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This report presents results for students receiving instruction using LANGUAGE!® Live during the 2015–2016 school year. Data were pulled 
from VPORT®, the Voyager Sopris Learning data management system, after the majority of districts finished their school year. This report 
includes students from any participating district who received instruction, had all scores on the three benchmark assessments, and at least 
one or more Word Training (WT) and Text Training (TT) units completed. 

LANGUAGE! Live provides three benchmark assessments to show student progress in the following areas: grade-level comprehension using 
the PAR (Progress Assessment of Reading), contextual fluency using the TOSCRF (Test of Silent Contextual Reading Fluency), and spelling 
using the TWS-4 (Test of Written Spelling, 4th Edition). All of these assessments are provided with the LANGUAGE! Live curriculum, but are 
designed and built by independent companies. MetaMetrics, developer of the Lexile® Framework for Reading, built the PAR; and PRO-ED, 
from Austin, Texas, built the TOSCRF and TWS-4.  

Overall Results
During the 2015–2016 school year, 9,063 students had scores for all three benchmark assessments and one or more WT and TT units. These 
students came from 576 schools in 215 districts located in 41 states and 1 Canadian province. Figure 1 shows the results for LANGUAGE! 
Live students with matched scores for all students and split into those who were receiving instruction in Level 1 and Level 2. The PAR results 
are reported in Lexiles, and the TOSCRF and TWS-4 results are reported using Percentile Rank (PR). The beginning of year (BOY) and end 
of year (EOY) results are shown for each assessment. It is important to remember the PAR is a grade-level assessment and the TOSCRF and 
TWS-4 are norm-referenced assessments, meaning through the use of these tests, students are being compared to their grade-level and 
age-level peers.

Table 1 shows the detailed results for students in Level 1 and Level 2 on each assessment. For the TOSCRF and TWS-4, the standard score 
and percentile rank, in parentheses, are shown in the table. The effect size statistic1, only calculated for groups of 10 or more students, is 
used as an indicator of program effectiveness. Effect size is the difference between the mean BOY and EOY scores of students expressed 
in terms of standard deviation units. Recently, Scammacca, Fall, and Roberts2 reported on annual growth effect sizes for K–12 students 
computed from nationally normed assessments and a longitudinal study of students receiving special education services. Their results 
provide the effect sizes that represent a year’s worth of growth and provide a better interpretation of the LANGUAGE! Live effect size results. 
Table 2 shows the annual gains in effect size for students in the 10th, 25th, and 50th PR based on the combined results from five nationally 
normed reading tests. For clarity, Table 2 shows only grades relevant to this analysis, 4th to 11th grades. Students in LANGUAGE! Live Level 
1 started closer to the 10th percentile while students in Level 2 started closer to the 25th percentile. Averaging the effect sizes in Table 2 
across grade levels gives an average effect size of 0.26 for both the 10th and 25th percentiles. This averaged effect size will serve as a year’s 
worth of growth when grade levels for students receiving LANGUAGE! Live instruction are not provided.

1  According to Cohen (1988), effect sizes (for differences expressed as means) of 0.2 are considered small, 0.5 are regarded as medium, and 0.8 are regarded as large. 
An effect size of 0.3 is considered educationally meaningful.

2  Scammacca, N. K., Fall, A., & Roberts, G. (2015). Benchmarks for expected annual academic growth for students in the bottom quartile of the normative distribution. 
Journal of Research on Educational Effectiveness, 8, 366-379.

Figure 1. LANGUAGE! Live 2015–2016 Results by Benchmark Assessment and Program Level
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LANGUAGE! Live Level 1 started closer to the 10th percentile while students in Level 2 started closer to the 25th percentile. Averaging the 
effect sizes in Table 2 across grade levels gives an average effect size of 0.26 for both the 10th and 25th percentiles. This averaged effect size 
will serve as a year’s worth of growth when grade levels for students receiving LANGUAGE! Live instruction are not provided.

