklists
£ | 2 emsimatie p Tennesee,and exs, One example « Another exampe
I : Koty o R oo cxample A beter cxample
+ Puses . TheFeron ey ek il sching he s prtof T fimport An gt Iraniion oo
o | 5 Nonesentalcements 5 “Thatis tosay
i ,}’ For example
E | o Pamsles N In other words = - : . 2
H tiona inormation,such | 7 P ¢ Informative/Explanatory Essay and Report Scoring Guide £
& | 7 At in s Three Types of Writing H Forinstance 1 fopterprompt = P! Y v P 9 H
i As follows 1 Topic/Prompt =
o Inerupting thovghts = i
g 9. Appositives Explanatory o ‘
10- Examples Introduction | Topic Sentencel | Introduction | Toic Sentence | Beginning | Contest & Point | eginning. | Contex & Point S—— sis
L Lo T Conen c Jrunstion Words o Emphas

Statement that Statement that

1L Abreakorinteruption
previews what s makesa caim
o alow

12, A pause o tradling off 1

15 Omited wordsorphrssesin. (13 £
auetstion

Elipsis

Body | KevSurldess | ody | Keysurkdess | Middic ida

Tool $2-20a

+ Climax

Conduion | Resatementof | Conclusion | Concusion End [+ soluon End
opic

i
&

NoSecrts/Suspense No SecretsSupense SecretSuspent] - e

Tool S2-1a Tool S$4-62a

\ i

Snapshot of All Tools
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Using Paper Folds

Many Step Up to Writing strategies are multisensory and direct teachers and students to
use folded paper to help clarify a step or process. The folds divide paper into sections for
organization and may be adapted to any type and size of paper. The following illustrations
show examples of each type of fold.

Hamburger fold Hot Dog Fold Burrito Fold

Two-Column Fold Accordion Fold

Teacher Edition ¢ Grades 6-8 F24
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Schoolwide Implementation

Setting High Standards

Using Step Up to Writing throughout the school will improve writing and test scores as
well as comprehension in all content areas. Students become proficient writers more
quickly because of concept reinforcement and additional skills practice. Schoolwide
implementation helps teachers:

e Teach and reinforce writing and literacy skills in all content areas and grade levels
by establishing a common language for talking about and teaching writing

* Establish common high standards for assessing writing and other academic skills

For suggested collaboration opportunities, see the implementation

plans in the Step Up to Writing Assessment and Implementation Guide. SIS il (O L

grade-level exemplar texts in

L content-area topics, including
Support for Content-Area Teachers Fistony/social tadics, Science

The CCSS ELA have emphasized the shared responsibility of teaching technical subjects, math, and
literacy, and, as a result, Step Up to Writing is providing content-area response to literature.
teachers increased support.

Content-Specific Text

Step Up to Writing encourages writing in the content areas by including exemplars on
relevant topics. This supports both students and content-area teachers. Exemplar texts
included in the sections devoted to the main three writing types—Sections 4, 5, and 6—
address content-area topics according to this approximate breakdown:

* 30 percent-history/social studies
* 30 percent-science
* 30 percent-technical subjects, math, response to literature, and other
ELA teachers who want to focus on literary analysis skills may also refer to the Section 1

exemplar texts, which emphasize response to literature.

Strategies to Support Content-Area Teachers

Section 10: Writing in the Content Areas offers Quick Guides, which list strategies
that support writing in particular content areas. See Section 10, pages 775-785,
for more information.

Teachers using Step-up fo Writing find tremendous value in using a writing
process that is desighed with different learning styles in mind. The scaffolding
embedded in each lesson engures that students will not only put their thoughts in
writing ih an organized manner, but present it in a way that engages the reader.

Tonia Thompson
Assistant Superintendent for Curriculum, Instruction and Accountability
Binghamton City School District
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Step Up to Writing and Other Literacy Initiatives

Step Up to Writing complements core literacy programs and other writing curricula,
such as 6+1 Trait® Writing or writer’s workshop.

Step Up to Writing: The “How To” Behind 6 +1 Trait® Writing

Step Up to Writing grades 6-8 aligns with the 6+1 Trait® Writing model, preparing
students for the 6+1 Trait® Writing assessments. Step Up to Writing strategies provide
the detailed instructions, or “how to,” that help students progress in the traits: idea
development, organization, voice, word choice, sentence fluency, and conventions.

It also helps students with the “plus one” presentation, whether print, digital, oral,

or a combination.

Step Up to Writing: The “What" Inside Writer's Workshop

Step Up to Writing grades 6-8 is organized around the writing process, in keeping with
the structure of the writer’s workshop. Step Up to Writing strategies provide the “what,”
or the direct instruction, as well as time of practice, for discrete skills within each step of
the writing process. Step Up to Writing provides practice in the basic steps of the writing
process in Section 2, and provides specialized practice by writing type in Sections

4,5, and 6.

Above ol\, Temember thak

Ster Up to Whiting Shatesjies
i and Matenals are adabtable .

- (%e. Cceoxwe |

_ / T~
~ Use Yher tn any way thok
~meets Vour Studewts” needs,
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SECTION

INTRODUCTION
Foundational Writing Skills

The Importance of Foundational Ongoing Practice in
W"t'ng Skills Foundational Skills

: f o for all ¢ Step Up to Writing students grow as
Sentences serve as an important foundation for all types o writers when practice in foundational
writing—informative/explanatory, argument, and narrative. writing skills is incorporated into every
Only with well-crafted, logically organized sentences can writing assignment.
students produce effective paragraphs. Strategies in Section 2 can be used

with strategies in Sections 4, 5, and 6

In addition to sentence writing, there are other critical to ensure that students follow the steps

foundational elements of writing. Students need to learn of the writing process and apply solid
how to approach writing by understanding the three types of ~ sentence and paragraph writing skills to
writing and their distinguishing characteristics, the steps of every type of writing.

the writing process, the vital roles that audience and purpose
play in all writing, the use of standard English conventions, how to collaborate with others on
a writing project, and how to publish using technology.

Teaching Foundational Writing Skills

Practice in foundational writing skills can be incorporated into every writing assignment.
However, students do not need to write a complete composition to practice or strengthen skills.
Focusing on a single step or skill, such as brainstorming, creating sentence variety, elaborating
in a paragraph, or making pronoun antecedents clear, gives students concentrated practice with
skills that they can then more easily apply to longer writing assignments.

When teaching foundational writing skills:
* Provide adequate models of all steps of the writing processes.
* Tell students what good writers do, and show students what good writing is.
* Model using technology and foster students’ use of technology to produce writing.

* Use standard terms for parts of speech, and require students to use them.
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INTRO DUCTION (continued)
el Foundational Writing Skills

Differentiation
See the Differentiation box in each strategy for suggestions on modifying instruction to
support students with diverse needs, readiness levels, and/or learning styles.

Progress Monitoring and Formal Assessment
* See the Progress Monitoring subsection for Section 2 (page 197), for strategies and
Tools that support neat paper rules and writing effective sentences.

* See the Step Up to Writing Assessment and Implementation Guide for materials to
conduct baseline and summative assessments to help evaluate student proficiency with
informative/explanatory, argument, and narrative writing.

Developing Effective Sentences

The following list provides a possible scaffolded sequence for teaching sentence mastery.
Strategies should be selected and taught in an order that best serves students’ needs and abilities.

Scaffolded Strategy Sequence Sentence Writing Focus

@ Recognizing Fragments, Run-Ons, and Complete Sentences Correct Sentences
@ Using Punctuation within Sentences

@ Kinds of Sentences Kinds of Sentences
@ Sentence Structures Sentence Structures
@ Sentence Variety and Variety

@3 Using Phrases and Clauses

@D Better Sentences Improving Sentences
@ Choosing Precise and Concise Language
@) Making Pronoun Antecedents Clear

Moving from Sentences to Paragraphs

The following list provides a possible scaffolded sequence for teaching paragraph writing.

Scaffolded Strategy Sequence Paragraph Writing Focus

@ Planning Paragraphs with Informal Outlines Planning
@ Topic Sentences Topic Sentences
@ Accordion Paragraphs Building Paragraphs

@ED Perfect Three-Sentence Paragraphs

@ Using Transitions Effectively Transitions and Cohesion
@ED Writing Cohesive Paragraphs

@ Improving Paragraphs with the ABC Activity Improving Paragraphs
@2 Learning About Elaboration
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SECTION 9

Meeting the Common Core State Standards
Every strategy in Step Up to Writing aligns with specific Common

_ : CCSS ELA Key
Core State Standards for English Language Arts (CCSS ELA) in oL = e
L = Reading Literature
grades 6-8. The CCSS ELA box at the beginning of each strategy Rl = Reading Informational Text
lists the reading, writing, speaking and listening, and language W = Writing
standards that the strategy supports. Strategies in Section 2 center $/L = Speaking and Listening
on the following College and Career Readiness Anchor Standards o Ll

for Writing and Language: 4

Anchor Standards for Writing:
Production and Distribution of Writing

4 Produce clear and coherent writing in which the development, organization,
and style are appropriate to task, purpose, and audience.

5 Develop and strengthen writing as needed by planning, revising, editing,
rewriting, or trying a new approach.

6 Use technology, including the Internet, to produce and publish writing and
to interact and collaborate with others.
Anchor Standards for Language:
Conventions of Standard English

1 Demonstrate command of the conventions of standard English grammar
and usage when writing or speaking.

2 Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.
Knowledge of Language

3 Apply knowledge of language to understand how language functions in
different contexts, to make effective choices for meaning or style, and to
comprehend more fully when reading or listening.

For alignment of the CCSS ELA to specific Step Up to Writing strategies, see
www.stepuptowriting.com.

Foundational Writing Skills in the Content Areas

Use Section 2 strategies to develop foundational writing skills that foster clear thinking and
clear communication in the content areas. See Section 10: Writing in the Content Areas for
suggestions on using foundational skills strategies in specific content areas.
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Foundational Writing Skills

Choose those strategies that best meet the needs of your students.
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ECTON Foundational Writing Skills
Introduction to Writing

Three Types of Writing £

Introducing Three Types of Writing

Narrative

Argument

Imaginative Narrative

</ | Introduction

Objective CCSS ELA

Students learn to recognize the different
patterns of organization and the common
traits of three types of writing: informative/
explanatory, argument, and narrative.

Middle Middle

W64, S/L6.1; s
W74, S/L7.1; L7.6
w84, S/L81;, L86

examples)

0oL LR

Before Class D4 [[j Y
1. Make a display copy and student copies of Tool $2-1a. Tool $2-1a
2. Make enough student copies of Tool $2-1h, Tool $2-1¢, Tool $2-1d, and BT
Tool $2-1e so that you can distribute one Tool to each of four groups. Types of Writing: Sample 1
(In other words, all students in group 1 will have copies of Tool $2-1b. md::

All students in group 2 will have copies of Tool $2-1¢, and so on.)

During Class
3. Display and distribute Tool $2-1a. Discuss the three types of writing,
and talk about important associated terms and the different
organizational patterns for each.

hole zing land. Now, however, the Tuareg must settle down to survive. Their

nomadic way of lfe cannot resist the changes that are closing in on them.

often compete with other tribal groups for water
more, this competition has led to conflict and even deadly batles.

‘The Tuareg are also being affected by a changing environment as the desert expands.