For LANGUAGE! Live students, the effect sizes between the BOY and EOY scores, shown in Table 1, based on Cohen’s definition, are generally 
small, but educationally meaningful. When considering the Scammacca et al. definition, estimates of growth are more precise. Students 
gained from about 1.3 years (effect size = 0.33) to about 1.7 years (effect size = 0.45) on the individual measures during the 2015–2016 
school year based on the three benchmark assessments. Combining the assessments together, students in Level 1 have an effect size of 
0.40 or 1.5 years of growth. Students in Level 2 and all students receiving LANGUAGE! Live instruction have an effect size of 0.36 or about 
1.4 years of growth.

Results Based on Pacing 
One of the more important elements of instruction is fidelity of implementation, defined by the National Center on Response to Intervention 
(NCRTI)3 as the “degree to which the program is implemented as intended by program developer, including the quality of implementation” 
(p. 11). One of the five elements of fidelity identified by the NCRTI is exposure and duration, which looks at how often students receive 
instruction and how long that instruction lasts. Because LANGUAGE! Live is a blended solution, digital information can be gathered about 
the number of units being completed in the online component, Word Training (WT), and in the teacher-led instruction, Text Training 
(TT). Using the self-reported information from districts regarding the number of days per week and time per day instruction will occur, 
an estimate of the number of WT and TT units that should be completed, either 6 units or 12 units, is made at the beginning of the year. 
Across the school year, the percent of students on track to meet the pacing units estimate are displayed on the LANGUAGE! Live dashboard.

Table 1. LANGUAGE! Live 2015–2016 Students in Level 1 and Level 2

Table 2. Effect Size Gains by Grade Level based on Nationally Normed Reading Tests Adapted from Scammacca et al. (2015)

3 “Using Fidelity to Enhance Program Implementation Within an RTI Framework” downloaded from  
http://www.rti4success.org/sites/default/files/Using%20Fidelity%20to%20Enhance%20Program%20Implementation_PPTSlides.pdf  



4 voyagersopris.com

This analysis makes use of this pacing information to show benchmark results are better for students who complete more units. Of the 
9,063 students who are included in this analysis, 92 percent have been identified as being in the 6 pacing units group during the school 
year. This analysis, therefore, will focus on 6 pacing units for further analysis. Table 3 presents a view of students and scores based on 
the number of units completed. Down the left side, the WT units are presented in the rows. Across the top, the TT units are shown in the 
columns. Where these rows and columns intersect, a very specific set of students is shown. The information about each group includes the 
number of students, the PAR Lexile, TOSCRF, and TWS-4 gains, and the average effect size across the three measures. The TOSCRF and TWS-
4 gains are shown as standard score (SS) and the percentile rank (PR) in parentheses. The last column to the right shows the total WT units 
and the rows across the bottom show the total TT units. 

Working through an example is helpful. At the intersection of 6 to 7 WT units and 6 to 7 TT units, there are 356 students. These students 
gained almost 100 Lexiles (98.55 Lexiles) from the BOY to EOY. They also gained about 5 standard score points and 7 percentile points 
from BOY to EOY in contextual fluency and spelling on the TOSCRF and TWS-4. The effect size for this group was 0.50, a medium effect size 
according to Cohen (1988) and almost two years of growth (1.92 years) according to Scammacca et al. (2015). 

The color coding in Table 3 has been added to help make sense of all the different groupings of units. The blue color indicates pacing 
groups that are behind what is expected during one academic school year. The green color indicates groups that are on pace. Many things 
compete for students’ and teachers’ attention during the school day and school year (i.e., assemblies, pep rallies, field trips, test prep, etc.). 
For this reason, the green pacing group dips down to include students who finished 4 to 5 units and up to 8 to 12 WT and 6 to 7 TT units. 
The orange color indicates the students who are moving faster than expected based on the 6 unit pacing model. Table 4 shows a summary 
of the pacing group information from Table 3. Table 4 also shows the average WT and TT units for each group. 