« Informative/Explanatory writing presents factual information
about a topic. It has an introduction with a topic sentence or
thesis statement that previews what is to follow; a body that
includes key/star ideas (big ideas) supported by elaboration

(such as facts or evidence, explanations, or examples); and a T
conclusion that restates the topic. Tool 52:1b

« Argument writing makes a claim and supports it with reasons. e —
It has an introduction with a topic sentence or thesis statement P s
that states a claim; a body that includes reasons supported by e
elaboration (such as evidence, explanations, and examples); oy A —

and a conclusion that follows from and supports the claim.

led by a madagu. He is an
oss the trackless desert, For
‘Tuareg teens,it s an honor to be considered tough enough to take part i the caravan.

 Narrative writing tells a story based on imagined or real events. T e vt et Bl e g i
. . . . . . isa n i r, m trees, and pits where salt is drawn from
Narratives come in two forms, imaginative and nonfiction:

tfor the health of people and
let,

— Imaginative narrative has a beginning that introduces the
story’s context and point of view (narrator, characters, and
setting); a middle that extends the plot (events, conflict,
climax); and an end that reveals the final element of the plot,
the solution.

‘month and a half, the caravan

valuable salt at the market.

Tool S2-1¢
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SECTION

— Nonfiction narrative has a beginning that introduces the Types of Writing: Sample 3

The Tuareg

narrative’s context and point of view (background on the
issue, the writer’s relationship to the issue); a middle that tells

a series of events in a logical (usually chronological) order; s s i e
and an end that resolves conflict and often includes reflection
about the recounted events.

ns of people all over

Note: There is a third form of narrative writing—personal narrative. This
is also nonfiction narrative writing, but it has a different structure, which is
explored in Section 6.

4. Have students reflect on their own reading and writing experiences
to reinforce recognition of the various types of writing they read
in school (or outside of school, if appropriate).

Tool S2-1d

o Create a four-column chart with the column headings shown

in the following table. s\
. . . . . T f Writing: S. le 4
« Have students identify a particular assignment or reading o e
material, tell which type of text was involved, and then (based on o el o
the Criteria On TOOI 82_1 a) tell hOw they determined Where On the nomad would dare wear, and their turbans are so badly twisted they look like they've

chart the text belongs.

“Goat brains for dinner again?” they say, and “Yuck, this camel milk tastes like camel.”

Note: Students may read argument writing more commonly in newspapers, -

rists should try eating acacia thorns like we're stuck with—long as nails and
twice as sharp.

online journals, or interest-area magazines (i.e., articles on the “best” phone,

“XROROWARAR'™

app, etc.). ooty

to rub my throat to make me

‘course—just to hear him shriek and show him who's the real

Tool S2-1e
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Introduction to Writing

o Complete the body of the chart you created with sub-types of each text type,
or list specific student assignments or titles of texts students have encountered.
Samples of both types of entries are shown on the following chart.

of Your Head
by Harvey P. Newquist

in WWII by Charles A.
Lindbergh

Informative/Explanatory Argument Imaginative Narrative Nonfiction Narrative
Compare/contrast Persuasion Fiction/novels/short Factual/true stories
Analysis Critique stories Biography and
Enumeration Sales/marketing Fantasy autobiography
Definition Editorials Folk tale Feature story
Cause/effect Horror story Diaries/journals
Problem/solution Legend Memoir
Description Mystery
Explanation Myth
How-to Romance
Social studies, science, Science fiction

math, or other Tall tale

curricular textbooks Fairy tale

Historical fiction

The Great Brain Book: An | Des Moines speech Holes Brothers in Arms: The
Inside Look at the Inside | against U.S. involvement | by Louis Sachar Epic Story of the 761st

Tank Battalion, WWII's

Forgotten Heroes
by Kareem Abdul-Jabbar

and Anthony Walton

. Arrange students in four groups and tell them they will analyze four different

pieces of writing to determine what type of writing each is. Each group will get a
chance to see each Tool; you may want to set a timer for each of the four rotations
and specify a rotation procedure. Explain this procedure:

Ask each group to designate a student recorder who will use a separate piece

of paper to note the title of the piece, name the type of writing the group
decides it exemplifies, and jot some notes about the group’s reasons for

putting it in that category.

Direct students to read the text on their assigned Tool and determine which

text type it is.

« Group members should discuss the decision and all should agree on the
reasons for the decision.

o Tell students to keep their discussion and their decisions to themselves and
not to write on the Tool.

6. Distribute copies of Tool $2-1h to one group, Tool $2-1¢ to the next group, Tool $2-1d
to the third, and Tool $2-1e to the fourth group.

« Direct students to follow the procedure you explained.
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o When all groups are finished, have groups trade Tools. Proceed in the same
manner as before, with members of the group reading, deciding on the type of
writing, and recording the group’s decision. Then have groups trade, and trade
again, until everyone has evaluated all four Tools.

1. Call the class back together, and have a volunteer from each small group share
their analysis of the text on one Tool. Seek class consensus on the categorization
of each writing sample and the reasons that support that decision.

Differentiation: Introducing Three Types of Writing

For additional practice recognizing each text type, continue to ask students to identify types of writing as
they encounter them in their reading for other classes and in your classroom. Ask them to support their
opinions with reasons and examples.

(

Prompts for Three Types of Writing

Y23 Prompts for Three Types of Writing

. Narrative
Informative/
Explanatory Argument

1% | witea paragraph giving

Objective CCSS ELA

Students learn to recognize prompts for
informative/explanatory writing, argument
writing, and narrative writing and plan an
appropriate response.