Table 3. LANGUAGE! Live 2015–2016 Results: Students with all BM Scores and at least 1 WT and TT Unit
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The color summary table, Table 4, shows students who are behind pacing expectations, blue group, are still making gains across all measures. 
For students who are on pace, the green group, the Lexile gains are about 22 Lexiles more than the blue group. The percentile gains on 
the TOSCRF and TWS-4 double from the blue to the green group, and the effect size increases about 25 percent from the blue to the green 
group. Interestingly, the gains from the green group to the orange group, the group ahead of pace, are better, but not by that much. In 
talking to the curriculum developers of LANGUAGE! Live, the speculation is that in order to complete that many units, especially that many 
TT units, based on our understanding of the implementation constraints in schools, the pace may have been too quick, potentially leading 
to skipping parts of lessons or even skipping entire lessons to complete that many units. In working with struggling readers, moving too 
fast may not be as useful as adequately and comprehensively covering fewer units.

The following figures, Figure 2 through Figure 10, show gains for each benchmark assessment by pacing group, followed by showing the 
gains for Level 1 and Level 2 for each benchmark assessment by pacing group. It is interesting to note the BOY scores are quite similar across 
the pacing groups. The EOY scores are where the difference occurs, reflecting the difference in the number of WT and TT units completed.

 Table 4. LANGUAGE! Live 2015–2016 Results: Students by Pacing Group - Color Summary Table

Figure 2. LANGUAGE! Live 2015–2016 Results: PAR Pacing Group Detail
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Figure 3. LANGUAGE! Live 2015–2016 Results: PAR Pacing Group Detail for Level 1

Figure 4. LANGUAGE! Live 2015–2016 Results: PAR Pacing Group Detail for Level 2

Figure 5. LANGUAGE! Live 2015–2016 Results: TOSCRF Pacing Group Detail
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Figure 6. LANGUAGE! Live 2015–2016 Results: TOSCRF Pacing Group Detail for Level 1

Figure 7. LANGUAGE! Live 2015–2016 Results: TOSCRF Pacing Group Detail for Level 2

Figure 8. LANGUAGE! Live 2015–2016 Results: TWS-4 Pacing Group Detail
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Figure 9. LANGUAGE! Live 2015–2016 Results: TWS-4 Pacing Group Detail for Level 1

Figure 10. LANGUAGE! Live 2015–2016 Results: TWS-4 Pacing Group Detail for Level 2
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Table 5 disaggregates the data for the green pacing group into grade levels and program
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Summary  
Results of this report included all students receiving LANGUAGE! Live instruction who had all the benchmark assessment scores and one 
or more WT and TT units. Beyond these qualifications, no students were excluded. With the change to a grade-level Lexile assessment, 
the PAR, the gains are more in line with the other norm-referenced assessments, the TOSCRF and TWS-4. Based on the Scammacca et al. 
definition of effect sizes, estimates of growth are more precise. Students receiving LANGUAGE! Live instruction gained from about 1.3 years 
to about 1.7 years during the 2015–2016 school year based on the three benchmark assessments. All students receiving LANGUAGE! Live 
instruction during 2015–2016 have an effect size of 0.36 or about 1.4 years of growth. For students not necessarily used to making a year’s 
worth of growth during an academic school year, this is impressive and promising for those students.

Using pacing, or the completion of units of instruction across the school year, is another way to drill down, or disaggregate the data. Three 
groups were identified during this analysis, consisting of a group behind pace, a group on pace, and a group ahead of pace. There was 
more difference between the on-pace group, or the green group, and the group that was behind pace than there was between the on-pace 
and ahead-of-pace groups. This shows there really is a difference when students receive sufficient instruction. It is one thing to say more 
instruction is required, but another to show a difference achieved by students who receive sufficient instruction, in the form of gains on 
independent, grade-level assessments.   