Before Class ")
1. Make a display copy and student copies of Tool $2-2a. Tool §2:2a

2. Collect a number of writing prompts from students’ current course materials,
past standardized tests, past test prep materials, or Step Up to Writing prompts
(at www.stepuptowriting.com).

During Class
3. Display and distribute Tool $2-2a. If necessary, define the term prompt for the
class. Explain that in writing, a prompt gives directions for an assignment or a test.
A writing prompt may be a general idea, or it may tell writers exactly what they are
expected to do.

4. Point out that the prompts on Tool $2-2a contain specific words (clues) to tell
students what they should write. Students should look for the following:

« Key words about the topic and other words that specify what to write about
o Verbs that direct writing, such as describe, explain, propose, defend, or tell

« Words that tell about the format, such as paragraph, essay, narrative, or story
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5. Have students read each of the prompts on Tool $2-2a and practice marking words
that describe how to approach the prompt. Tell them to mark prompts whenever
marking the paper is permissible. When marking the prompt is not allowed, students
can record the clue words they identified in their prewriting or planning notes.

« Explain that when a prompt asks them to write a paragraph, report, or
essay, they are likely being asked to use an informative/explanatory or
argument format.

« When a prompt asks for a story, a recounting of events, or a biography/
memoir, they are likely being asked to use a narrative format.

« Students may also notice the column headings above the prompts; however,
ask them to focus on the clues that identify each prompt as fitting that
writing type.

» Have students circle the topic and the verb that directs the writing.

« Have students underline words that show the type of writing and what
specifically they are to write about.

« Model analyzing and marking one or two of the prompts, or ask for student
input. Analyze more prompts together if needed, and then release the students
to analyze and mark the remaining prompts.

6. When students have finished analyzing the prompts, review the clue words. If
students identify another word in one of the sample prompts, discuss how they
might use that word to inform their work.

« Informative/Explanatory: First row: paragraph, instructions; Second row:
paragraph, explain, information, process; Third row: article, inform

o Argument: First row: argument, convince; Second row: paragraph, position,
defend; Third row: paragraph, persuading

« Imaginative Narrative: First row: story, character, explain; Second row: fairy
tale, character, story; Third row: story, details

« Nonfiction Narrative: First row: five-paragraph, biography, sequencing,
chronological; Second row: narrative essay, recount, events; Third row: tell,
process, three to five paragraphs

1. Talk about which prompts on Tool $2-2a require an introduction, body, and
conclusion (the informative/explanatory and argument prompts), and which
prompts require a beginning, middle, and end (narrative prompts). (See also
strategy $2-1 Introducing Three Types of Writing, or refer to Tool $2-1a, which
identifies these structures.)

8. Present the additional prompts you selected from other sources to the class and
have students evaluate them in the same way, noting key words and verbs and
determining what the prompt is asking of the writer in terms of topic, details,
format, and writing type.
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9. Encourage students to analyze and locate the vital words in any writing prompt
and to make sure they plan a response for the correct writing type, which
determines structure (i.e., an introduction, body, and conclusion; or a beginning,
middle, and end) as well as topic.

Differentiation: Prompts for Three Types of Writing

If students struggle with analyzing writing prompts, focus on converting a specific type of prompt
into a topic sentence, as in strategy S4-11 Turning a Writing Prompt into a Topic Sentence (for
informative/explanatory text) or strategy $6-12 Turning a Writing Prompt into a Narrative.

Or, try having students create writing prompts for articles, stories, or text encountered in class. Ask,
“What would the prompt be that ‘prompted’ the writer to write this piece?” Then, challenge students to
create their own writing prompts, possibly for a writing assignment in their area of interest.

The Writing Process for
Step Up to Writing

\Y23) The Writing Process
Objective CCSS ELA

1. Prewrite

2. Plan
Students develop a deeper W6.4;  S/L6.1; L6.6 3. Draft
untlit‘erstandmg of each step in the W74,  SLTI; L7.6 4 Revise
writing process. Wg4;,  SL8.I; L8.6

5. Edit

6. Write final copy

Before Class [@

1. Make display copies and student copies of Tool $2-3a, Tool $2-3h,
and Tool §2-3c.

During Class \ s
2. Explain that the writing process includes specific, named steps that
writers take as they move from general ideas to finished, well-written pieces. The
steps can be used for all kinds of writing—long or short writing and informative,
argument, and narrative writing.

3. Display and distribute Tool $2-3a. Read each of the steps aloud.

7. Proofread

8. Share and/or publish

Point out the circular arrow in the middle of the Tool. Explain that writing is a
process and that good writers often write, and rewrite, the same paragraph until
they are satisfied with what they have written. Encourage students to review their
writing and learn ways they can improve it rather than trying to finish as quickly
as possible.
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INTRODUCTION
Informative/Explanatory Writing: Stating the Facts

The Importance of Informative/ Writing to Inform and Explain
Explanatory Writing Step Up to Writing students benefit

from Section 4 strategies that focus on

Informative/explanatory writing conveys information and how to write successful and engaging

explains ideas. In effective writing of this type, a writer informative/explanatory paragraphs,
examines a subject and strives to increase readers’ knowledge essays, and reports.
and understanding of that subject. The National Assessment of Educational

Progress (NAEP) recommends that by

Informative/explanatory writing can have a variety of 8th grade, in order to attain college and

forms and genres, including familiar academic writing career readiness, 70 percent of student
such as summaries, science or history reports, essays, and writing should be for the purpose of
literature analyses; and technical or workplace writing such explaining or persuading (National

as lab reports, manuals, and instructions. It requires factual Assessment Governing Board, 2007).

information including specific examples.

Teaching Informative/Explanatory Writing

Of the three main text types—informative/explanatory, argument, and narrative—
informative/explanatory writing should be taught first and given significant emphasis.

Both informative/explanatory and argument writing involve conveying information and
supporting ideas with facts and details, but argument writing also aims to convince a reader
to accept a claim as true. Successful informative/explanatory writing teaches the reader
something new in a clear, interesting, and logical manner.
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I NTRO D U CTI 0 N (continued)
Informative/Explanatory: Stating the Facts

Differentiation

See the Differentiation box in each strategy for suggestions on modifying instruction

to support students with diverse needs, readiness levels, and/or learning styles.

Craft and Style

Use the Craft and Style tips and examples to show student writers how
they can apply craft and create a particular style that is appropriate to the
task, purpose, and audience. With these tips, writers can express themselves
in grammatically correct ways while achieving a unique style suitable for a
specific writing genre or type of text.

Progress Monitoring and Formal Assessment
* See the Progress Monitoring subsection for Section 4 (page 400),
for strategies and Tools that guide the evaluation of informative/
explanatory writing skills. Teachers should review this subsection as
they plan instruction and assessment.

* See the Step Up to Writing Assessment and Implementation Guide
for materials to conduct baseline and summative assessments to
help evaluate student proficiency with informative/explanatory,
argument, and narrative writing.

Craft and Style:

Point of View

Use of the third-person point of
view can create a more formal
and objective style than the
personal, more casual style of
first person or the matter-of-fact,
immediate style of second person.

First Person: The local bicycling
laws surprised me.

Second Person: You may be
surprised by the local bicycling
laws.

Third Person: The local bicycling

Qaws surprised the community.

Introducing Informative/Explanatory Writing

Begin informative/explanatory writing instruction with strategies that give an overview of the
essential elements of informative/explanatory writing. The following strategies lay the groundwork
for further instruction in writing informative/explanatory paragraphs, essays, and reports. See the
Step Up to Writing Assessment and Implementation Guide for unit and lesson plans designed

to meet the Common Core State Standards for English Language Arts (CCSS ELA) for writing,

language, and speaking and listening for grades 6-8.

Step Up to Writing Strategies

Informative/Explanatory

@ Color-Coding the Elements of Informative/Explanatory Writing
@ Accordion Paragraphs
@ Elements of Accordion Essays and Reports

Wiriting Focus

Elements of Informative/
Explanatory Writing
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Moving from Paragraphs to Essays and Reports

Begin informative/explanatory writing instruction at the paragraph level. Also use strategies in
Section 2: Foundational Writing Skills as needed to reinforce skills and concepts that underlie
paragraphs (e.g., sentence writing, the writing process, and basic paragraph development).
The following provides a possible scaffolded sequence for teaching the strategies in this section
related to paragraph mastery. Strategies should be selected and taught in an order that best

serves students’ needs and abilities.

Scaffolded Strategy Sequence Paragraph Writing Focus

@ Planning with an Informal Outline

Planning With Informal QOutline

@ Defining Topic Sentences and Thesis Statements

Topic Sentence

@ Peer Review and Revision

@ Definition and Function of Transitions Transitions

@D Transitions for Different Purposes

@ Paragraph Elaboration—The E's/the Reds Elaboration

@D Learning More About Elaboration

@ Conclusions—Defining Terms Conclusion

@D Connecting a Conclusion to a Topic Sentence

(54-45) Editing Informative/Explanatory Text Editing and Revising

Once students have gained the ability to write effective informative/explanatory paragraphs
independently, provide instruction for writing essays and reports.

Scaffolded Strategy Sequence Essay/Report Writing Focus

@ Writing Essays and Reports Step by Step
@ Informal Outlines for Essays and Reports

Planning With Informal Outline

@ Peer Review and Revision

@ Topic Sentence Variety Topic Sentence/Thesis Statement
@ Transitions in Essays and Reports Transitions

@D Transition Topic Sentences

@ Increasing Elaboration in Essays and Reports Elaboration

@D Stretch, Don't Stack Practice

@ Editing Informative/Explanatory Text Editing and Revising
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Meeting the Common Core State Standards

Every strategy in Step Up to Writing aligns with specific Common CCSS ELA Key
Core State Standards for English Language Arts (CCSS ELA) in T Friea 1
= Reading Literature

grades 6-8. The CCSS ELA box at the beginning of each strategy RI = Reading Informational Text
lists the reading, writing, speaking and listening, and language W = Writing
standards that the strategy supports. Strategies in Section 4 center S/L = Speaking and Listening
on the following College and Career Readiness Anchor Standards L = Language
for Writing: r
Anchor Standards for Writing:

Text Types and Purposes

2 Write informative/explanatory texts to examine and convey complex ideas
and information clearly and accurately through the effective selection,
organization, and analysis of content.

Production and Distribution of Writing

4 Produce clear and coherent writing in which the development, organization,

and style are appropriate to the task, purpose, and audience.

5 Develop and strengthen writing as needed by planning, revising, editing,
rewriting, or trying a new approach.

6 Use technology, including the Internet, to produce and publish writing and
to interact and collaborate with others.

For alignment of the CCSS ELA to specific Step Up to Writing strategies, see
www.stepuptowriting.com.

Informative/Explanatory Writing in the Content Areas

Use Section 4 strategies to develop informative/explanatory writing skills that foster the
clear thinking and clear communication necessary to demonstrate mastery of content-area
curriculum. See Section 10: Writing in the Content Areas for suggestions on using writing
strategies in specific content areas.
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Planning, Organization, and Structure

Properly planning and understanding the organization of informative/explanatory writing are
key skills that writers need in order to present ideas and facts in a clear, logical manner. Proper
organization aids the writer in presenting ideas and aids the reader in comprehension.

Strategy Strategy Description

00 060 60 & ©

Color-Coding

the Elements

of Informative/
Explanatory Writing

The Organization
Game—Informative/
Explanatory Writing

Planning with an
Informal Outline

Informal Outlines of
Various Lengths

Accordion Paragraphs

Organization with
Framed Paragraphs

Elements of
Accordion Essays and
Reports

Writing Essays and
Reports Step by Step

Informal Outlines for
Essays and Reports

Introduce the five elements of informative/
explanatory writing and the Traffic Light colors

Categorize ideas by sorting words and
phrases into broad topics, key/star ideas, and
supporting details

Visualize and plan the organization of
informative/explanatory text

Learn how the length of an informative/
explanatory writing piece depends upon
the number of key/star ideas and details for
the topic

Build informative/explanatory paragraphs with
appropriate details and support

Use frames to build an informative/explanatory
paragraph

Learn the basics of essays and reports in order
to plan, write, and evaluate work

Acquire a manageable system for visualizing,
organizing, and writing essays and reports

Organize an informative/explanatory essay
or report

268

270

272

274

271

219

281

283

286
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S4-1a and
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S4-3a and
S4-3b

S4-4a, S4-4b,
and S2-21a-
S2-21c

S4-5a, S2-23a,
and S2-23b

S4-6a and
S4-6b

S4-7a-S4-7Tc

S4-8a and
S4-8b

S4-9a and
S4-9h
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Informative/Explanatory Writing: Stating the Facts

Planning, Organization, and Structure

= El ts of
COI(""COdlng the Elements Of Informative/eE'::I:nsa:ory Writing
Informative/Explanatory Writing e
Topic sentences are the heart.
Objective CCSS ELA @ R St i e e s
Students learn the elements of informative/ W 6.20. 6.2f Transions ar he g for the
explanatory writing by associating each part of a B -
paragraph with a Traffic Light color. By color-coding | W 7.2a, 7.2f
Examples, evidence, and explanation
paragraph components, students learn how to W 822 8.2 ED) 1t i
. . . . evidence, and explanation support your key/star ideas.
convey information in well-organized paragraphs. pm——
‘ﬁ’ o g R gk oyt .
A good conclusion reminds readers of the purpose of
‘your paragraph or essay.
Before Class D¢ [0
1. Make display copies and student copies of Tool S4-1a and Tool S4-1b. (ST e
00 -1a

2. Have green, yellow, and red (or pink) highlighters available
for students. e s\

@ Traffic Light Colors
© for Accordion Paragraphs

=
D u rl n g c I a s s Use the colors of a traffic light to help you write a paragraph

3. Remind students that the purpose of informative/explanatory green o e
writing is to give information. Whether it is a paragraph about the Stow down!
. yellow Int idea) by
outcome of a sporting event or a long report on the causes and
effects of air pollution, this type of writing has the same elements. red
4. Tell students to relate the different parts of a paragraph to the co Go back!
BACK! green Remind readers of your opic
Traffic Light colors green, yellow, and red.
Dolphin: Fish or Mammal
« Green means go. Topic sentences and thesis statements are e

green because they show what the writing is going to explain. oty

+ Yellow means slow down. The sentences that introduce the
key/star ideas (big ideas) are yellow to remind writers to slow N
down and provide support for the thesis statement.

Tool S$4-1b

« Red means stop. Sentences used to elaborate and add examples or
explanations are red to remind the writer to stop, explain, and add evidence.

« Green for the conclusion reminds students to go back and remind the reader
of the topic.

5. Display Tool S4-1a and further elaborate on the Traffic Light method. For extra
visual support, have students color the illustrations and highlight the text with
the appropriate colors. For each point on the Tool, provide this additional
explanation.
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Organization is the key. Planning before writing is key to a writer’s success. All writers
plan, whether they are students or published authors. Using the Traffic Light colors while
making informal outlines is a visual strategy that will help students organize their ideas.
(For more about informal outlines, see strategy $4-3 Planning with an Informal Qutline.)

 Topic sentences are the heart. Color the heart green. Tell students that
the topic sentence or thesis statement is the heart of a paragraph; it gives
the paragraph its shape. It tells readers where the writer is going. (For
more about topic sentences, see strategy S4-10 Defining Topic Sentences and
Thesis Statements.)

« Transitions are the glue for the key/star ideas. Color the glue yellow.
In informative/explanatory writing, transitions introduce the sentences
that contain key/star ideas (big ideas) that support the topic sentence. The
transitions are like glue; they hold ideas together. They are yellow to remind
writers to slow down and make those transitions. (For more about transitions,
see strategy S4-24 Definition and Function of Transitions.)

« Examples, evidence, and explanation are the meat. Color the meat red.
Examples, evidence, and explanations support each key/star idea. They are red
so that writers remember to stop and explain. (For more about elaboration, see
strategy S4-16 Paragraph Elaboration—the E's/the Reds.)

+ Conclusions tie it all together with a ribbon. Color the ribbon ¢ F ¢ d St l .
green. A conclusion should give readers something to think rare an yle:
about. Green should remind students that the conclusion needs What is a Key/Star Idea?
to be tied to the (green) topic sentence or thesis statement. The The key/star ideas are big ideas or
writer needs to go back to the topic sentence and make a strong, | broader categories that support
meaningful connection to it—not just copy it. (For more about | the topic or thesis. Key/star ideas

conclusions, see strategy $4-32 Conclusions—Defining Terms.) Esxgieia?;séﬁngﬁgsélg;rcly’;ta/ls.

6. Display Tool S4-1b. Encourage students to color and highlight the differentiate the three types of

illustrations and corresponding text as a visual reminder of the writing, reasons are used largely

Traffic Light colors and elements in argument, facts in informative/
' explanatory, and details in

1. Have students use highlighters to color-code the paragraph on narrative.
Tool $4-1b on their own while referring to the Traffic Light colors as
needed. When they are finished, model the correct color coding on your display
copy and have students check their work. The color coding should be as follows:

-

« Green: First and last sentences (introduction and conclusion)
 Yellow: The three sentences with transitions and key/star ideas

» Red: All other sentences that are elaboration, explanation, examples,
or evidence
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Planning, Organization, and Structure

Note: Though yellow is for slowing down and making transitions, the yellow highlighting should
appear on the entire sentence that contains the transition, even though the sentence may also
contain some elaboration.

Differentiation: Color-Coding the Elements of Informative/Explanatory Paragraphs

If students are having difficulty identifying the elements of informative/explanatory paragraphs, have them
practice color-coding paragraphs they have written or example paragraphs from classroom materials,
online sources, and magazines. In addition, remind students to put the strategy to work whenever they
develop informal outlines (see strategy $4-3 Planning with an Informal Qutline).

NNNNN )
S4 2 = = Organization Game
¢P The Organization Game— .
states school resources sports
Informative/Explanatory Writing
Objective ccss E LA California skiing Florida
) i i winter sports | check out books tennis
Students learn to categorize ideas by sorting W 6.25; S/L6.1 A—
. . New York Oregon :
a collection of words and phrases into broad . * articles
K ) . . W 7.23, s/I- 71 " East Coast
topics, key/star ideas, and supporting details thelibrary | summer sports | states
(the E,S). W 823, s/l' 81 fin:];:;:ir;r;ce Rhode Island snowboarding
ice skating find books the computer lab
Befo re class Wess:a?eo:“ write papers Maine
1. Make display copies and student copies of Tool S4-2a, Tool $4-2b, L Washington | *LiCLl® L oome.
and Tool S4-2c. oS
2. Print multiple copies of Tools $4-2a and S4-2h, for small group use.
Cut apart the word boxes on each sheet and store each set of 30 Oreamieat me)
. . K rganization Game
pieces in a separate resealable plastic bag. —"
ecosystem conflicts math
3. Printa copy of Tool $4-2¢ for each student. N B oo
During class literature softball study
4. Tell students that they will sharpen their skills in sorting ideas into e vachool | debateteam | ask questions
topics, key/star ideas, and supporting details (the E’s: explanation, cducation | schoolplay | PEnfor
elaboration, experiences, everyday life, examples, expert opinion, grammar |t o leam L
events, exact information, evidence, effective illustration, and atondciu | soometry
. . . .. meetings
effective quotations) through this activity. o P,
ractions make friends ;o o) people
5. Display Tool $4-2a and note that the 30 ideas shown are a mixed pasketball ines | wntareycis
collection of broad topics, key/star ideas, and E’s. The activity will o e e o
1010! solar system ideas
focus on: \_ o

« Identifying the three topics

270 Teacher Edition ® Grades 6-8



10.

1.
12.

13.

14.

« Sorting the remaining items into key/star ideas that fit with each
topic and details (E’s) that support each key/star idea

Assign students to small groups and give each group a bag of pieces
from Tool $4-2a to share.

Model the sorting process by reviewing and discussing the ideas on
the Tool. With student suggestions, identify and highlight the broad
topics on the Tool (states, sports, and school resources). Continue
working with students to identify and highlight the relevant key/
star ideas and supporting details. Ask students to give reasons for
their choices.

Have students collect Tool S4-2a pieces and return them to their bags.

Give each group a bag with the pieces from Tool $4-2b and have them
sort the cards in their groups. If students get stuck, help them

SECTION

Organization Game

.....................................

discover that this collection has only one topic (education) and two key/star ideas
(activities to do at school includes subjects to learn about at school). All of the

other pieces are the E’s.

When the sorting is complete, talk about the relationships of sorted
ideas to the format of an informal outline. Make sure students
understand that the topic name is the biggest idea, the next words or
phrases name key/star ideas, and the supporting words name details
(the E’s) within the key/star ideas.

Have students return the pieces of Tool $4-2b to their bags.

Using Tool $4-2¢, have students independently develop their own
sets of word cards based on topics recently studied in their classes.
They must fill in all 30 boxes but can use any number of broad
topics, key/star ideas, and E’s.

Remind students that key/star ideas can be:

Craft and Style:

Classification

Classifying concepts or sorting
items into categories organizes
and prioritizes information:

Increased public transportation,
added bike lanes, and improved
sidewalks will decrease traffic
congestion, provide access to
downtown businesses, and boost
the ecanomy.

N

problems events issues people
places features qualities feelings
kinds traits types characteristics
Have students write an answer key in informal outline format such as:
Topic
« Key/star idea
— Detail
— Detail
« Key/star idea
— Detail
— Detail
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ECTON Informative/Explanatory Writing: Stating the Facts
Planning, Organization, and Structure

(See strategy S4-3 Planning with an Informal Qutline and strategy S4-4 Informal Outlines of
Various Lengths for more information on informal outlines.)

15. Assign students to pairs. Have students share their word cards and informal
outlines with each other to check each other’s work.

16. Remind students that sorting and categorizing ideas is a good exercise for planning
any informative/explanatory writing assignment. It also helps students review and
understand discipline-specific vocabulary they encounter in their studies.

Differentiation: Sorting Topics, Ideas, and Details

To aid kinesthetic learners, recreate the Organization Game from Tool S4-2a and Tool S4-2h on small
cards. Have groups of students agree on a set of topic, key/star ideas, and details, and then arrange
themselves in order, holding the word cards, as if they are part of an informal outline.

Planning for Informative/Explanatory
Writing Informal Outline

L3P Planning with an Informal Outline

Title =

Topic =

Objective CCSS ELA

Students learn to visualize and plan the
organization of informative/explanatory
text. In doing so, they are reminded
that planning is an important step in the
writing process.

X -

W6.2ab, 6.2d,6.4; S/L6.1; L6.3 2
W72ab 7.2d,7.4: SL71: L73
W8.2a-b, 8.2d,84; SL81; L83

Before Class D¢ 3
1. Make display copies and student copies of Tool $4-3a and Tool $4-3b.

2. Have green, yellow, and red (or pink) highlighters available.

During Class
3. Display Tool S4-3a. Remind students that good writing always starts with a plan.
Planning is the key to writing success. An informal outline is an effective way

to organize ideas before writing. (For more about the writing process, see strategy
$2-3 The Writing Process.)

4. Use Tool S4-3a to introduce the parts of an informal outline. Point out the lines for
Title and Topic at the top of the outline. Explain that key/star ideas are listed on
the left. The elaboration (dashes and dots) is listed on the right.

Tool S4-3a

5. Model the process for filling out an informal outline as follows:

o Write the draft title related to the topic at the top of the page. Tell students
that they can always change the title later.

o Brainstorm aloud the key/star ideas or the important ideas about the topic.

272 Teacher Edition ¢ Grades 6-8



SECTION

INTRODUCTION
Writing in the Content Areas

Step Up to Writing in Content Areas

Writing in the content areas is a win-win for both writing
skills and content-area learning. Using Step Up to Writing
across disciplines will improve writing proficiency, test scores,
and also comprehension in the content areas, as students
encounter the same high expectations schoolwide. Writing
across the content areas has been shown to produce significant
improvement in students’” writing abilities (van Allen, 1991)
and helps “students connect the dots in their knowledge”

(The National Commission on Writing, 2003).

Writing promotes learning and critical thinking in all
contexts. With the adoption of the Common Core State
Standards for English Language Arts (CCSS ELA) has come
an increased emphasis on writing across all content areas.
All teachers, not just those who teach ELA, have shared
responsibility for developing students’ literacy skills (CCSS
ELA, page 4). Schools must ensure that students read high-
quality texts, synthesize information, and convey their
understanding through informative/explanatory, argument,
and narrative writing in content classes as well as in
language arts.

Content-Area and
ELA Teacher Partnerships

Content-area and ELA teachers can benefit
from close partnerships. ELA teachers can
identify Step Up to Writing Strategies and
Tools that support content-area writing.
Content-area teachers can share curricular
text and topics to incorporate into ELA
assignments.

For proficient writers, Step Up to Writing
strategies also can be used to fulfill the
CCSS in Literacy in history/social studies,
science, and technical subjects by
focusing student practice on informative/
explanatory and argument writing using
discipline-specific topics. Students
progress to incorporating narrative
writing into informative/explanatory

and argument writing in forms such

as accounts of historical events or
descriptions of technical processes.
These higher level standards assume
that students can address increasingly
demanding content with more advanced
writing skills.

Teaching Writing in the Content Areas

A common, valid concern that arises when implementing cross-content writing plans is a

fear that content teachers must also teach writing conventions. This is not the case. Although
writing conventions are important, the goal of writing across the curriculum is to use writing
skills to learn content. Some content-area teachers assign complex writing assignments such as
essays or research reports, but most content-area writing activities are short, informal writing
tasks meant to help students review, synthesize, and apply their knowledge. The goal is to give
students practice with the conventions, formats, and vocabulary of a specific discipline.
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SECTION

776

I NTRO D U CTI 0 N (continued)
Writing in the Content Areas

Quick Guides for Content-Area Writing The Quick Guides in this section
As more demanding curriculum standards call for higher expectations for are also available online at

all students, content-area teachers must reinforce higher-level thinkingand =~ www.stepuptowriting.com.
communication skills.

Step Up to Writing strategies help content-area teachers support students’ understanding

and communication of content-area texts and topics through the practice of essential reading
and writing skills. This section contains Quick Guides, or lists of Step Up to Writing strategies
that can be used to develop writing skills in the content areas.

To select Step Up to Writing strategies to use in the content-area classroom:

* Refer to the Quick Guides that follow. See the Core Strategies first for some useful
strategies that can apply to all content areas, page 777.

* Review the Quick Guides by content area: math, page 779, science, page 780, social
studies, page 782, and ELA response to literature, page 784.

* Consider the content-area tasks students must be able to perform, along with their
ability levels and needs.

* Also consider beginning with Section 1: Writing to Improve Reading Comprehension.
The strategies in this section are easy to introduce and teach, and they focus on skills,
such as responding to texts, summarizing, and note-taking. These skills improve
comprehension, which in turn improves writing. These strategies can be taught in a
short period of time by using content that students are learning.

* Collaborate with ELA teachers to develop writing assignments. The ELA teacher can
support content-area teachers in using the Step Up to Writing strategies.

For Step Up to Writing Teacher Resources, see www.stepuptowriting.com.
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4th Edition

Maureen Auman

Step Up to Writing offers educators explicit, systematic instruction for every
aspect of writing. This flexible, strategy-based program has been completely revised
and updated to meet the more rigorous writing standards students need to be
college and career ready.

Step Up To Writing 4th Edition, supports student mastery of:

* Foundational writing skills, including crafting effective sentences and
paragraphs and skillful use of standard English

* The writing process—prewriting, planning, drafting, revising, editing, and
proofreading

¢ Informative/explanatory, argument, and narrative writing
* Research skills to build and present knowledge
* Strategic use of technology to locate information and publish work

* Collaboration with peers in evaluating writing and working
on writing projects

All new formal assessments challenge students to write in response to real-
world texts and provide instructors with meaningful data that can help guide
instruction. The easy-to-use data tracking and analysis tools save teachers time as
they quickly identify areas of strength and weakness for individual students and
entire classes.
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